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The need for Adult Basic Education is becoming increasingly appar-
ent in our nation. The problem of identifying and developing types of
models that will prove affec;ive in enhancing learning among adults is
of prime importance.

Teaching protocols and materials must be developed with reference
to tﬁe unique nature and characteristics of ﬁh% undereducated adult
learner. The problems that the teacher encounters in instructing this
type of student are, in many respects, different than those of a child.
Consequently, an instructional program that is effective with an
elementary grade child may not be successful with the adult learner,

Adult educators must give consideration to new and more effective
t§§25 of teaching protocols and learﬁihg materials for adult basic edu-
cation, The following papersrsuggest three innovative instructional
approaches in adult education. The authors highly recommend them for

implenrenting in adult basic education programs.
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INDIVIDUALIZED INSTRUCTION BASED ON PERFORMANCE CURRICULUM

IN ADULT BASIC EDUCATION

Introduction

"teachers to adopt an individualized instructional approach based on per-

formance curriculum. The diffefencés in range of ability, level of
comprehension, and schooling amoang a heterogeneous undereducated adult
population pose a spééial challenge to the adult education teacher.

This challeége can be realistically and effectively met through curricu-
lum, content, methodology, and evaluation that take into account indi-
vidual differences among adult learners.

Per formance curriculﬁm proposes continuous learning for each indi-
vidual student in a course. Because it recognizes a learning scheme
based on individual differences, itrzan be conzeptgaliged as a student-
centered model. It offers an opportunity fcr‘the stgdent to Eeg;n at
his level of comprehension or achievement, to praceéd at hié own

learning rate, and to undertake activities with respect to his interest

and motivation at various stages Gf the tatal'learning prggram.

Time in class (E g., one or two semesters Df electrcn;cs) is

1rrelevant as cgmparéd to achievement based on perfarmance CrltE ria

For example, a studenL ‘who can draw a simple half-wave rectlfler
?§1fcu1t with all 1t5 ccmpgnents and eléctrlcal patent;al :23?1?’



Content

Subject matter for t%e adult learner in basic and vocational educa-
(1) learning style (adult psycho-

tion must be based on the following
logical variables), (2) relevancy to needs (level of comprehension and

application of communication skills, etc.), (3) motivation and interest
and (4) relevance to life situations.
- different

at different instructional levels
For example, language instruction must be introduced at
Pictorial examples and illustrations, especially
: , ' "y

Color and cartoons carry a motivational
the

levels of difficulty
at the low level of literacy, can facilitate and guide the learner's
Further,

progress through the lessons.
flavor, together with relevant instructional elements.
construction and arrangement of the content material can be introduced

in such a way to give the learner a sense of continuous achievement
(a self-reinforcement medium) Morecvar,’iesscﬁ content through
to progress more rapidly

per formance curriculum can allow the studen
into areas of increased challenge, or to delve more broadly into areas

within the course parameter.
The Instructional Package

Performance curriculum usually fallaws a series of prescribed
instructional packages. These packages fepresent the teachlngrmaterlals
faf é given'numbéf Df‘cancepts W1th1n a caufse; A 1ESSDﬁ packag; may

1ncarpgrate’anercr meE;CDﬁCEFts; and the leﬁgtﬁ may range fram ane to
| 7 | Like-i

ten pages dependlng cn the nature cf the cgncepts tﬁ be leatned
Fﬁr example

ﬁjsé; the number af packag&s in a cour%e LS dependent an the tctai
number of ccncePts ts ba cavered by all cf the students.;

R :“k i;ﬁ~_5 ;;f?t; ;g“f§€Vlggii?:}‘? 




if the

particular course within a reclatively short time, he may progress into

a more

student completes all of the prescribed lesson packages in a

advanced course which includes another series of instructional

packages,

The learning package usually includes the following ingredients

1.

for individualizing instruction:

Concepts are abstractions which organize the world of

ob jects, events, processes, structures, or qualities into

a smaller number of categories. (2:67)

23

Instructional objectives tell the pupil what he will

have to be able to do when he is evaluated, the important

conditions under which he will have to perform, and the

lower limit or quality o

3-

Hn

per formance expected of him. (3:52)

Multi-dimensional media whichi offer a variety of

stimuli to the senses.

4. Pre-evaluation to assess tine extent that the pupil has

achieved the behavioral objectives in the lesson package.

SQ

Self-evaluation to permit the student to ascertain his

=

own progress toward achieving the instructional objectives.

6. Post-evaluation to determine the extent to which the

student has achieved the instructional objectives as a

‘result of the learning scheme.

7. Inédépth'éf”questfaétivities tﬁlaligwfthéistudéﬁ; té"

delve into problem areas with increased intensity or to

broaden hié sqapérﬁf'leafhiﬁg;'(2:69)T



A number of corporations and agencies are developing instvuctiona:

packages for individualized learning. Among them are NeaRad Corporation

in Fort Lauderdale, Florida, and the Materials Dissemination Center in
South Laguna, California.

Yet, individualized instruction based on performance curriculum

need not wait for commercialized instructional packages. Au ingenious

team.of adult basic education teachers can develop a set of learning
packages for use in their respective instructional settings. It is
conceivable that learning packages composed at the actual institutional

setting may prove more appropriate and meaningful to both teachers and
students.
The Role of the Teacher

The teacher in performance curriculum assumes the rcle of instruc-

tional manager. Individual guidance and direction becomes an important

aspect in the instructional scheme. Pre-evaluation and post-evaluation
instruments provide the teacher with much Perﬁinent information about
the student's status and progress in the course. These data give the
student's level of acﬁie&ement, areas of deficiency and stfeggth, rate

of learning in given lessons, ability to apply concepts in psychomotor

aetivities,'ability to fallgw difectigns given in the materials,

creativeness and independénce in leatnlng. - The evaluatian inétrumants

are thus Lnterpreted as 613gnast1: dev1ces rather than gradlng tools,

They prQVLdE guldance 1nfcrmatlan so the teacher cam help the student'

'select more advanced lessans ;n thé 1n5tfuct19na1 pzagram.

1n61V1dualized 3551stance 1mp1125 a brgader cgnnatatlan than mere
tutoring. For in addition ta”extending,individualiged,attgntianfte,

e



students as necded, the teacher's role is that of planning, organizing,

leading, and controlling activities. (2:74)

The Role of the Student

The student's role in an individualized program through perfor-
mance curriculum is relatively independent of teacher input. The major
stimuli féf the student are not via large group presentations by the
teacher, but through multi-media available to the individual learner
in the eéucatianal setting. It does not preclude the possibility of
an occasional large group assemblage where stimuli apply in common to
most of the students in the :ourse. Yet, since progress through the
learning scheme is based on iédividual differences (interest, motiva-
tion, raté of 1eéfning, achievement level, etc.), daily teacher
presentations via the large zroup become virtually unn2cessary.

| Similarly, it does not dismiss the pqssibility of teaéher assis-

tance on é one-to-one basis. Here, two philasap"’al instructional
approaches can be envisioned. First, the teacher may extend individual
assistance only upon student request; or second, the teacher, cogni-
zant of individual defi;iencies and strengths, may vciuntari;y extend
individual assiscaﬁce,as needs are revealed. The authar.pfapases a
_combination of the ﬁwa approaches with‘respect;ta,varipus-1gvels-aﬁd_
deg%eesggf needé'amﬁﬁg_in&ividual'students as thei pfcceed thréugh a ;
caurse; : |

Indxv;dualléé- 1 n;ng thraugh perfcrmange currlculum lﬁcreases
the use af muitjamedla by 1ndi*‘dual~5tudeﬁtsiJ ieafning matérials _‘

(pape :encll) pragrammed machlnes and manuals, fllmlers, slldes,




recording taﬁes, charts, films, etc., are a part of the total instruc-
tional program. These supplementary aids can be made available for
visual and auditory input as the individual student progresses through
each instructional package. Neediess to say, a current file can beg
kept so the media can be easily obtained and used by the 1earﬁer at
every stage in the learning, Of course, the categorization of the

media must be in relationship to the sequential order of the lessons.

Evaluation Instruments

Three types of evaluation instruments can be made available to the
students: the pre-evaluation, the sélfsévaluatign, and the post-
evaluation.

The:pEEsevaiuaticn instrument determines the extent to which the
stﬁdent has achieved the objectives in a given lessan package. This
Enééles the teacher, in conference %itﬁ the student, to seiécﬁ the
apprcpriaée instructional level for the learner to undertake in the
course or in a particular instructional package.

As the student progresses thiaugh‘the iessﬁﬁs; hé'may reques& a
self-evaluation test ta aseertaln his own pregress toward achlev;ng
the 1nstru:t1ana1 DbJ veé.‘ And whén'the-stuﬂeﬁt feels he has |
ECHIEVEdAthE lesson’ Db]ECthES, a pust—evaluatinn 1nstrument may be

requested This w;ll determine the ext&nt to. whlch the student has

:,_achleved the 1nstruct1@na} QbJECEIVES as a result af the 1nstEUﬂt;Qnal L

;Jexpcsure.
A stﬁdeﬁtetéaehér7cénféféﬁce?méy:falléﬁ,éaéh écEivi’y 3This

serves ta select fcr the student an advan:ed level Df placemﬁﬂt in

T i s L




the instructional scheme or prescribe for him prior objectives in the
course content that need additional attention.

In essence, the student progreases through the lessons at a pace
commensurate with his abiiity, cocupled with guidance and assistancegby

the teacher from time tc time, and with special reference to achieve-

ment based on behavicral objectives and performance criteria., For

example, if a student has e¢xhibited the ability to arrange and type-

write a Stht 1etter (75 words in 1eng*h) in 15 mlnutes, with a minimum
of four erasable errors as\éres:ribed in the'lessan objectives, he has
achieved a given ach;evement lavel and is ready to select a more
advanced 1eéscn‘in typewriting. And in a second}example, if a non-
English speaking adult stuﬂentrquickly u&téfs the earrect,éral English
response to a verbal stimuiusr(e.gi; Whatvis'ycur name?); he has

achieved a given behavioral objective and is prepared to undertake

the next objective in the instructional program.

Paslng
A rapld 1earn1ng pace ﬁeed nat bé env15aged as a pfﬂblem to. the

teacher USLHg perfarmance curflculum 1n aéult educatlan.r AdV1S1ng the

,studEDt ED decelerate hls 1earn1ng pace can’ resulﬁ in ﬂetrlmantal

‘“1Earning ffe:tss!paftlcularly w1th regard tc 1nteres; and mctlvatlan.,"'
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When the student pursucs a topic beyond the basic unit,
by pursuing teacher-built, pre-planned depth units, we say
that the student hasg exercised his depth option. If he
rejects the teacher-built depth unit and substitutes for
it a project which has been proposed by the student, we
say that the student has exercised his quest option. (1:242)

1t is conceivable that the three option approach is less likely to
stifle student interest and initiative, while it also provides an
"opportunity for the learner to apply greater deﬁth and coverage in the

total learning scheme.

Summary and Counclusion
The success of an adult education program, especially one which
focuses on the needs of the undereducated adult, depends greatly on a

functional and effective instructional approach. We must face the fact

appallingly high. It is also a fact that students in these two types

of a@ult prqgfaﬁs have learning géeds which are uniqﬁely different from
those encountered among elemenéaty and secondary schécl,pupils. Whatevef
the reason for dis;éntinuing his exposure ;g'farmal instrﬁcti@n, we
cannot afford to give.thguﬁﬂéféducatéakaﬁultiearnef Ehé kind cf.

instructional treatment he has experienced as a child or. adolescent.

‘Moreover, we must also accept the fact.that the range of individual

differences in ability, interest, motivation, schooling, etc., will .

‘vafj.gféétiy:améng:a'gféﬁpiaf aaﬁ1tS—3srcéﬁﬁafed'fﬂrélgréup'ﬂffchildféﬂ}_
 pased on the foregoing observations, it would be impractical to

- 'prescribe an’instructional program with a structured and common =




conceivable that this type of an approach frequently has proved ineffoc-
tive with undereducated adults., Thercfore, it is contended that among
the instructional apércaches described and prescribed by today's educa-
tors, individualized Instruction through performance curriculum appears
to carry more relevancy and meaning to the undereducated adult learner,

This instructional strategy is earnestly recommended for consideration

and implementation in adult vocational-technical institutes and in

adult basic education programs throughout the nation.
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TEAM TEACHING--AN INTERACTING SYSTEM

FOR ADULT BASIC EDUCATION

Clearly, American education suffers from the self-contaminated

classroom in which all teachers are axpected to be all things to all
students at all times. While the "Little Red School House" concept
which emphasized the close relationship between one teacher and thirty-
five students ﬁay have been realistic for the formative years of our
educa;icqél development, the structure is no longer applicable.

Some elementary and secondary schools have explaréﬁ the advantages
of team‘teaching and have experienced different degrees of success or
failure; this has often been baéed upon such criteria as gains in.
student gghievement s:creé, redg;edr§fépaut rates, greater utilization
of résaurgé materials, etc. Where failures have feéulted,‘teanzteach-
ing has quickly lost its luster as an Lnnoﬁatlve lnstructlaﬁal approach.

- In this paper we propose that team teacbing, based on a multi-
teachef appfcachrﬁthe,taachafé simply ;akg turns in zgndu:ting large
group instruction, -is ﬁét thé masteffectiveandeffi:ient wgf;c_use
a'tgam'é Ealgnﬁ; ,ﬁe éuggESEthab‘ather éltefnétiVES‘;p the multi;:
teé:bg?‘instrugtiqpél é?rgcture, wﬁich‘take intércansideratisﬁ differ;

L

:éntiaéed te—*%g?g ; oles with a ﬁaz;ety of 1nstrugt19nal mﬂdés and

VﬁEdla, mﬁétrﬁa exaﬁlﬂéd‘égfasé tha tatal edﬁgat;aﬁal spe:érum. Furﬁher,
this analy uppﬂses that a team teaghlng relatlgnshlp, based én.
'frnle dlfférenflatlﬂﬂ,‘Wllivténd to}heighféﬁ the teaahér s>péfcé§t;aﬁ

" éf raleexﬁéétaklén Whichﬁf;ﬁ turn, Wlll effect én inéﬁéaée 1n 1earn4§;.}"'

ing?{

R e e D e R R
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Adult Basic Educati . instructional programs. Thus, in this paper, we
attempt to analyze the theoretical and practice values for team teach-

ing as it lates to instructional strategies that become a part of
. / '

the Adult Basic Education teacher's repertoir(.

/

Theoretical Rationale

£
|

The Getzels' Model has been cited to formulaie a frame of refer-
ence for the discussion on teacher role expectations (by‘self and
cthéré) in a group and in relationship to an institutional setting.

>$tngdill, Scott and Jaynes, in citing Getzels, discussed the
notion that aidistinctian between self-expectations and expectation by

others exists in a group fElatiGnShip-l In the former, self envisions

- his role as a type of behavior which seems situationally appropriate

reference is made to the exp33§atinn‘by other persons regarding an

~occupant's behavior in his status, expectation, which may or may not

coincide with one another, or with those of the occupant. ~This model,.

speeifiéally,;is.Eancgfned with- how the teacher perceives his responsi-
bilities with respect to pupils, colleagues and subordinates.

- & _ - ’; 5q N 3 . _ - & "i. i A r
Getzels, quoted in Charters,” proposes two interactive dimensions

té,humén acti?iﬁy:? the namg;hg;igfdimensicﬁ and the idiographic

1R§1ph M. Stngdlll “Ell%: L Scatt anﬂ lllam E. Jaynes,,Leader—

'fshlg and -Role Expectations (gglumbus:“ Tha Bureau of Business Research,
.r='callege af Ccmmerca and Adm ﬂ;strat;an, The Dhlg State Unlversgty,

3Wf W. Chatters.!f"The Saglal Backgraund af Ieachlng," Handbaak

15
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to him in terms of the demands of those in his group; and in the latter, .

_‘;;fafyRes arch on Teachin’;; Edlted by N. L. Gage (Chlcagﬂ-w Rand MtNally ;f
'f;;and GDmPany, 1964), p-_789.; ,t:i,ﬁﬁ,_ R sl
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dimension. "The nomothctic dimension is basically concerned with "those
aspects of Sacial-telati@nship}which are.griEﬁted to goal attainment in
the social system."4 The idiographic dimension is concerned with the
fulfillment of peéscnal nceds or the expression of personal character-
istics of people in a social system.5 Both dimensions are relevant té
a discussion on teacher interaction in a team teaching situation.
In examining the following diagram, we may conceive that the be-

haviér of the individual may result both from the expectations heid for
him by others and his own personality needsis

Institution . ROle s Role Expectation

Social ' . Observed
System , Behavior

Individual —p Per;ﬂn_al ity-pNeed Disposition /{
It follows that an ideal condition will exist when the individual is
able to fulfill both the expectations-held for him by{the institution,
team or group, and the needs Qf'éis own personality.

Indeed, one of themajgrérabiemsin any ABE program is the differ-
eﬁce batwgen {e expactatlans af the adult studEnt and the teachers as
perﬁeiveé}by the student, as well ESAEngEEétlﬂﬁS”Bf éﬁe téacheannd
- the students as envisagad by,th% teacher. Students often feel GDntEﬁt~
| andﬁéthadclagy:is itralgﬁagt to hi§ néEds;:inAesS;nce5studéﬁts feel
| tﬁ§t thé iés%cnshave littléﬁtiliéééiéﬁ?éfiﬁhﬂ&i§ﬁ§>Péy§f£ in”ﬁér@s: 

of work requirements; that teachers often fail to understand the

s

Lo
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circumstances--socic-economic, psychological--in which the student must
function and that the formal e ''-ational instructional techniques are
alien to the stucent’s learning style. As a conscquence, different
perceptions of student needs and expectations can cause cognitive
dissonance which prohibit the learner from making maximum use of his
potentials,

As one can see from the model, effectiveness, efficiency and satis-
faction are interrelated instructional elements. An examination of
the second diagram reveals that behavior is efficient to the extent
-1 ] . - - - = 7
that it agrees with needs.

Team OY GIrOUD ewwmsd ROle w==fu Role Expectation

* Interacting Observed

System Behavior

\, ' : ,
; § o= 5 7 T = o 5 v P A .
Individual w=p PersonalityepNeed Disposition

We may further conceive that beﬁévicr can be at once effective but in-
-efficient; that is, a teacher ' may perform according to group expecta-
tions but may do so unwillingly. It follows that if institutional

expectations and individual needs aré,ineqngEQEnt,g satisfaction

jeannét
be maximiged; qur‘egaﬁple?‘the stgdeﬁi'and/orfteather With;a high nééd
for autonomy is not Iikely tﬁvbavsatisfied.unaer élcsa supe:visiani,
Team téa:hing,iweﬁﬁéiiéﬁe;'iéaﬁé'viabié*aitérnétive‘that éan'_
assist in eStabliShiﬁgﬂééﬂﬁinuigy;faréi;gléﬁiqﬁ and QQngruity.bgtﬁeen

 student and teacher needs and result in relevant performance growth.

717ibi§;,fp;;3; ,1  




Goal Attainment

_thdlv1dual 1n Sgclet*

Gharters,g in Qiting Getzels, presents the prapﬂsiticn that the
teacher's contriblition to goal attainment is a function of his ccn¥
formity to the institutionally prescribed role, whatever it may be.
Associated with Ehis are the ego rewards which groups membars can
furnish. Often, there are sanctions that may be imposed for noncom-

- 10
pliance.

This aspect of Getzels' theory becomes quite realistic to the
teacher who, for the first time, is cooperatively involved with other
teachers in implementing the instruztiana; strategies for one parti-

cular course. Since weaknesses in techniques will become apparent,

it will no longer be necessary for the individual teacher to live

with his inadequaﬂies in salitude,ll Yet, it is through this inter-
action that self-improvement is .enhanced while individual and group
goals are being realized.

A person w;ll exﬁress a hlgher concern for a group goal 1f he
féels that its achievemants alsg will satisfy. his own wantsglz - Team
teaching, zhrcugh role d‘ff 7 ntlatlcn,’prDVIdES a bettei ﬂppartunlty
féf the realizatibﬁ:ﬁfiind ldual wants than is pQSSible in conven-

tional, single teacher classes. And as the 1nd1vi, al perceives the

'QWi;ﬁ. Charters, Jr;, op. cit., p. 798.°

———

10151&

11M Dclbert Labb Pract;cal ASpects of Team Teachlng (San Franzlsca*f' .

Fearan Publlshers, 1964), p 11

izDaw_d Krech Rlehard S Crutchf;e]d, and EgEEEDn L. Baalachey,A_a,r

o (New Ygfk.f MﬁGraw!Hlll ‘Book, Company, Inc.,_l?ﬁz),
~HTPP‘ 81 82 = R i  ?,7Tv 1 S __/»_,, ' S o



group moving successfully toward its objectives, his acceptance of the

AP . i 13

group goals will become more complete.
Although there are institutional goals as a 'whole," this does not

preclude, necessarily, individual goals. Our position, in fnct,
Suggeéts that institutional goals must coincide with individual objec-
tives. Our hunch, based upon a rather wide sampling of ABE programs,
would negate the claim that there is not a close relationship between
individual and institutional goals. The operational posture of "here
it is, take it or leave it" is not likely to produce desired results--
toc many penplerdenide to leave it.

For goals to coincide, it is necessary for those responsible fcr
the institution and the students to dacine upcit specific behavioral
objectives. We believe that most adult students are quite able to plan

with teachers what learning expe;iences will be most helpful. Indeed,

prnvides a cnstomsd351gned humanlstln environment in which teachers ]
~and the 1aarner'wn:k nnnpéfativnly and'énllabnratively rathar Ehan tEEj
,typlcal game n£ "learnlng" whlnh thé teacher nften plays by one sen nf

rules and the laarner plays by annther set nf rules.

 Changing Attitudes

Attitudes may be defined as "an enduring system of positive and
. 2s. may be defined as "an enduring system of posit:

;§£222‘§ P?*édl;'
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negative evaluations, emotional feelings and pro and con action tenden-

cies with respect to a social object,"14

As an individual mcvesvintc
a new group, he will tend to change his attitudes to conform withithe
norms and valgas of that group. For example, an authcrita%iaﬁ apéfaach
used in a group of 40‘students may be acceptable to the team, but the

same approach may not be sanctioned in small group sessions. Thus, a

- teacher may tend to become less authoritarian in small group instruction.

In another exémple, grading standards and disciplinary measures often
are baséd on ccoperative planniﬁg rather than individual discretion.
Therefore, a.teacher in a teaching team will tend to revise her grading
approach and class-control techniqﬁes»to conform with the consensus.
In a practical sense,.teachers in an ABE team might envision that
rather than having grades per se, indu;tian.muSt be based gpan peff§rm—
ance. This proposes that tﬁé estéblished’pfagtica éf measuring achieve-
ment éﬁ the basis of time--semesters, minutes of claSS,'nﬁmber'af
periﬁds mustber3placed;with perf?rman¢eéritéria.Eﬁaluatianmust,
theréfaré, be-cénéiétent»with staéed behaviarai obje "ivesi  And'siﬁgar
traditional grading pratacgls prahlblt this type of asse sment the
ABE teachlng team mlght suggest ;cr example, that eféluatian pfactlces

in an ABE prcgram r21terate the tran51t15ns indlcatad 1n the chart ]

on the next page.-,
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Figure I

From:

1?

5.

Tests as,punishment.

Measurement by paper and
pencil tests.

Memafy of facts.

Narrow range of behaviors
measured.

Evaluation cnly'by the
teacher.

To:

5‘
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Evaluation as a stimulant,
a humane guide to continued
growth and learning. '

A variety of education
techniques.

Focus on curiosity and
inquiry.

Evaluation of cognitive,
affective, and psychomotor
behaviors.

Self-evaluation.

Team members would, therefore, envision the foregoing as consistent

with institutional goals and individual expectations, as well as with

norms and values proposed and,sancticﬁéd by the group.

In 1966, one of the writers. conducted a series of interviews with

. teachers associated with ABE programs in the San Francisco Bay area.

Those interviewed reported thatfthéifratﬁitaéés had changed toward con-

ciliation with group norms and values. - All felt that constructive

values was essential for educational

lations. Team teaching members said congruity

efFiilancy and effestivenass.”

~comments and suggestions from colleagues had influenced some ‘of their

changes in instructional techniques, evaluation and interpersonal re-

ith group norms and .




the studgﬁﬁ'é appreciation and satisfaction with the learning scheme.
On the other hand, a young social science teacher in the same school
felt he had become less authoritarian. He found this technique most
Effective in small group sessions. Both of these protocols tended to
conform with instructional approaches used by colleagues iﬁ a teaching
team. |

The third interview was with an experienced phvsical fitness

. teacher whose previous experience was in a traditionally organized

curriculum as compared to his involvement in a relatively flexible
curricular structure. In his viewpoint, there is a cluster of activi-
ties common to most physical fitness classes irrespective of curricular

time structure; however, he found that class organization in a flexibly

- ‘HA.

schéduled curriculum'demanéed more éarefgi'and éqntinﬁéﬁs graﬁp planniﬁg
on the part of the facﬁlty which, in,;urn,'brcught'abcut gteater pupil
invalvemenz in theciearning—schemé.

. Another interview was with an experienced vocational arts teacher.

- His classes were patterned along a traditional, vocational structure of

five meetings a week for two hours, one evening each week. His inter-

action withiéthEELdg?értment«téaghgrs éni students was not as evident

‘as the others interviewed, but he, too, expressed the feeling that

{
/ o

téémftéééﬁiﬁg*inﬁnéeégﬁééeheféfga5$aekinéﬁiﬁay5 :§ imp:ave the instruc- -

- tional program.

,ifteéchiﬁg[ﬁefejté'if
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be limited only to one teaching mode, the implementation of the program
would be futile; this type of organization structure is different in
"mame" only. 1In this paper, team teaching is referred to as an organi-
zation consisting of one or more teachers  s5sisted by one or more para-
U Lo o . 15
professionals handling one oxr more classes in a given subject,

With role differentiation, several instructional modes such as

large group instruction, small group instruction, medium group instruc-

. tion, and individual-directed study are pgésiblei (The implementation

lum. This analysis particularly is c@ﬁcerned with flexible scheduling.)
There is little research available which indicates what constitutes

a large group, medium sized group ‘or small group in the education enter-

r

prise. We do know, however, that it is futile to consider free discussion

di v;ded iito sub-grcups. It also

U.'I\

iﬁig group of éorunlassrthé class is
‘ is impractical for a teacher to 1écture to a small group of students
(8 - 12). |
| | The’siée of the group is signifiéant only in tétms of4thé behaﬁiaral

objectives established for a given learning experience. For this reason

a largegréup is ccﬁduciverfﬁr presanta;ién,ra small gragp is ‘conducive
for diécussiﬁn; é“labﬁrétarygroupis'céﬂdﬁcive'fbr "learning by doing,"
an&,ihdivi&;al-diréétedvstudy_is canduciveffér rémgdi;ticn, enrighmgnii'
tutéring; _Ihisfimplies~thaﬁ';eachers willgivecafefulztéBSidératigntn
the type of instructional mode most appropriate with respect to learning

L o 15$taff Utlllsatlan in Ceaperatlve Ieaghlng. Prépéféd by'Mérce&és .
Ci? ' ~B. Ritchey. San Dlega C;ty Schgcls, San D;ega Callfarnla (1964), pP. 2, :
T - (unpubllshed) : B e e




activity and group size. Where this is done, we may expect that higher
£y
expectations and satisfaction will be realized.
i

Role Diffgraﬁ;ig;ién

The nature of the course, the instructional gbjactivésgetﬁe parti-
cular talents of ghe team members and the availability of facilities
" should determine the type of team structure. Teacher roles are deter-
mined by the talents of the team members and the types of instructional
madeé tegbe used in the overall structure. We mentioned earlier that
lectures, demonstrations, films and resource persons are most appropri-
ate for large group instruction; seminar work and discussions are unique
to small gvoup instruction; and individu§; help can be advantageausly
éravided.dufing unstructured éime in the labs, resaufce;genters,r
libraries and open shops. |

From the foregoing, we can envisage teacher roles that gravitate

toward their interest and wants. It would be folly to expect all teach-

ers to be competent in all instructional modes. Some teachers are

better in large group presentations while others are more effective in

small graﬁpsg A teacher who is aﬁ excellent lecturer with a tendency

to do more talking than the students is better suited for large group

work than for small-group instruction. The following course structure

'illusttétes'hcﬁ-rale diffeféntiaticg is'paséible”ih team teaching:

24




TABLE 1
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Instructional Mode, | Mon. Tues, Wed. Thursday Friday-
and Group Size '
Large Group A, B, C
(80) (40 min.)
Med. Group D, E, F D, E, F
(20) G G
‘ (40 min.) | (40 min.)
Small Group D, E, F D, E, F
' G . G
(20 min.) | (20 min.)
Independent Study A, B, C. |A, B, C A, B, C A, B, C
- (40 min.) | (40 min.) | (20 min.) | (20 min.)

In the abcverillustratian'wé can!envisian teachef é as a parapro-
ffess;ana ft acher alde) whgse dutles are- that of cﬂ ’%iﬁg'classwfﬂie,,
typing and,duplicating materials, cafractiﬁg,tgsts,‘agd Supéﬁvising
resource centers and other facilgties uséd'by-SEudants'dUring unétfucﬁ
rturéd timei Duf expeflence has 1ed us Eg belieﬁe that teacher aides

from the target papulatlan gften have bettér cammunlcaticn channels

with student51than scmeref,the,teacthS@ We may expe;t teachers f,anda .

B to be hlghly Eampetent 1n 1arge graup presentat;uns and in gfﬁVldlngA,

f1n61VLduai 3531Stance at . fescurce centers, labs, and other study or’
aétivity:areas. Teschers D E F and G are cﬂncarned w1th medlum and
1~dmall graup lﬂSCEuEELDﬂ A-numbafaaf'studeﬁESGfrcm the-medium“and 3

'fsmall graups may be released far 1nd1v1dual d;rected sEudy at thely}

T




discretion of the team teachers, and some with unstructured time on
Thursday and Fridays may be scheduled back by the team for additional
instruction undar;teachers A and B.

It is apparent that this plan may provide a better way for utilizi
ing teachers with respect to interests, goals and competencies than is
possible in a traditionally structured course. Too, this interdisci-
plinary apprcagh helps to draw together isolated and fragmented con-
cepts ﬁhat arc sometimes ccnfusing when there séems to be no junction
between one traditional élass and another class. 1In this sense, we
may suspect that higher role expectétians and teacher-student satis~-
faction ﬁill bé realized through increased interaction between team

members .and betweep teachers and students.

Leadership Expectations in Team Teaching

The teacher will simultaneously occupy several statuses in a tgam,

}simultaﬁéaﬁSIQ;lE’ in téam teachingi it is possible for the individual

to occupy the positicn of team,iéader, teacher and as a subordinate to

other institutional 1eadershipi

o

As a leader, he may feel certain pressures or demands. How he

: envisagés1his”:espbn5ibilities'andfhpwfthéLSEQEEﬁtsraf'the class

visualize his expectations may not always be congruent. In some situ-

~ations, he may find himself to be the man in the middle. Faced.with

~ !®stogdill, Scott, and Jaynes, op git., p. 1.

R .
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conflicting pressures, the leader may respond in different ways,
Stogdill, Scott, and Jaynes expressed this thought:

...the leader may conform to one or the other cet of
expectatiens and prepare to take the consequences, or,
as is more likely, take a compromise position and at-
tempt to reconcile the conflicting elements in the
situation.l”

Ehasé,18 in his article "How to Meet Teachers' Expectations of
Leadersﬁip;“-ccntends that when the expectations of the class are 3
appropriate to the situation and coincide ﬁitb the leader's concept ‘
of his job, the cppé:tunities for éffecﬁive 1eadersh£? are good, but

where teachers have conflicting expectations of leadership, the ° ‘der-

ship role is difficult.

In. a later article, M@yerlg descrlbed a study involving two

research instruments. One identified attitudes toward leadership and !

the other measured teacher satisfaction. The findings indicated that :

where there was a similarity of ‘attitude toward leadership, there was i
4

- also a sharing Qf'ggtisfacticn. Thefgreate;'thé ﬁnitjlaf;attitudeg;,
toward the leadership, the_ﬁigher the satisfaétign;:
Team téaching tequife§1prE—planﬁing;, Tc'axpe:titeachets to work

>tcgether EffécthEly s;mply because LhE arganlgatlcnal chart is drawn to

indicate team teachlng 15 naive. There are a number af p3551ble Explan—

' , rlafrancls s. Chase "Haw ta Heet Teachers Expeetatians af Leade:a
 ship," >Aﬂm1n1§trator s Nutebock Val I, Na, 9 CAprll 1953), p. l;L S

" lgbcnald c M@yer, "Leadershlp Ihat Teachgrs Wéng " Admlnlstfater 5,  ’
A*E@_g‘:eg;gk ‘Vol. 111 Nc. 7 (March 1955), pp.,_l 4 | | | | |
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ations for tﬁe potential problems that might arise. First, teacher
education programs are seldom designed to illustrate how a team arrange-
ment might be pulléd together; secondly, teachers usually teach as they
were taught and not many have observed other models; thirdly, teachers.

are anxious about.teaching in front of their collegues for fear of
criticism; there are a number of other reasons, too, not quite obvious,
Anyone, however, can find reascns not to attempt something. We beiieve

it behooves teachers and ABE adminisg%atars to askrthemselves the question,
“What rewardé at what costs?" We contend that the re&ards of team téachiﬁg
pravid% that potential for far more rewards than the one teachEﬁiEhirty_
student @fganigétian.

Therefore, teachers need to consider the educational philosophy
of prospective team teaching members, select leaders on the basis of
criteria acceptable tarthe team and dggiéé what kind of team leadership
structufe_ié congruent with.teacﬁer énd student pérééptians of the

#

‘leadership role.

Team Teaching Structurgs
Cunninghém,zﬂ‘in his a:tigie ﬁieam feaching: VWhefEVDé Wé Stand?"
desct;beé four tY§esuffeamktéachingistfuétufes;v Ihg f&peé!aré' (1) the
teém—léader? (2) the assoclative; (3) tha masterﬁteacher—beglnn;ng feach—
ef' and (4) the cggrdlnated team,,ﬂ | |

In the team—leader type, énefmembefféf EHe1téaﬁ;ééfvés,aé,éhaifmaﬁ.'

' : ‘2OL.:Gunn1ngham, "Team Teaching. Where Dg We: Stand?“
‘1‘Adm1n15trater s Notebcgk Val VITI ND. 8 (Aprl, ,960) pp‘,l-ﬁ
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He is expected to exercise varying degreces of leadership in addition to
carrying limited teachiné duties. -The associate type is described as a
collective, non-leadership team; i.e., "...planning and instfugticﬁ-aré_
worked out cooperatively sc as to recognize special talents in dézidiﬁgx

upon teaching responsibilities," The master-teacher-beginning-teacher
type is described as a combination of beginning teachers and experienced
teachers linked with one or more master teachers., Mere "status differ-
ences‘afé implicit in the team arrangement, but these normally exist
between old timers and newaamersé“zz The coordinated team type is described
as one in which members have not been asslgnea joint resPan51b111 es for

a large grcup of students but who must meet regularly for joint planning
to integrate and coordinate teaching. 1In this stfucture members switch
sections during certain periods to capitalize upon special talents, but
each retains responsibility for a_clésé af normal size,23

The wrlters could describe a number of cther alternative structures

as well as variations alann the various themés descrlbed by Cunnlngham.

The point is, each group of ABE teachers and their students shcul& define

the team relationship that is most likely to prcdu;e the desired resu]ts

~in a givan situatién- Beaause needs and resources differ, the team teagh-

ing o rganlgatlanal design is also 11kely to: dlffer‘ Dné who relles on a

,Vcaakbook fermula fcr dEtErmlnlng the best téam arrangement w111 11kely

rmake some mlstakes._v
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Conclusion

The limited scope of this paper does not offer conclusive evidence

that team teaching interaction heightens the role expectations and satis-

faction of teachers irrespective of subject matter field as compared to
their single teacher roles in conventional classes. Much evidaﬁce, how-
ever, tends to substantiate the position we emphasize,

_if the ABE programs of tomorrow are going to be significantly bet-
ter they will need to be significantly different. In gdditiaﬁ o such
new inputs aé relevant curricular materials, interpersonal sensitivity on
the part of the teacher and further refinement of performance criteria,
we believe Egamiteaching offers new hope to often stifled and frustrated

teachers looking for a better approach.
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MICRO-TEACHING--A NEW AND DYNAMIC ABE TEACHER TRAINING APPROACH

A new teaching approach was used at the Adult Basic Education Teacher
Training Institute held at the Southwestern Cooperative Educational Labora-
tory November 6-7, 1968. ABE teachers and program coordinators frém ghé
Proteus ABE Training Project, Visalia, California, and the Individualized
ABE Ptagram, in‘MGMinnville, Oregon, were exposed to two variations of
téaching techniqﬁes in a one-day micro-teaching program developed by SWCEL
ABE staﬁf.gembers Dr. Atilano "Al" Valencia, Felipe Gonzales and Lenin
Juarez.

Mrs. Ida Carrillo and Mrs. Dena Dayton, who have had much experience
advising teachers at the SWCEL Oral LanguggeaEragram Institutes for téaéhérs
of Mexican American, Indian, and Negfé children reviewed the practical
aséééts of micfastaaéhing which also can be applied in the ABE teacher train-
ing programs. Cleto Dufaﬁ; English as a SecondLanguage1:gacher at the

Technical Vgcaﬁianalflnstitute inAlbuqu;rqueg wgsthe‘chief advisaf.in
the feédbackyséssignS‘aftar aéchaﬁicfe%teaching_gépﬁsuia;

; Eight non-English séeaking édults Witﬁ Spsﬁish sﬁﬁnéméé; who are
attending ABE classes at the Technical Vééaticﬁai’institutg-iﬁ'Albu&uergue;
serfed as students in tﬁg:teaéhﬁ:etaagh_sgssigq55 :Thé-éicxo-tgaéhing

schedule was as follows:

waE&bhefé*ﬁémmh ;‘? 

Lesson

per
‘Teaching Session
sure (Students) |

ngEdbahk EOﬁfEr5iﬂ
cemce)

Teaching Expo=

sure (students)

ESL
 Feedback conferd

ffTEdcﬁerH t1Sti .
ffzﬁdfMiﬁer?”'5r]7‘
* Teaching Expo=- &

Teachers
1st Micro-.

90w >
B m-lﬂw |
F-S NN

ing blocks. - |

e

PN~ |
wunowun lirﬁ N
wommo |

Z-minute. rat- |

~10-minutes in |




Participants were given a preliminary orientation on micro-teaching
principles by Dr. Valencia, followed by a presentation by Mrs. Carrillo
on specific techniques and teacher behavioral patterns associated with
two of four areas used in the SWCEL OLP micro-teaching scheme: Conven-
tiéns (Cues) and Reinforcement Techniques. Five convention behavioral
patterns were observed and rated, using the medium of télev151on listen
(verbal s;gnal and hand Slgnal), ‘come here (verbal signal and hand signal);
whole class, re?eat after me (verbal signal and hand signal); individual
repeat after me (verbal signal and name); and chain dialecg (verbal Signal)c

Five reinforcement variables,were treated: prgvidevabviaus conse-
quences for all appropriate responses, reinforce immﬂdiagely, wait for
long~-latency responses, prompt with partial utterancés;{and reinforce
gféup resPénsesi |

Two other majgr'téaching afeas were discussed,fér inclﬁsiaﬁ in the

propased madel (mndellng and carrectlng errars), but were nct Lrled in '

the tralnlng prﬂgram

Highly positive cﬁanges'inrtéacherlﬁéﬁéviérrén tﬁe giﬁen variables -

‘were observed by the 1nst1tute part;clpants.. Eased an these absarvat;ans,

the SWCEL ABE staff prapases ts reflne thls mﬁdel w1th partlgular refer—n

ence to the adult learner and teachers cf adults.  Further cgn51deratlan;'n""

to the lntraduetlon;andJdévelapﬁént-Qfﬁvariableé'athér Ehanathése~tfiedvf¥-¥*';77“”557~i?'
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BIbLI)GPAPHY

Materials for the following bibliuvgraphy were obtained from these sources:

Bibliography Materials for Adult Basic Education Students

Prepared under Grant No. OEG2-6-061894-1894

Dated June 29, 1966 and Amended October 21, 1966 and
January 9, 1967 for Period February, 1967 - June, 1968
By Adult Education Branch, Division of Adult Education,
U.S. Office of Education and National University
Extension Association, 1820 Massachusetts Avenue, N.W.
Washington, D.C. 20036

The Educational Resources Information Center (ERIC)
The Southwestern Cooperative Educational Laboratory

Clearinghouse on Adult Basic Education for the
Spanish-speaking

This bibliography is divided into four parts:

Pages
Individual and Family Development . 2 - 10
Occupational and Vocational Skills , 11 - 15
Communication Skills 16 - 40
ERIC Report Resumes : 41 - 95

The ERIC Report Resumes section is composed of resumes directly from the
ERIC system. These resumes include the code number which ERIC has assigned
to it, title, author, the ném; of the institution, date, grant number, if
it is & government projéct, the price /both in microfiche (MF) and hard
copy (HC)_/, number of pages, descrlptlans of the. content of the article,

_and a br;ef abstract déscrlblng the article

One can get a gaﬂd idea Whéthér a certain article is of use by mereiy read-
ing the abstract. If it 15,‘and he wants to obtain the whole article,.

- then he can do one of two things: find out what instiution near him has
- the ERIC systen: and’ make use of it (usually the universities, offices of

education in the state departments,the educational service centers and

~ the schools have them. Often it is not ‘necessary to buy the ‘article; -
the mate:;als can be read in the center.) or, the article can be ordered

from the DRIC Document Reprﬂduatlan Service, The. NaELOnal Cash Register

 ;7 Campany, 4936 Falrmant Avenue, Bethesda, Maryland 20014
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INDIVIDUAL AND FAMILY DEVELOPMENT

HASKELL INSTITUTE
Publications Service
Lawrence, Kansas 66044

Jeffery, Nina. A Good Home for the Family, 1966. 49 pp.

This booklet prepared for the Bureau of Indian Affairs is
suitable for low income groups. It discusses use and care
of household equipment, washing dishes, bathroom care,
caring for one's yard. Grade level 3 - 5,

Table Manners.
Haw ta Use the Telephone.
Dflver Educatlan

Buying and Caring for Your Car.

HOLT, RINEHART AND WINSTON, INC.

383 | Madiscn Avenue -
New York, New York 10017

Stark, Johnetta. Measure, Cut and Sew. 1965. 202 pp.

This softcover book provides detailed instruction in
sewing methods. Grade level 7 and up.

Troyer, Aurelia. Get Your Momey's Worth. 1956. 202 pp.

In telling the story of Adam Johnson the problems of a
consumer are covered. Adam Johnson moves to the city,
needs to lease an apartment, buy furniture and other con=
sumer goods. Grades 6 - 8.

HOUSEHOLD FINANCE CORPORATION
Prudential Plaza '
Chicago, Illinois 60601

Chlldren s S Endin . 1955.

Ynur ‘Food Dollar. 1960

Your Shqpping Dallar 1962.

Your Shelter Dollar. 1957.

'Yaur Savln's and. Investment Dollar. 1959,
gaur Home Furnlshing Dollar. 1963.

Your Health and Recreation Dollar. 1961.
ipﬁr Egulpment Dullar. 1963.
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Your (lothing Dollar. 1959.
Young Moderns. 1963,

Your Automobile Dollar., 1963,
Your Budget. 1960,

Useful information. Ffilmstrips also available for one
week period. Grades 7 - 8,

INDUSTRIAL UNION DEPARTMINT
AFL~CIC

615 Sixteenth Street, N.W.
Washington, . C. 20006

It's What's Inside That Counts (Packoging).

In Your Interests (Credit costs).

INSTITUTE OF LIFE INSURANCE IDUCATT .NAL DIVISION
277 Park Avenue '
New York, New York 10017

Making the Most of Your Monsy.

Five stories about people with problems related to money.
Teaching aids at the¢ end of each story. Interesting read-
ing. Illustrated. Upper level readers.

MONEY MANAGEMENT INSTITUTE OF
HOUSEHOLD FINANCE CORPORATION

Prudential Plaza

Chicago, Illinois 60601

Mind Your Money Series.

.' Wh§n ggg Spend.

! When You Shop.

=2
o
LI I

When You Jse Credit.

An excellent series of pamphlets prepared for low
‘income groups. Format makes ideas stand out and -
‘reading easier. Some difficult words. -Good for .
preparing word lists. (rade 3 and up. Filmstrips
available. Request information. R
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INDIVIDUAL AND FAMILY DEVELOPMENT

NATIONAL DAIRY COUNCIL

Dairy Council of Greater
Metropolitan Washington, D. C.

1511 K Street, N.W.

Washington, D. C. 20005

Letton, Mildred C. Feeding Your Baby During His First Year. 1959,

For mothers of small babies. (Grade level 4 = 5.

Letton, Mildred C. It's Always Breakfast Time Somewhere. 1947.

For mothers of small babies. Grade level 5.

Piltz, Albert. How Your Body Uses Food. 1960.

Useful illustrations dealing with digestion. Grade level 5 - 6.

NEW READER'S PRESS
Box 131
Syracuse, New Yerk 13210

Carnes, Marion. Going to Have a Baby? 1958. 16 pp.

This softcover book deals with the vocabulary and health
of having a baby. Grade 3.

Everon, Bave:y_’ngtiggigg,qui 1958. 10 pp.

This book about nutrition is aimed at the mothers of young
babies. Grade 3.

Gillespie, George and Wanyee, George. Why You Need Insurance.
1963. 24 pp.
Discusses fire, car, health;and life insurance. Includes

a glossary of insurance terms. Grade 4 = 5.

NOBLE AND NOBLE, PUBLISHERS
750 Third Avenue
New York, New York 10017

Cass, Angelica W. Your Family and Your Job. 1966. 71 PP.

Reading selections deal with shopping and family life
situations. Develops comprehension and vocabulary.

Grade levels 3 - 4.
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: INDIVLIDUAL AND FAMILY DEVELOPMENT
Cass, Angelica W. How We Live. Sections on Health and Safety.
Reading selections deal with shopping and family life
situations. Develops comprehension and vocabulary.
Grade levals 3 - 4.
OXFORD BOOK COMPANY
222 Fifth Avenue
New York, New York 10003
Cass, Angelica. How to Be a Wise Consumer. 1959. 174 pp.
Discusses the kinds of stores, following ads and the
buying of food, clothing, furniture and household
applicances. Lists consumer words. Grades 3 and up.
PUBLIC AFFAIRS PAMPHLETS
381 Park Avenue South
New York, New York 10013
A Guide to Consumer Credit.
ng tg S!T—RHE—TﬂL—H Yﬂur M=0=N=E=Y.
FRANK E. RICHARDS, PUBLISHER
215 Church Street '
FPhoenix, New York 13135
Cochran, Eileen. Finding Qurselves. 1964. 42 pp.
Practical geagraphyvthat inciudes highwéy map reading
and traffic signs. Comprehension questions are based
on the reading. Fine illustrations. Grade levels 4 and
Hudson, Margaret and Weaver2 Ann A. Getting Réaﬂf f§t>E8g Daj.'
1963 _ , o L o _
'Eaék 1 - Checking Ac;auﬁts' -35 pp.
- Book 2 - Savings Accounts. 31 PP-
",Bgnk 3 é Plannlng Ahead 29 pp.
P , : ' Practlcal 111uatrated wgrktéxts dealing wihh the spending
C@} : e  and sav1ng of one's 1ncame Gtade level 2 plus.
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Prevo, Helen R. Happy Housekeepers. 1964.
The story of two domestics. Suitable for females.
Includes vocabulary and exercises. Grades 4 - 6.
SILVER BURDETT COMPANY
Morristown, New Jersey 07960
Call Them Heroes. Books 1, 2, 3, 4.
Stories about successful lives and success in careers.
(Select stories related to unit) Grade level 5 = 6,
STECK~-VAUGHN COMPANY
P. 0. Box 20208
Austin, Texas 78767

Butman, Grace. New Fabrics, New Clothes, and You. 1966. 92 pp.
Softcover bock deals with feading clothing tags, kinds of
fabrics, shopping tips, methods of clothing care. Grade
levels 7 - 9,

Hanson, Margaret J. The Care We Give Qur Clothes. 1966. 94 pp.
Softcover book deals with daily and seasonal care of
clathes, ways to remodel clﬂthgs and efficient shopping
practices. Grade levels 7 =9,

Spitze, Hazel Taylor and Rﬂtzeratrigia_ We Are What We Eat.
Softcover worktext deals with meal planning, the selection
and preparation of good foods, and economical shopping
habits. Accompanied by Teacher's Manual. Crade levels
7 -9, o ' ' S S

“Whaley, R. F. Health,iqrrﬂai;iness! 1966. 106 pp.
Deals w1th causes of d;sease and death, mental health
gaad eating habits, quacks. Grade levels 7 =9,
U, S. GDVERMNT ERIN’I‘INL-. OFFICE
Superinten&enc of Documents '
_ Washington, D, C. ,20402

- U. S. Department af Agrlgulture. fFedéial'Exténsiﬂn Sefviég; Low
Incame Publigatlans el e e e, T
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Child Development Series:

Babies Touch, Taste, and L=arn.

Talk With Bahy.

Babies Look and Learn.

Plav Gamps'WLEh Bables

Parents and Bables

A Note to Agents on Parents and Babies.

Fun Wlth Cl:clps.

Learn;ng Thrcugh Touch.

Learning Different Shapes

Books for Children.
" Talk and Listen.

HelplngﬂEérants Teach Young Children.

A Note to Agents on Helping Parents Teach Young Children.
A Note to Agents on Parents and Teenagers.
Parents and Teenagers- (Guide for Program Assistants)

Parents and Teenagers. (Pamphlet for Parents)

Yilms and Filmstrips

The Film libraries of State departmEﬁts cf Education and State

Adult 53512 Educatlan, Dthar resource agang;es andrargatlzatlcns

may provide films as well as discussion ieaders. Ask for suggestions
from the specialist or consultant. Preview the film to be shown to be
sure that it is suited for the particular group and worth the time and
effort.

A booklet = Se elected Films on Child Life is available from the

Children's Bureau = Departmant af Health, Education, and Welfare,
Washington, D. C. 20201.

Children at Play - With Poison. 10 minutes, color, 1963,
Communicable Dlseaae Center, for loan.

In animatigﬁ,the story is teld Df three children who
come in contact with products in the home that are
pctentlaily dang&raus to children if accidentally
swallowed. Fight steps for '"poison proofing yﬂur
home'" and descriptions of what to do in case Df

, acclégntal paisanlng are. ;ncluded

- The Dgnéarggg Stran. er., i0 minutes, black and white or
vcslar }195@ - 8id Davis Productions.
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This film is designed to impress children with the
need to be on guard against molesters and not to
become friendly with strangers.

Heroine of the Week. 6 minutes, black and white or color.
1954, Asgcclatlcn Films.

A 12-year old baby sitter saves the lives of two younger
children from a threatened fire because of safety train-
ing she has received in school.

Home Homicide. 8 minutes, black and white, 1954. Yeshiva
University.

Statistics on home safety are presented including
animated drawings showing how accidents occur.
This film provides a springboard for discussion.

How to Have an Accident in the Home. 8 minutes, color,
1957. Walt Dlsney Productions.

Common causes of accidents in the home are illustrated
through animation.

SaveThose Teeth. 11 minutes, black and white, 1949,
Encyclopedia Brittanica Films.

The importance of proper cleansing of the teeth is
emphasized. The film shows how teeth are affected

by excessive use of refined sugar and demonstrates
the use of sodium fluoride solution in the prevention
of tooth decay. Prescribes specific rules to be
followed in the care of teeth.

The School that Learned to Eat. 22 minutes, cciar, 1948.
General Mllls : -

The ch;ldren and teachers in a small Georgia grade
school work to improve their health standards with
the cooperation of the whole community.

Smoking and Yﬂu 11 minutes, color, 1963. Cantempérary
Films. S ' : .

Thls film is designed to cnpe with the prcbiem of
cigarette smaklng and to safaguard the health of
youth. ' '
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Something You Didn't Eat. 9 minutes color, 1945. Walt
Disney Productions.

This film combines entertainment with basic instruc-
tion on the seven major food groups necessary to good
health and points out sins of omission as well as of
commission in eating.
The Time of Growing. 29 minutes. DMetropolitan Life
Insurance Company. Free.

To stimulate thought and discussion about the needs and
problems of children.

To Keep Them Well. 15 minutes, color, 1958. Sam Orleans
Film Productions.

The importance of continuous medical supervision of
children from birth through school years is emphasized.

Wise Parents - Health Babies. 11 minutes, color, 1947. DuArt
Film Lebaretcrlee

The role of prenatal services in safeguarding the mother
and the coming child is analyzed. The film also shows
the importance of well baby care and is available in
English, Spanish, and Portuguese versions.

In preparation. Adult Basic Education, Department of Education, Albany,
New York, Filmstrips and accompanying materials for 10 units: Filmstrip
tapes; flip charts; student work material; teachers' guide and references.
Area: Health & Nutrition; Consumer Educetlan, Hcme end Family Life,
Prantical GEVErnmEﬂt

Highly recommended films for all who participate in Adult Basic 7
Education. Students, professional workers, volunteers. The relationship
between the growth and self-realization of the person and the strengthening
of the family and community are seen in all of them. Excellent for civic

clubs and other community groups.

Spring Comes to Ventreux. 20 miﬂutee,'eeler!f

Eeﬁple in a Weet Virglnle settlement leern ‘what it means
to work together in mek;ng their homes and community a
berter place in which to live.

anteet the laeel"egrieulturel extension agent. Distributed
through the agricultural extension service of unlvereitlee
,end the U S. Department of Agrlculture. :

a2
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EDWARD FEIL PRODUCTIONS
1514 Prospect Avenue
Cleveland, Ohio 44115

Step a Little Higher. 20 minutes, color-sound.

Probing the thoughts and inner feeling of men who have
never learned to read well.

To Touch a Child. The Mott Foundation, Flint Michigan.

An excellent film showing the importance of bringing
help through education to adults and through them, to
their children. Presents the idea and service of the
community school.
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OCCUPATIONAY, AND VOCATIONAL SKILLS

Books and Pamphlets

ADDISON-WESLEY PUBLISHING COMPANY
Reading, Massachusetts 01867

Educational Design, Inc. How to Get a Job. 1966.
This is a role playing book that provides situations
dealing with interviews for a job.

CALIFORNIA MIGRANT MINISTRY
3330 West Adams Boulevard
Los Angeles, California

Goble, Dorothy. The Practical Education Series.

Driver Educaticn I and II (California Laws)

Good Health for You and Y Your Baby. 1964. 46 pp.
Hﬂmemaklng Handbook .

How to Be a Citizen Oof the United States. 1964, 30 pp.
How to Get -~ a Job.

The Lopez Fam1LI 1964. 57 pp.

Read to Learn. 1964. 65 pp.

You and Your Money. 1964. 60 pp.

Df CdllfDrnla The flrst of thls series, The Lagez famllj
is the story of a Spanish-~speaking migrant family. The
.other readers deal with practical problems which any rural
or migrant family might encounter.

CHANNING L. BETE CO.
Greenfield, Massachusetts.

Scrlptagraphlc Books. 1965—
15 pp..

Aﬁc siaf Llfe Insurange. 15 pp

WILLIAM B. COATES & ASSGEIATES
533 Title Building_
Lexingtﬂn & St. Paul Streets
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Filmstrips.

Telling Your Stary on an ffploimant Application.
Your Jab Interv;ew

FOLLETT PUBLISHING COMPANY
1010 W. Washington Boulevard
Chicago, Illinois 60607

Dare, Barbara and Wolfe, Edward J.

Accent Education Titles.
You and Your Occupation. 30 pp.
Getting That Job. 24 pp.

Turner, Richard H. The Turner-iivingston Reading

The Person You Are. 48 pp.
The Frlends You. Make 48 pp.
Ihé Money Yﬂu_ggggd 48 pp.
Ihe Jobs You Get. 48 pp.
The Town You Live In. 48 pp.

e Family You Belong To. 48 pp.
Teacher S Guide. 32 pp.

‘These softcover books deal with individual adjustment

Housing, family relatlanships money and budgeting, health
habits are just some of the topics touched upon. May be used
as reading, for special class discussions. Grade levels 6 - 8,

Lerner, Lillian and Hﬁileffrﬂafgaret C.”'Ygggtiggngggaéigg4§g;i§§i

rHarle Perrgne, Practlcal Nurse - 96 Pp.

The Delso Sisters, Beautlclans 96 pp.

John Levsrnn, ‘Auto Mechanic. 96 PP. -

The Mlliers and Wlllle B. Butcher, Baker, Chef 95 pp

———— | —

Thraugh the adVEntures cf the lead;ng characters one learns
about the trades they are. 1earn1ng Phatﬂgraphs pﬂrtray
peaple at wa:k “The language is teenage slang, but these
‘are usable with. explanatian for other ages. ‘there are :
H:campreh3n51ﬂn and vgcabulary exercises May be usgd fnf Pt
“classrgom d;sgusslan
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HOBBS, DORMAN AND COMPANY. INC.
44 Lexlngtan Avenue
New York, New York 10017

Elis, E. B., How to Fill Out Application Forms.

40 pp.
40 pp.

Manual A,
b

Eanual B.

HOLT, RINEHART AND WINSTON, INC.
383 Madison Avenue
New York, New York 10017

Cooper, William M. and Ewing, Vivian C. How to Get Along on
the Job. 1966. 133 pp.
This easy-to-read job guidance handbook preserts a
series of case histories about employees with job
problems. Could be used as a reader with follow=-up
class discussion. Grade 4.

MCGRAW-HILL BOOK COMPANY
Webster Division

330 West 42nd Street

New York, New York 10036

What Job For Me? Series of Vocational Guidance Booklets. 1966.

eowwszs On the Job. 1965. 34 pp.

This saftcover worktext is a sequel to I Want a JDb It
deals with getting ready for work, grooming, de;ng and
knowing how to do a good job and keeping safe. May be
used as a reader or for class.discussion. Grade levels
3 and up.

Mooney, Thaﬁas’J- Ihg Getting‘Angg Series of Skill-Workbooks.

Volume 1

1 - After S;haal is Out. 54 pp.
Volume 2 - Al Looks for a a Job. 61 PP.
Volume 3 - A Job at Lash 61 pp.
Volume 4 - Honez in the Pocket. - 62 pp.
‘Volume 5 =

From Tires to Teeth. 69 pp.
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These softcover workbooks dealing with the world of work

all have reading selections and questions based on the
reading. Thus they may be readily used in Communication
Skills classes as well as for class discussion. Volume 4
correlates arithmetic problems with concepts of time, .
salaries, deductions and cost. Grade level 4 and up.

Schneider, Bernard. Getting and Holding a Job. 1966. 60 pp.

A softcover worktext developed for those ready to enter

the business world. Discusses applying for a job, fringe
benefits, social security, unions, methods of salary pay-
ment, deductions and how to hold a job. The vocabulary

and abbreviations found in want ads are taken up. Usable

in Communication Skills classes for reading and vocuabulary.

Trenkle, Clare. You. 1966. 200 pp.
The first of a series of hard cover social adjustment books
for teenagers. Many illustrations. The correlated You
Workbook has exercises and vocabulary drill. While ‘the
primary purpose of the book and the workbook amphasizes
social adjustment, the language arts skills receive second-
ary emphasisg

Charley The TV Serviceman. 48 pp.

John Secand Best Cook in Town. 48 pp.
Frank the Vending Magh;ﬁg Retalrman- 48 pp.
Carmen the Beautician. 48 | pp.

Nlck the Waiter. 48 pp.

Ginny the Office Assistant. 48 pp.

Pete the Service Station Attendant. 48 pp.
ru"grthe'Waltrgss 48 pp.

Joe the Salesman. 48 pp.

Timo the Draftsman. 48 pp.

Phil the File Clerk. 48 pp.

written in a style des;gned to appeal to yﬂung adults but
conceivably good for older adults. In the process of
telling a story the booklets describe the various jobs.
Sound filmstrips are available that show and explain

what is involved in various kinds of work. Grade level 4.

OXFORD BOOK COMPANY
| 222 Fifth Avenue
("”3 New York, New York 10003
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Howard, Richard D. Unemployed iglies. 1966. n.p.
A course on what not to do on the job. This is a book for
the teacher with twenty cartoons to display to the class.’
These cartoons evoke class discussion. All levels. '
FRANK E. RICHARDS, PUBLISHER
215 Church Street
Phoenix, New York 13135
Hudson, Margaret W. and Weaver, Ann A. I Want a Job. 1964. 36 pp.
This softcover worktext contains job applications, discusses
the job interview and keeping a job. May be used as a reader
or for class discussion. Grade levels 3 and up.
SCIENCE RESEARCH ASSOCIATES, INC.
259 East Erie Street
Chicago, Illinois 60611
The Job Ahead: New Rochester QJccupational Reading Series.
1963. 169 pp.
Stories deal with jobs available to the adult with little
education. It is available on three levels: 2nd grade
level, 4th grade level, 6th grade level. The stories
and illustrations are the same. Exercise workbooks and
a teacher's guide are available.
Rochester Occupational Reading Series.
Paperback books deal with jobs available to those of
low gkills. They are available on three levels: 2nd
grade level, 4th grade level, and 6th grade level. The
stories and illustrations are the same. Subjects
covered include restaurants and cafeterias, bakeries,
truck farming, supermarkets and gas statlaﬁs
U. S. GOVERNMENT PRINTING OFFICE
Washington, D, C. .
Joe Wheeler Finds a Job and Learns About Social Security. 1964. 23 pp.
f - ; . Joe Wheeler learns about old-age retirement, disability

benefits and survivors' benefits. -There are comprehension
exercises dealing with the material Grade 3 and above.
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ALLIED EDUCATION COUNGIL
5533 Woodlawn Avenue
Chicago, Illinois 60637

Chapman, Byron E. and Schulz, Louis. The Mott Basic Language Skills
Program. An Adult Reading Program. 1965. A teaching system.

Reading 300 - For Beginners (through 3rd grade level).
Basic Language Skills 300A
Basic Language Skills 300B
Wordbank -~ A pictatex book of illustrated words.
Basic Numbers and Money - Everyday use of arithmetic and
money.

Reading 600 - For Intermediates (Grades 4, 5 and 6).
Basic Language Skills 600A
Basic Language Skills 600B
Wordskill-- Applied Daily Reading Experiences.

Reading 900 - For Junior Level (Grades 7, 8 and 9).
Basic Language Skills 900A
Basic Language Skills 900B

Each series accompanied by an Instructor's Manual.

Reading 1500 Series - For the Teacher.
Teaching Adults to Read.
Key to Basic Language.

A sequential program to teach writing, spelling, reading,
comprehension, numbers and money. Phonics approach. Paperbound.

APPLETON CENTURY CROFTS, INC.
35 West 32né Street
New York, New York 10001

Programmed Vocabulary. 1964. 214 pp.

This text is divided into two sections. The first develops
the meaning of prefixes through the programmed frames.

After a number of prefixes are introduced, an essay is
presented. At this time, the student utilizes his knowledge
to complete the thoughts in the essay. Part II is similar
~in structure but nutilizes roots instead of prefixes.

Grade 8 and up. :
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ARGYLE PUBLISHING CORPORATION
605 Third Avenue
New York, New York 10016

Improving Your Written Communication.

Self-paced program teaching the proper forms of
letters. Grades 7 and up.

BEHAVIORAL RESEARCH LABORATORIES

Box 577
Palo Alto, California 94301

M. W. Sullivan. Programmed Reading for Adults. 1967
This series is a refinement of the McGraw=Hill Sullivan
Reading Series. It is more detailed, contains multi-
racial illustrations and has supplementary readers using
the vocabulary learned.

CALIFORNIA TEST BUREAU
Del Monte Research Park
Monterey, California

Lessons for Sglféinstrucpign!;g Basic Skills. 1965-66.

Reading Com Eighénalqn - Sixteen titles at four different levels
develop reading comprehension. These are pr@g:l.-a;rmned,j self=pacing,

branching as opposed to linear in development. -

Following Directions. 3-4 5-6 7-8 9 plus
Reference Skills, 3=4 5=6 7=8 9 plus
. Interpretations I. 3«4 5-6 7-8 9 plus
Intefirétatlons If. 3-4 5-6 7-8 9 plus
English Language: Eight titles at two levels cover the basic o
elements of grammar. These are programmed, self=-pacing, branching. : &
- Levels ;i
Sentence Patterns 5=6 7-8 o
Verbs. B 5=6 7=8
Eungfuatian ’ 5-6 7=8
v 5=6 7=
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CENCO EDUCATIONAL, AIDS
EDUCATIONAL READING AIDS CORPURATION
Carle Place, L. I., New York

Caruse, Domenick and Krych, Robert. You Can Read Bétter
An Adult Approach to Better Reading. 1966

You Can Read Better. 258 pp.

Teacher's Guide.

Reading Pacer (machine).

14 Lessons Rolls (To use in Reading Pacer).

Iharndzke Barnhart Beginning Dictionary, Fifth Edition.
735 pp. (Published by Doubleday and Company).

A beginning reading system that emphasizes vocabulary

and the learning of reading through the use of the diction-
ary. The Reading Pacer is a simple machine designed to

be operated by the individual student. Grades 1 - 4,

284 Pulaskl Road
Huntington, New York 11743

EDL Study Skills - Library for Reference. 1962,

Organized like the other EDL packaged programs, *
program teaches the use of reference skille 2nd places
great stress on critical reading.

;M?I! Dfd ("luES, 7 ? ]"F 1962. 160 PP.

A programmed text which enables the student to build

his word power. The student works through the first set
of frames and starts from the beginning again to do

the second set of frames. The words selected for use
are high figuring words according to research. The back
has 30 lessons of 10 words each. Teacher's Manual and
unit tests are available. Grade 7.

ELECTRONIC TEACHING LABDRATDRIES
952 Frederick Street
Hagerstown, Maryland 21740

Bordie. English.

This program consists of 40 reels with instructions given
in Latin American Spanish. There are grammatical drills
correlated to texts of other publishers.

51
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Foltz. Spanish Series I, Spanish II, and Elementary Spanish.

Series I consists of 41 reels with grammatical drills
correlated to texts of other publishers. Series II has
40 reels.

ENGLISH LANGUAGE SERVICES, INC.
1620 Belmont Street, N. W.
Washington, D. C. 20009

English 9C0, A Basic Course. 1965.

Books i 6 Basic Texts

Workbooks 1 - 6 - Correspond to lessons in texts.
Readers 1 = 5 -~ Correspond to Books 2 - 6.

Tape Recordings - 180 (30 for each text).

A Teacher's Manual.

Designed for English as a second language, the six
textbooks present 900 base sentences (hence the name)
that cover the basic structures and vocabulary

of English. New vocabulary and structures are
learned by varying the basic sentences. Each texte~
book has a student workbook that is programmed for
independent student use, accompanying readers and
tape recordings.

NOTE: The programmed workbooks may be used without the
basic textbooks, alone, or as a supplement to other text.

FOLLETT PUBLISHING COMPANY
1010 W. Washington Boulevard
Chicago, Illinois 60607

Hook, J. N. and Dr. Evans, William. 1Individualized English, Set J.
Programmed grammar and usage. Grades 7 =« 9,

Instructor's Book I - 171 pp.
Instructor's Book II - 152 pp.

A Beginning program which uses a phonetic approach in

o reading and integrates reading, writing, spelling English
grammar, and arithmetic. Book I - grade levels 0 = 4,
Book II - grade levels 5 - 8,

98



S-100

COMMUNICATION SKILLS

GLOBE BOOK COMPANY
175 Fifth Avenue
New York, New York 10010

Glassman, Jerrald, Programmed Reading. Grade 7 and up.

LANGUAGE LABORATORIES, INC,
4823 Fairmont Avenue

P. 0. Box 5999

Bethesda, Maryland 20014

Ingles.

This programmed course is designed for the Spanish-
speaking who are learning English. The emphasis is
on pronunciation and vocabulary of conversational
English. Reading and writing are also taught. The
course includes 1200 words and 120 hours of instruction.

A language laboratory type of tape recorder is required.
MACMILLAN COMPANY

866 Third Avenue
New York, New York 10022

English 900.

A course for adult students of English as a Second
Language. There are six basic textbooks, six
supplementary workbooks, five supplementary readers,
180 tape recordings, and a teacher's manual. Basic
sentences with substitution drills are used. The
tape recorder responses can be self-instructional.
The workbooks are programmed.

Learning How to Use the Dictionary. 1963. 99 pp.

A special programmed unit, this worktext presents the
basic skills used in finding words in the dictionary and
those skills needed for ~“efining, spelling, and using
words appropriately. While participating in this pro-
gram, the pupil is required to use his dictionary more
“than 245 times. Progress tests and a teacher's manual
are included in the program. ‘
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McGRAW - HILL BOOK COMPANY
Webster Division
330 West 42nd Street
New York, New York 10036
Buchanan, Cynthia D. Programmed Readir, for Adults. 1966.

This linear programmed series consists of eight text-
backs, placement tests and teaeher ] guldes Bcak 1,

Qf the Letters, requlre teacher directinn The ather
books are self=pacing.

After using the placement test the student may start
at any point in the program. Grades 0 - 6.

Book 1 - The Letters of the Alphabet. 128 pp.
Book 2 - The Sounds nf the Letters. 96 pp.
Book 3 - From Words ta Sentences. 96 pp.
Book 4 = Sentence Reading 96 pp.

Book 5 - Paragraph Reading. 96 pp.

Book 6 = Cnnsecutive Paragraphs. 96 pp.

‘Book 7 = Cantent Analysis 96 PP-

Teacher's GuLde to Era rammed Reading for Adults. 1966.
96 pp. : - -
Placement Test, 1966. 16 pp.

Teacher's Manual, Programmed Reading for for Adults, Book 1,

The Lettezs nf the Alphabet 1966 128 PP-

The Suunds nf the Letters 1966. 96 pp.

CHARLES E. MERRILL, INC.
1300 Alum Creek Drive
Calumbus Ohio 43209

Bui ing Reading Power.

Reading instruction programmed at Grade level 5.

54
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SCIENCE RESEARCH ASSOCIATES, INC.
259 East Erie Street
Chicago, Illinois 60611

Woolman, Myron. Reading in High Gear. 1965.

A reading program designed primarily for adolescents

who speak and understand English. Starts with introduc-
tion of the most common letter sounds and shapes. It
is a highly structured, semi-programmed, phonic reading
system consisting of four teachers' manuals and eight
students' workbooks. All students must start at the
beginning but progress is at an individual rate of speed
except that answers are not provided. The vocabulary
has much adolescent slang. ¢rade level 0 - 8.

SILVER BURDETT COMPANY
Morristown, New Jersey 07960

Laubach, Frank C. and Wolf, William C. Building Your Language
Power. 1965.

Programmed reading for adults is provided in a series

of six paperbound books. The series uses the Laubach
system which starts with a familiar illustration and
relates it to written letters. This is a phonic approach.
The students write letters and words and get immediate
feedback on how they have done. Grade levels 0 - 4.

Béak
Bdok
Book
Book
Book
Book

- 117 pp.
- 110 pp.
- 110 pp.
94 pp.
- 78 pp.
- 78 pp.

S e L) b
]

WASHINGTON SQUARE PRESS
630 Fifth Avenue
New York, New York 10020

Shefter, Harry. Six Minutes a Day to Perfect Spell

ing. 1962.

A self-help text for individuals to proceed at their
own pace. Grades 1 - 8. '
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GROLIER EDUCATIONAL CORPORATION
845 Third Avenue
New York, New York 10002

The Reading Attainment System. 1967.

A remedial reading program consisting of 120 different
Reading Selections, with 120 accompanying Skill Cards
that contain vocabulary words and also, exercises for
word meanings in context. Each reading selection also
has a skill card with an answer key. The student can
correct his answers. The selections include many action
stories but also deal with application forms, an
employment agency, and a few health topics. Grades

3 and 4.
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AMERICAN BOOK COMPANY
55 Fifth Avenue
New York, New York 10003
Kittle, Writing For Adults.
Manuscript and cursive writing. Grades 1 - 4.
AMERICAN INCENTIVE TO READ
2015 W. Olympic Boulevard
Los Angeles, California 90006
The AIR system is basically a controlled phonics course
which teaches the fundamentals of reading scunds and
spelling rules. It was not exclusively developed for
adults and its format is obviously designed for childven.
It is included because some teachers found it useful.
The phonic sequence is highly ordered. Phoncgraph
records are coordinated with the lessons as an audio
aid to reinforce instruction. Diagnostic tests and supple-
mentary phonics activities as well as additional adult
reading are necessary. Grades 0 - 3,
AMERICAN SOUTHFRN PUBLISHING COMPANY
Colonial Press Building
Northport, Alabama 35476
Boone, Lalia Phipps. Word Study for Adults. 177 pp.
Each new word is used in a study which is followed by
exercises for the student. Commonly misspelled
words are included as well as roots, prafixes and
suffixes. Grades 2 - 4.
- ) Word Study for éﬂgltss Book II.
Continues wcrd study and spelling stazted in Word Stud z
for Adults ‘Grades 5 = 8.
Boone, Lalia and Twitty, Lalia. Hgngséript for Adults.
Shows the six basic strokes used in manuscript writing.
,Baané, Barfett and Twitty.. Advanced,Manuscri@t for Adults.,
Q E 7 ; Pravides bagic forms such as driver 8 1icense, job

“application, voter registration and social security.
It 18 useful as ac;ampaniment to Manuser%gg for Adglts.
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Poore, Mary. Advanced Handwriting for Adults.
Legible handwriting, good study habiﬁs, and good citizen=-

ship are related to each other. Grades 5 - 8,

BARWELL LOFT, LID.
111 South Centre Avenue
Rockville Centre, New York 11570

Specific Skills Sefies, Books A -~ F,.

Each grade level has four workboolks that develop four
types of comprehension skills: Locating the Answer,
Getting the Facts, Following Directions and Using the
Content. Designed for elementary childrer, but of
possible use for adults. Grades 1 -~ 6.

CASCADE PACIFIC BOOKS
5448 Forty-Seventh Avenue, S.W.
Seattle, Washington

Allasina, T. A. and McLeod, N. N. Beginning English for Men
and Women. 1958,

Part I - 107 pp.
Part II - 109 pp.

Designed for the foreign born, Part I discusses
learning to speak English, learning about the U.S.,
shopping and going to church, all activities of Peter
and Olga in this new land. Part II brings Peter and
Olga to a factory, a bank, a restaurant, a baseball
game, and discusses the process of becoming a
citizen. Softcover, text workbook.

ARTHUR C. CROFT COMPANY
100 Garfield Avenue
New London, Connecticut 06320

Bright, Emma Lewis and Mitchell, Eva Cornelia. The Home and
Family Life Series. 1957.

Reader 1 - A Day With the Brown Family. Grades 1 - 2. .
Reader 2 - Making a Good Living. Grade 2.

( Reader 3 -~ The Browns at School. Grade 2.

~ Reader 4 -~ The Browns and Their Neighbors. Grades 2 - 3,
Accompanying Teacher's Guide.

ERIC 58
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DOUBLEDAY & COMPANY, INC.
277 Park Avenue
New York, New York

Zenith Books:

Dobler, Lavinia and Tcppin, Edgar A. Pioneers and Patriots.
1965. 118 pp. !

Tells the stories of six Negroes who contributed to
America's fight for independence, and her growth as
a nation: Peter Salem, Jean Paptiste Pointe DeSable,
Phyllis Wheatley, Benjamin Banneker, Paul Cuffe, and
John Chavis. Grade level 5.

Meltzer, Milton and Meler, August. ITime of Trial, Time of Hope.
1966. 120 pp.

A history of the period between the First and Second World
Wars during which American Negroes waged a painful,
turbulent, and often uncertain war for justice. Grade
level 5.

Sterling, Dorothy and Quarles, Benjamin. Lift Every Voice.
1965. 116 pp.

Highlights the lives of four leaders whose accomplish-
ments and ideas significantly influenced the stature of
the Negro in American life. TIncludes stories about
Booker T. Washington, Dr. William E. B. DuBois,

Mary Church Terrell and James W. Johnson. 5th grade

level.

Dobier, Lavinia and Brown, William A. Great Rulers of the African
Past. 1965. 120 pp.

Stories of five African rulers who led their naticns in
times of crises. The stories take place between the
thirteenth to seventeenth centuries and describe confliet,
foreign domination and the lives of five great African men.
5th grade level.

Davidsen, Basil. A Guide to African History. 1965. . 118 pp.

Tells the story of the African people from their earliest
origins and their independent past through the days of
the slave trade and finally to the new Africa of today.
5th grade level.

9
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ENCYCLOPEDIA BRITANNICA, INC.
425 North Michigan Avenue
Chicago, Illinois 60617

Gattegno, Caleb. Words in Color.

Each of 47 sounds of English is printed in a distinctive

color but represented by traditional letters. Consists

of three books, Book of Stories, Worksheets. For class

use there are 21 charts, a phonic code of 8 additional

charts and word cards. Some teachers who do not use the
; books find the charts useful. Grades 0 - 2.

ENGLISH LANGUAGE RESEARCH, INC.
Cambridge, Massachusetts

Learning the English Language. Book IV. 1953. Grades 4 - 6.

Richards, I. A. and Gibson, C. M. A First Workbook in English.
1956.

A picture association approach to learning English
for the foreign-born.

Words on Paper. 1943.

FOLLETT PUBLISHING COMPANY
1010 W. Washington Boulevard
Chicago, Tllinois 60607

Adair, J. B. and Curry, R. L. Talking It Over. 1966. 24 pp.
Accompanying Instructor's Book. 24 pp.

A reading readiness program designed for the under=
educated adult but especially good for those learning
English as a second language. Using pictures as

a basis for discussion, it is designed to enrich the
student's listening and speaking vocabulary and
skills and to aid in the promunciation of troublesome
sounds. Troublesome sounds for Spanish-speaking,
German~speaking, and Italian~speaking are diacussed.

The Reading For a Purpose Program. 105 pp.
Accompanying Instructor's Book.

(4 - Develops basic reading skills by utilizing the sight=
word approach. Includes auditory and visual dis-
crimination, speaking, listening, alphabet, handwriting,
word recognition, and comprehension. Grades O = 6.

Ay
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Reading f..x a Viewpoint.

Designed to develop word recognition skills, compre-
hension, speaking, writing and listening skills. The
content is based on United States History. Grades 5 - 8.

Bauer, Josephine.

Getting Started: Communications I. 1965. 105 pp.
On the Way: Communications II. 1965. 107 pp.
Full Speed Ahead: Communications III. 1965. 90 pp.

A series of three books utilizing a systematic applied
linguistic approach to teach reading, writing, spelling
and basic English. Starts with the alphabet and with
pictures of familiar objects. Teaches writing at the
same time as reading. The first book encompasses

grades 0 - 2, the second book grades 3 - 4, ard the
r third book grades 5 ~ 6.

Beck,.J. H. Understanding the Automobile.

Written at 6 -~ 7th grade level. Drawings and a clear
text explain the workings of an automobile.

D, C. HEATH AND COMPANY
285 Celumbus Avenue

Boaton, Massachusetts 02116

Colton, R. G., Dans, G. M. and Hansaw, E. A..

Living Your English. Grades 7 - 8.

This worktext links life experienceé with minimum
essential of language expression. Grammar, spell=-
ing and punctuation are introduced as functional
experiences, diagnostic and achievement tests are
gself-correcting. Although designed for adolescents,

the format and illustrations are suitable for adults.
Grades 7 and 8.

HOLT, RINEHART AND WINSTON, INC.
383 Madison Avenue

New York, New York 10017

-~

g Goss, Jocelyn Pretlow. The Thomas' Live Here. 1965. 150 pp.
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This softcover book tells the life of a family living
in the country. Topics covered include farming, home
management, personal relationships, safety, civic
responsibilities and community services. Good for
individual reading in group reading and discussion.
Vocabulary and comprehension are stressed. Grades

5 and up.

Henderson, Ellen C. and Henderson, Twila L. Learning to Read
and Write! 1965,

Henderson, Ellen C. and Henderson, Twila L. Learning to Write.
1965. -

Hollander, Sophie Smith. Impressions of the United States.
1964. 278 pp.

This softcover book is for use in classes of English
as a Second Language. 1t consists of a sevies of
letters written by foreigners who describe their
impressions of the United States. There are vocabu=-
lary and comprehension exercises after each selection.
Grades 5 - 6. '

Morris, Phyllis D. Life with the Lucketts. 1965. 151 pp.

This paperback book tells the story of an urban
family and their problems. Subjects covered include
jobs, safety, family problems, consumer educatiun,
and school relationships. Vocabulary and compre-
hension are stressed. Good for individual reading,
group reading and discussion. Grade 5 and up.

Owens, A. A. and Sharlip W. Elementary Education for Adults.
1950. ‘ ' »

Worktext that deveiops'vocabulary. Grades 1 ~ 3.
Wachner, Clarence W. English for Adults. 1964. Grades 7 - 8.
' Weinhold, Clyde E. English. 1962.
| Basic course in lénguage skills such as vocabulary and

punctuation. Supplementary for reading. Grades 5 ~ 6.

- HOUGHTON~MIFFLIN COMP!
(53 West 43rd Street
New York, New York 10036

€<
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Richards, I. A. and Gibson, C. M. Learning the English Language.

!

Textbook Workbook 1 ~ Grades 2 - 3. 1963.

Book 2 -~ Grades 2 - 3. 1943,
Workbook, Book 2 ~ Grades 2 - 3. 1949,
Book 3 ~ Grade levels 3 = 6. 1943,

Workbook, Book 3 ~ Grade levels 3 - 6. 1949.
Teacher's Guide for Learning the English Language.
Books 1.~ 3. 1945,

An oral-aural approach to learning English as a
second language. Possible application for literacy
training for native Americans if selective.

LAIDL.OW BROTHERS
36 Chatham Road .
Summit, New Jersey 07901

Neal and Foster. Studvy Exercises for Developing Reading
Skills. 1965.

Although designed for children, the exercises in
these four workbooks may prove usable for adults.
The drill is designed to improve comprehension
and vccabulary. The content includes fiction,
history, geography, citizenship, nature study,
thrift, health, character development, and safety.

Book A = Grades 4 and 5.
Book B = Grades 5 and 6.
Bock C - Grades 6 and 7.
Book D - Grades 7 and 8.

J. B. LIPPINCOTT COMPANY
East Washington Square
Philadelphia, Pennsylvania 19105

Guilder, W. S., Coleman, J. H., and Jungeblut, A. Reading
- for Meaning. 1965. '

These nine softcover worktexts were designed for
children but may be useful if material is carefully
selected. There are practice exercises for reading
speed and comprehension. Accompanying teacher's
guide. Grade leveis 4 ~ 12,

e3

S-110



S-111

COMMUNICATION SKILLS

MACMILLAN COMPANY
866 Third Avenue
New Vork, New York 10022

English This Way.
Designed for Engzlish as a Second Language. There
are 12 books and 2 teacher's manu:ls in this series.

Books 1 - 6 cover 3 years of English study.

Gateway English. 1966.

Copin

PJI:__I

A Family is a Way of F8611Qg
Stories ig Song and Verse.

gt

Designed for the educational disadvantaged these
stories deal with problems relevant to those living
in urban problem areas. Grades 7 - 8.

Laubacii, Frank D., and Hord, Pauline Jones. A Door Opens.
1963. 122 pp.

A reader for adults that tells the story of the Hill
family. Consumer, health and job problems come up.
Grade levels 4 - 5.

Laubach, Frank C., and Hord, Pauline Jones. Going Forward.
1963. 78 pp. '

Laubach, Frank C., and Kir; Mooney, Elizabeth; and Laubach,
Fobert S. The New Streamlined Series. 1966.

This basic reading and writing course is a phonic approach

to reading. This is a revision and elaboration of the
original Streamlined English. A key feature of the

Laubach method is a memory-aid device that uses pictures with
superimposed letters to associate sound with sight. The
series may be used for individual instruction and for

class groups. The early books are suitable for those who

are totally illiterate. An initial placement test and
periodic diagnostic test are provided.

&4
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SKILL BOOKS

Part 1 Correlated Readers
- Book 1 - Sounds and Names of Letters. In the Valley.
Book 2 - Short Vowel Sounds. City Living.
Book 3 ~ Long Vowel Sounds. New Ways.
. Book 4 = Other Vowel Sounds. People and Places.
Book 5 - Special Consonant Sounds. A Door «Dpens.

Teaching Aids

Teacher's Guide for Part I.'
Wall Charts and Stories.

Part 11
Book 6 - Every Reading and Writing. Teacher's Guide for
Book 7 - Readings in Literature. Part II.

Laubach, Frank C. Streamlinéd English. 1955. 111 pp. -

Phonic system of associating familiar pictures with
sounds. The predecessor to The New Streamlined
English. Grades 2 to 6.

McGRAW-HILL BOOK TOMPANY
Webster Division . :
330 West 42nd Street
New York, New York 10(36

Grover, Charles C. and Anderson, Donald G. New Practice Readetrs,
Book B. 1960.

This book contains vocabulary, taking tests, how to
study, and the checking of reading rate. Grades 3 = 5.

Olsen, Jim. Step‘gg Your Reading Power. 1966. 90 pages each.

Book A - Grades
Book B Grades
"Book C - Grades
Book D -« Grades
Book E - Grades

i
t

SN oounpw
]
0~

Aimed at the young adult, thias series of softcover, graded
( | " readers is designed to improve reading comprehension.
: Stories deal with help~wanted ads, health, famous people,
and a great miscellany. Good as supplementary reading.

€o
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POCKET BOOKS, IRC.
Affiliated Publishers, Inc.
630 Fifth Avenue

New York, New York 10020

English Through Pictures. 1952. 286 pp.

Designed for the foreign born, pictures are associated
with their vocabulary.

PRENTICE~-HALL, INC.
Englewood Cliffs, New Jersey 17632

Mitchell, Elizabeth Gillian. Beginning American English. 1965.
247 pp.

For those studying English as a second language. Uses
the aural-oral approach to language study. Systematic
development of conversational patterns with intonation
patterns. Includes practice exercises. Grade level O
plus.

READER 'S DIGEST SERVICE, -INC.
Educational Division
Pleasantville, New York 10570

Reader's Digest Readings for teaching English as a Second
Language. ; 1964. '

Although designed for those learning English as a
second language, the selections are suitable for
anyone improving reading ability. Comprehension
exercises. '

Book 1 = 144 pp. Designed for those who know the 500 most-
used words. Grade 5. o

Book 2 -« 144 pp. 500 most-used words. Grade 5.

Book 3 - 144 pp. 1,000 most-used werds. Grade 6.
Book 4 -~ 144 pp. 1,000 most-used words. Grade 6.
Book 5 = 144 pp. 2,000 most-used words. Grades 7 = 5.
Book 6 - 144 pp. 2,000 most=used words. Grades 7 -~ 8.

" "Aduylt Readers. 1964.
- Supplementary readers for adults include stories adapted

from articles in the Reader's Digest. The stories deal
mostly with sports and adventure.

. ,, 66
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Grade levels indicated are based on tryouts and
differ slightly from publisher grading. Exercises
following reading selections test comprehension.

oy

STEP GONE

Workers in the Sky. 32 pp. Grade 2.
Second Chance. 32 pp. Gradas 2 - 3,
Mystery of the Mountains. 32 pp. Grade 3.
"'Send for Red!'" 32 pp. Crade 3,

READING SKILL LABS
Children's Press, Inc.
1224 W. Van Buren Street
Chicago, Illinois 60607

Hurst, John A. and Tom, Judith. '"and hereby hangs a tale."

This series of 10 books and 10 correlated filmstrips
was designed for teenagers but can be used as supple-
mentary reading for adults. The subjects covered

deal with sports, exploration, music, people, science,
history, the sea, 11terature, and discoveries and inven-
tions.

Blind Luck, Sore Feet and a Cold Day - Level 3.
Mysteries, Nicknames, and Medals - Level 4.
Qut of the Past - Level 5
Dreams, Decisions and Disasters - Level 5.
Horses, Bats and Christmas Trees - Level 6.

! Fascinating Stories from Yesterday - Level 6.
“amous Americans - Level 7.
Each One - A Success! - Level 7.
The Strange and the Imp0331b1e - Level 8.
Rocks, Runts and Redheads! - Level 8.

STEP TWO

A Race to Remember. 32 pp. Grades 3 - £,
Vallez of 10,000 Smokes: 32 pp. Grade 4.
Santa Fe. ‘e Traders. 32 pp. Grades 3 = 4.
Men Who Dare the Sea. Grade 4.

STEP IHREE

Guideg te iligh Adventure. 32 pp. Grade 3
First.gg the Finish. 32 pp. Grade 4.
"I Fell 18,000 Feet". 32 pp. Grade 3.
What's On the Moon? 32 pp. Grades 4 - 5.

("'. Reader's Digest Science Readers.

The Earth. 128 pp. Grade level 3.
Living Things 128 pp. Grade level 4.
Matter and Energy. 144 pp. Grade level 3.
Q Astronomy and Space. 144 pp. Grade level 6. !

&7
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Although not designed especially for adults, there is
nothing in this reading matter to indicate this.
Introduces the reader to the wonders of the world.

The reading Skill Builders.

Although not designed especially for adults, stories

can be selected that are not juvenile. The books for
grades 1 - 3 have too much child oriented materials.
Selections for adults can be found in grade levels 4 - 6.
There are three l44-pz2ge bocks at each grade level.

.

REGENTS PUBLISHING COMPANY
200 Park Avenue South
New York, New York 100603

Dixson, Robert J. English in Action. 192 pp.
Beginning English with the emphasis on the oral.

Vocabulary developed through the use of pictures.
English as a second language.

RINEHART & COMPANY, INC.
232 Madison Avenue
New York, New York

Paratore, Angela. English Exercises. 1959. n.p.

Repetitive drill intended for those who have progressed
beyond the fundamentals of English. The frequency with
which a topic is treated indicates the frequency of errors
made by the foreign-born. English as a second language.

SCIENCE RESEARCH ASSOCIATES, INC.
259 East Erie Street
Chicago, Illinois. 60611

Reading Laboratory. (Woxd Games). Grade levels
- Reading Laboratory. IA (Word Games). Grade levels
Reading Laboratory. IB (Word Games). Grade levels
Reading Laboratery.. IC (Word Games). Grade ‘levels
Reading Laboratory. ITA (Word Games). Grade levels
Reading Laboratory. IIB (Word Games). Grade levels
Reading Laboratory. IIC (Word Games). Grade levels

SWN -
) .
NoOUWVPHWW

Designed for children but suitable for adults. Makes
learning enjoyable.

68
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Reading Laboratory. ‘(Elementary Edition). Grades 2 -~ 9,
Reading Laboratory. IIIA (Elementary Edition). Grades 3 - 11.
Reading Laboratory. IIIB (Elementary Edition). Grades 5 = 12,

Reading for Understanding - General Edition. Grades 5 = 12,

Reading for Understanding ~ Junior Editon. Grades 3 =~ 8.

SILVER BURDETT COMPANY
Morristown, New Jersey 07960

Bernardo, Leo U. and Pantell, Dora F. English: Your New
Language. Book 1. 1966. 275 pp.

Designed for English as a second language, this soft-
covered book uses the aural-oral approach to language
learning. Base sentences are used as patterns with
gubstitutions provided. Teacher's edition and tapes
and records are available. Beginner level.

STECK-VAUGHN COMPANY
P. 0. Box 20208
Austin, Texas

Ayer, Fred C. Gateways to Correct Spelling. n.d. 164 pp.

Spelling words are d&vided into the basic group, the
Practical Group of Spelling Words and the Special
Groups of Spelling Words. The basic group is for
grade levels 5 and up. The Practical Group is for
grade levels 7 and 8. The last group is high school
level.

Knott, Bill. They Work and Serve. 1967. 151 pp.

Stories about people in service industries: waitress,
janitor, policemen, taxi driver, and others. 5th grade

Putnam, Mildred. Working With Words. 1966. 96 pp.

This basic language skills worktext teaches adults
reading and writing through phonic systems of scunds.
The accompanying exercises, adult-oriented illustra=

. tions, and stories reinforce word learning. Grades 1 = 4,

Q 6‘3
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Robertson, M. S. Learning and Writing English. 1964. 125 pp.

Emphasis is placed on troublesome verbs, capitals,
punctuation, sentences, and other fundamentals. Soft-
cover workbock format. Grade level 3.

Smith, Harley A. and Wilbert, Ida Lee King. How to Read Better.
1964.

Bock 1 - 64 pp.
Book 2 -~ 64 pp.

Comprehension and vocabulary exercises follow
reading selections. Softcover, workbook format.
Grade levels 5 - 6.

Smith, Harley A. and Wilbert, Ida Lee King.
English. 1965. 112 pp.

I Want to Learn

Fundamentals of English, reading and writing in
softcover, workbook form. May be used to follow
I Want to Read and Write. Grades 4 - 5.

Smith, Harley A. and Wilbert, Ida Lee King. I Want to Read
and Write. 1965. 128 pp.

Instruction in the basic reading skills for beginning
students or for remedial work. Softcover, workbook
format. Grades 1 - 3.

Varnado, Jewel. English Essentials: A Refresher Course. '°
96 pp.

Grammar, capitalization, punctuation principleslénd
exercises designed for those studying for the GED
test. Softcover, workbook format.

U. S. GOVERNMENT PRINTING OFFICE
Superintendent of Documents
Washington, D. C. 20402

Dale, Edgar. New Flights in Reading. MCO004. .1964.

Expands vocabulary, has comprehension.

Stories for Today. MCO002. .1954.

Stories are followed by vocabulary and comprehension
tests. Grades 4 - 6. Workbook - MC002.2.
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Dale, Edgar. Stories Worth Knowing. MCO003.

Expands vocabulary, has comprehension exercises.
Grades 5 - 6. Workbook - MC003.

- ZANER-BLOSER COMPANY
612 North Park Street
Columbus, Ohio 43715

"Peek Thru'' Alphabets and Diagnostic Rules.

Celluloid transparencies allow the students to compare
their letters with those of correctly made alphabets.
Arrows, to show the direction of each stroke, and
numbers, to show succession of each stroke are printed
on the transparencies. Starts with manuscript and pro-
ceeds to cursive. Grades 0 - 4,

Dictioaaries

HOLT, RINEHART AND WINSTON, INC.
393 Madison Avenue
New York, New York 10017

Basic Dictionary of American English. 196Z. 848 pp.

BEHAVIORAL RESEARCH LABORATORIES
Box 577

Palo Alto, California 94301

The United States Constitution. 1964. 260 pp.

: This programmed workbook covers -the evolution of

| our Constitution and teaches the early history of

America . and the Constitution as it has evolved today.

It ie appropriate for some adults at the 7th or 8th

grade readability levels. It may be particularly use-

ful for reinforcing concepts developed in discussion.

It may also be used as a source for learning more

: . about specific topics such as the Articles of Con-

§ federation or the Judicial Bramch of Govermment.

: Definitely not for slow learners. The Teacher's
Manual is helpful.
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GENERAL PROGRAMMED TEACHING CORPORATION
Ginn and Company

Back Bay P. 0. Box 191
Boston, Massachusetts 02117

How A Bill Becomes A Law. 1963,

This is a softcover programmed text.

It is completely
self-instructional. Grades 7 - 8. '

The Constitution.

This softcover text clearly describes the workings of the

Federal govermment through a study of the Constitution.
Completely programmed.

THE MACMILLAN COMPANY
60 Fifth Avenue

New York, New York 10011

Programmed Geography Book I, The Earth in Space. 1963. 114 pp.
This programmed text is a basic introductory course

in geography. The book contains clear multi-colored
illustrations. Concepts covered include the earth,

its movement, the solar system, Milky Way, and Universe.

It also includes simple map reading skills.- A teacher's
manual and test booklet are available.

Programmed Geography, Book II, Continents and Oceans. 1964. 277 pp.

This programmed text contains hundreds of illustra-
tions and maps in multi-colors. The text emphasized

topics in geography. Teacher's manual and test
booklet are available. Grade 5.

WEBSTER PUBLISHING COMPANY
1154 Reco Avenue

St. Louis, Missouri

Kottmeyer, William. Qur Constitution and What It Means. 1961.

This is a programmed text that explains the workings
of Federal government. Useful for native Americans
g" ~and those studying for citizenship test.

ERIC e




FOLLETT PUBLISHING COMPANY
1010 W. Washington Boulevard
Chicago, Illinois 60607

Abramowitz, Jack. American History. Study Lessons. 1963.

Unit
Unit
Unit
Unit
nit
Unit
Unit
Unit
Unit

- From Colonial Times to Independence. 80 pp.

- The Constitution. 80 pp.

- The Growing Nation: 1789-1840. &80 pp.

- Change and Crisis in American Life: 1800-1861. 80 pp.
The Civil War and Reconstruction. 64 pp.

- Changing American Life Since 1865. 77 pp.

- American Politics: 1865-1960. 93 pp.

- American Policy. 77 pp.

- Problems of American Democracy. 61 pp.

oo ULl PN~
1

Teacher's Guide. 48 pp.

Each history unit makes up a separate softcovered book.
The format is attractive. The content is traditional.
The Problems of Democracy deals with immigration, education,

atomic energy, foreign aid, and foreign relations and
can be used as a basis of discussion. Grade levels 7 - 9,

Abramowitz, Jack. Study Lessons on Documents of Freedom. 1964.

144 pp.

This softcover book takes up the Declaration of
Independence, the Constitution, and the Bill of

"Rights. The format is attractive. The material

is traditional. Accompanying Teacher's Guidr.
Grade levels 7 - 9.
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Conditions of Participation in a Public Affairs Adult Education Program,
A Developmental Study

By Blum, J. Michael * Fitzpatrick, Rohert

ATA02486 American Inst. for Res. In Behavioral Sciences, Pittsburgh

BR-6-8191
~Jul-66 DEC-1-6~068191-0%%5
Edrs. Price MF-$0.18 HC-$3.72 93 pp.

*World Affairs, *Adult Education Programs, *Program Evaluation, *Public
Education, *Participation, Social Studies, Current Events, Program Improvement,
Measurement Instruments, Rewards, Action Programs (Community), Limited Ex-
periences, Pittsburgh, Pennsylvania, Great Decisions Program, Foreign Policy
Association

This developmental studv had as its basic objectives to gather background

information about the structure and function of the '"great decisions'" program

within and across communities and to develop instruments for further study ‘

of the program. '"Great Decisions," sponsored by the Foreign Policy Association

(FPA), is an 8-week, adult study-discussion program in foreign affairs. Back-

ground information was collected from two principal sources, Approximately 40

participants in Denver, Colorado, were interviewed about their 'great decisiong"
experience.. In addition, questionnaires, which FPA designed and included

among the 1965 program materials and which were returned by over 500 parti-

cipants throughout the country, were obtained and analyzed. quest?.: g

of the program were tried out either or the +- terview respondents, on three =
great decisions groups convened especially ror the study, or on beth. The E
instruments were refined on the basis of-these tryouts. An overview of the i
project results was discussed in terms of three prominent themes--(1) Rewards

of "great decisions" participation, (2) "Great Decisions" as Educational Proyram

versus action program, and (3) limits on "great decisions" participation. (JH)

i
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Patterns of Adult Information Seeking

By Parker, Edwin 5, and others

Stanford Univ., Inst., for Comm. Res., Calif.
Report Number CRP-2583

Report Number BR~5-0083

Contract OFEC-4-10-193

Edrs, Price MF-$0.45 HC-$11.00 275 pp.

Pub. Date Sept 65

Descriptors - Behavior Patterns, *Adult Education, *Reading Materials, *Mass
Media, *Library Services, Interviews, Surveys, Stanford, California

Instrumental information-seeking behavior among adults was studied to
determine ''what kinds of people seek what kinds of information through what
channels.'" Interviews were conducted with 1,869 adults who were asked about
(1) their use of adult education, mass media, and interpersonal information
sources, and (2) their methods of obtaining informaticn in specific topic
areas - Business~Financial, Health, We1£are, Education, Religion, National
and International affairs, Local Public Affairs, occupations, homemaking,
and leisure activities., Responses were tabilated by age, sex, education,
occupation, income, and length of community residence. The findings indi-

cated the ways the information source used varies with educational background,
occupation, and kind of data sought. (AL)
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Graduate Research in Adult Education and Closely Related Fields at
Florida State University, 1950-1966.

By Carpenter, William L. Kapoer, Sudarshan

Florida St. Univ., Tallahéﬁsee, €>h. of Education

Pub. Date Jun 66
Edrs. Price MF-50.18 HC-$3.56 89 pp.

Descriptors - *Annotated Bibliographies, *Adult Learning, *Adult Education,
Educational Research, Abstracting, Educational Methods, Program Planning,
Program Evaluation, Community Development, Tallghassee.

In this compilation of abstracts of 78 doctoral dissertations and master's
theses prepared at Florida State University in Adult Education and related
fields, 48 percent come from the field of education (education, home and
family life, and social welfare), 6 percent from psychology and sociology,
and the remainder from other departments. Research reports are described
b 'efly as to purpoee and methods, with a summary of findings. Areas covered
&re agency and program analysis and evaluation, program development and
planning, community development and community services, adult education
practices, methods and techniques, the adult educator, clientele analysis,
and adult learning. (FH)
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A Study of Dropouts from Adult Literacy Programs
By Nicholson, Eunice Otto, Wayne

Pub, Date Dec 66
Contract OEC~5-10-~154
Edrs. Price MF-$0.09 HC-$0.60 15 pp.

Descriptors - #*Adult Students, *Adult Education Programs, *Dropout Prevention,
*Elementary Education, *Dropout Identification, Dropout Characteristics,
Attendance, Socioeconomic Influences, Economic Factora, St. Petersburg

The facters which might have caused adults to drop out of an adult basic
education program were examined. This adult program was ¢onducted in a small
city in Wisconsin from January to June, 1966. Two teachers, a reading teacher
and an English teacher, held class twice a week for 50 sessions. Thirty-eight
adults ranging in age from 18 to 60 were divided into ¢wo groups according to
reading levels. Sixteen adults completed the 50 sessions or 100 hours. Data
were gathered by means of a questionnaire, and personal interviews with 10 of...
the 22 dropouts. The change to daylight saving time, pajyment for child care
and transportation, and change in job were factors affecting students' non-
completion of the program. Results confirmed the findings of the National
Opinion Research Center that adults of the lower socioeconomic class drop out
of adult education classes mainly for external or situational reasons. Im-
plications are discussed, and recommendations and references included. This
Tsp2r was presented at the National Reading Conference annual meeting (16th
Sr. Petersburg, December 1-3, 1966). (BK)
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Study of Illiteracy in Texas as Related to Vocational Education
By Adair, J. B.

Texas Education Agency, Austin

Report Number TEA-9-~64-1M-487-B-485 Pub. Date Sep: 64

Edrs. Price MF-$0.18 HC-$4.47 84 pp.

Descriptors - Mexicans, Racial Differences, Negro, *Illiteracy, Migrants, *Adult
Vocational Education, Literacy Classes, Crime,*¥laempleoyment, Economically Dis-
advantaged, *Ethnic Groups, Educational Disadvantagement, Academic Achievement,
Aliens, Population Trends, Economic Factors, Augtin

Because of the large educationally deficient segment of the Texas popu-
lation, a study #as authorized to relate illiteracy to adult vocational edu-
cation. The study was based orn the assumptions that there is a significant
relationship between illiteracy and (1) membership in an ethnic group, (2) low
socioeconomic status, (3) crime, and (4) unemployment and ability te pursue
vocational training. The report is divided into five sections--(1l) development
of literacy programs in Texas, (2) distribution of illiteracy in Texas, (3) illi-
teracy in relation to crime, (4) economic status and illiteracy, and (5) unemploy-
ment among illiterates. Little organized effort had been made from 1942 to 1957
to combat illiteracy. The Texas Literary Council was organized in 1959 and has
25 affiliated councils, with all teaching done by voluntary teachers. Illiteracy
among Latin Americans and Nonwhites was almost four times that of the Anglo
population. About one~fourth of the illiterate population was located in areas
of high concentration of migrant workers. One of the eight recommendations
was that the Texas Education Agency should assume responsibility for initiating
a program of basic and vocational education. (MS)
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Public School Adult Education in Northern Illinois, report of A Survey
Conducted by the Northern Illinois Round Table of Adult Education.

By Griffith, Wiliiam S. and others

Illinois State Off. Supt. Pub. Inst., Springfield

Report Number Circular Series-A-192 Pub. Date Jul 66

Edrs. Price MF-$0.18 HC-$3.84 96 pp.

Descriptors - *Adult Education, *Program Development, *Surveys, *Program
Evaluation, Community Relations, Administrative Personnel, Educational Fimsnces,
Questionnaire, 'Administrative Problems, Physical Facilities, Springfield

A questionnaire survey was conducted by the Northern Illinois Adult Edu- ;
cation Department to determine the characteristics of, and participation %
adult cducation programs in Northern Illinois in 1963-64. The questionnaire
was designed to collect information in several areas, such as programs =-
creation, development, scope, purposes, changes, personnel, «valuation, and
persistent problems confreonting the director in the administraticn of the over-
all program, student enrollment, community relations, finances, promotion and
advertising, and physical facilities. The results of the survey showed 48
public schools serving 97,000 adult students, with programs stressing in-
struction in vocational, homemaking, and leisure~time activities. Administra-
tive directors were part-time, not trained in adult education, made little
use of advisory committees, and had full control of programs. Curriculum
development and program planning cousisted of course selection and teacher
recruitment. Adult students in Northern Illinois pay more for courses than
the national average. Promotion and advertising consisted mainly of bro-
chures listing courses, fees, time zi: location. Less than half of the pro-
grams provided student counseling ==v:ices. Program evaluation was cursory,
and major prob.ems were teacher v=zoruitment and program development on a broad
basis. (PG) '
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The Arts in Higher Adult Education, A Second Review of Programs.

By Goldman, Freda H.
Center for the Study of Liberal Education for Adults

Pub. Dat 66
Edrs Price MF-$0.18 HC-$3.36 84 pp.

Descriptors - *Art Education, *Adult Education Programs, *Program
Descriptions, *University Extension, Sociocultural Patterns, Educational
Trends, Boston.

A general description of the arts in the contemporary university
precedes descriptions of specific adult program prototypes. The current
place of the arts outside the university includes recent trends in are
institutions, govermment, business, foundations, arts councils, publica-
tions, and educational television. Issues and problems concerning the
roie of the arts in society are discussed in relation to the education
of the adult audience. This document is also available from the Center
for the Study of Liberal Education for Adults at Boston, University,

138 Montfort Street, Brookline, Massachusetts 02146, for $1.75. (JA)
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A History of the Bureau of Studiegs in Adult Education at Indiana Univeraity
By Baker, Michael Robin :
Indiana Univ., Bloomington, Sch. of Education

Pub. Date Sept 66
Edrs. Price MF-$0.18 HC~$4.68 117 pp.

Descriptors ~ *Higher Education, *Graduate Study, *Adult Education, *University
Extension, *Historical Reviews, Professional Education, Program Development,
Research, Adult Educators, Bloomington

The Bureau of Studies in Adult Education was founded at Indiana Uni-
versity in 1947 and assigned the task of providing off-campus fiancredit
courses in adult education. The Bureau began by providing field services,
ranging from providing assistance teo local communities on Adult Education
problems to providing general Adult Educational activities. It started
a research program which examined how adults learn effedtively, and the :
conditions that promote learning in practical situations., Between 1947 and 1952, ;
the Bureau grew, and begame a multisponsorship operation. It initiated :
formal adult education courses at the graduate level at Indiana University
and introduced a newsletter on adult education. Between 1952 and 1958,
the Bureau experimented with an institutional approach to adult education, 3
stressing research on adult learninrg., It developed a graduate program for f
adult educators. From 1958 to 1965, it conducted more adult education E
résearch than did any other college or university adult education department,
for example, on alcoholism, mental health, gerontology, and fundamental and

.literacy education. (EB) '
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Dropout Patterns in the New Hope Project.

By Pearce, Frank C.

Modesto Junior College, California

Report Number 2-2 Pub. Date Oct. 66
Edrs Price MF-$0.09 HC-$0.80

Descriptors - *Junior Colleges, Dropouts, **dult Education Programs,
Retraining, *Prevocational Education, Student Characteristics, Employment,
Vocational Education, Manpower Developmen!, Vccation Retraining,
Stenislaus County Multi-occupational Tre .ipg Project, Modesto, Manpower
De :lopment and Training Act New Hope School

Of 1,006 referrals from the State Depar:iment of Employment, 29
percent dropped before completion of this Adult Training Project. Of
these, 6 percent went to work and 11 percent dropped for reasons which
were unavoidable. The actual dropout rate was 12 percent. Of the
dropouts, 41.9 percent gave reasons which were within the capacity of
the programs to correct, while 21.4 percent dropped foxr work purposes.
Findings show that two-thirds of the total dropouts were students with
no prevocational training, and tables detail percentages within the
prevocational, trade and industrial, business, and agriculture programs
for the rest of the dropouts. The prevocational program showed the
only significant decrease in dropout rate, due to a concentrated
effort to improve attendance and identify problems as early as possible.
Suggestions and recommendations for program modification are included.
(DE)

8<

S-129




ARy

REPORT RESUMES

ED 011 618

The University and Adult Education. (Title Supplied).

By Miller, Paul A,

New England Ctr. for Continuing Educ., Durham, N, ™

Report Number OP-1 Pub. Date .. 66
Edrs. Price MF-$0.09 HC-$0.32 8 pp.

Descriptors - *University Extension, *Educational Plarming, *Adult Education,
*Oniversities, *Leadership Responsibility, Financial &%=pp rt, Urban Extension,
Extension Education, Community Role, Regional Cooperaticr . Inte.agency Coop-
eration, Durham, Kingston

Two forces are colliding in the life of the Americar Imiversity today -~
historjc sentiment, nurtured by the faculty, and the p.emsures of public affairs
to which administrators have had to accommodate. Adulc Féucation is at the
point of impact and the basic questions about the role of the university ne-
cessary to meet the issue have not been raised. One of the most exciting
ideas in higher education is the consortium. The regional center deveioped
in New England could become a model laboratory for a regional faculty of
adult education which would relate institutione, conduct basic research,
prepare graduate students, and teach adults. Title I of the higher education
act will be a source of funds but careful planning is imperative. A comrade-
ship between cooperative extension service and general extension would extend
resources by combining their expertise in methodology and philosophy.

Finally, the author states, the presidents and trustees of institutions

should realize that continuing education of adults is as vital as the education
of adolescents, This function must be part of the normal budget of the insti-
tution, much like research and teaching, not an expendable extra. These
excerpts were from an address presented at a conference on Extension Activities
(University of Rhode Island, October 25, 1966).. (AJ)
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Subjective Description of Trainees.

By Pearce, Frank C.

Modesto Junior College, California

Report Number MJC-1 Pub. Date 14 _an 66

Edrs Price MF~$0.09 HC-350.60 15 pp.

Descriptors - *Adult Characteristics, *Socioeconcmic Background,
*Migrants, #*Socioeconomic Status, Social Change, Mobility, Retraining,
Adjustment (To Environment), Participant Characteristics, Investigations,
Stanislaus County, Modesto Multi Occupational Project, Modesto

This report gives a subjective description of the general
population from which trainees for the Modesto Multi-occupational
Project were selected. It includes an extensive study of the socio-
logical background of a group of white migrants who moved from the
Eastern United States to California. The author also included references
to the changing socioeconomic and moral standards of this group and
their eventual welfare status. The author hoped that the project will
recreate feelings of self-determination, involvement, and responsibility
in this group through adult training programs. (PG)
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Measurement and Classification oi Teacher Attitudes Toward Adult

Tiliterates.
By Johnson, Raymond L. and Oth=rs

Edrs Price MF-$0.09 HC-$0.44 11 pp.

Descriptors - *Illiterate Adults, *Teacher Attitudes, *Changing Attitudes,
*Adult Basic Education, *Measurement Instruments, Negroes, Females,
Attitude Tests, Research, Tables (Data).

As a first step in a study of the role of attitude and attitude change
as a variable in the interaction between basic literacy teachers and their
adult students, a general procedure for the classification of attitudes by
detecting "attitude clusters' was developed. This report discusses how
the member components of clusters may be represented as a simple closged
structure called a circumplex. Cluster analysis and the construction of a
circumplex were used with group data obtained from a class of 23 youhg Negro
women teacher trainees in adult basic education. This method is also
appropriate for intensive study of a single subject. Each trainee cocmpleted
a 100-item attitude scale at the beginning of a l-week orientation and
training course, and again at the end of the course. Respondents' judgment
for each item was made on a seven-point bi-polar 'true or false' scale,
with intervals numbered consecutively from one through seven. This report
includes the attitude scale used and circulant correlation matrices, and
discussions on the detection of clusters and the construction of the
circumplex. (AJ)
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A Discussion of the Gap Between Knowledge and Use of }.2w Practices.
By Loewenstein, Duane E. and Others

Edrs Price MF-$0.09 HC-$0.60 15 pp.

Descriptors - *Adoption (Ideas), *Adult Characteristics, *Agricultural
Skills, *Farmers, Research, Questionnaires, Research Reviews,

Knowledge Level, Age Differences, Educational Background, Occupazional
Information.

A study on Farmers' use of suggested practices in handling
alfalfa crop production was conducted to determine (1) if selected
persmal and occupational characteristics might affect hay production
methods, (2) if a discrepancy exists between the farmer's level of
knowledge of quality hay production practices and his use of these
practices, and (3) if this deiscrepancy exists, in what areas. Two
sample groups were used. For one, knowledge of quality hay production
practices was determined, and for the other, the use of these practices.
The groups were matched on personal and occupational characteristics.
A mailed questionnaire was developed for each group. Statistical
analysis showed significant differences between the knowledge of,
and the use of, most factors and practices. Possible explanations for
the differences are discussed. The study showed that an increase
in age reduced differences between knowledge and use for some practices.

- Increased them for others, and had no effect on the remainder. Education,

occupational rating, and size of operation were positively related to
differences between knowledge and use. The bibliography includes 53
references. (JA) ' .
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Basic Literaty Programs for Adults - A National Survey.
By Otto, Wayne Ford, David

Pub. Date Dec 66
Edrs Price M¢r-$0.09 HC=-$0.60 15 pp.

Descriptors - *Adult Basic Education, *Adult Education Programs, *Reading Pro-
grams, *Literacy, *National Surveys, Illiterate Adults, Adult Students, Student
Characteristics, Reading Level, Enrollment Trends, Instructional Materials,
Federal Aid, Questionnaires, Saint Petersurg

Basic Education programs for adults in 36 states were surveyed in the Spring
of 1966 to obtain information about location, length of time of operation, prior
education and sex of enrollees, level of instruction provided, total enrollment,
and materials used., Data from a two-page questionnaire completed by the directors
of 367 local programs (A 71 percent return) were analyzed according ta the age
of programs to determine if older programs, established before the Title 118 funds
were available, had characteristics which differed from the more recently developed
programs. Results of the data, presented in tabular form, are discussed and
interpreted, and trends are noted. Additional study of the following is
recommended--The growth rate of newly established programs, the trend toward
more men in the literacy programs, the lack of instruction for illiterates
offered in the various programs, and the teacher knowledge and use of materials
primarily designed for adults, Five tables are included. This paper was pre-
sented at the National Reading Conference (Saint Petersburg, December 1-3, 1966).
(LS)
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Action for Employment, A Demonstration Neighborhood Manpower Project!

Final Report.
Action-Housing Inc., Pittsburgh, Pa.
Pub. Date Feb. 66

Edrs Price MF-$0.18 HC-$3.24

Descriptors ~ wAdult Counseling, *Counselor Training, *Vocational
Counseling, *Volunteers, *Disavantaged Youth, Interagency Cooperation,
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Opportunities, Volunteer Training, Recruitment, Unemployed, Evaluation,
Motivation, Participant Characteristics, Action Housing, Pettsburgh

A l-year deionstration project studied a neighborhood~based
system in which volunteer neighborhood counselors helped unemployed
and underemployed young men through a job training program and into
employment. A mid-way report concentrated on recruitment and training.
This final report concentrates on the role of the volunteer and on the
development of a neighborhood support system for training and
employment. Volunteers helped the professional staff of the neighbor-
hood employment center recruit and interview trainees, they counseled
them through the training period and assisted in getting them jobs.
The project showed that indigenous, nonprcfessional neighborhood
people could be trained to carry out some professional employment
functions, Women made the best interviewers, but were reluctant to
make home visits, while men were more successful as counselors.
Certain characteristics seem to make for success-=-such as maturity,
marriage, a long term, steady job, and previous community volunteer
work. Reasons for trainees' staying in the training program were
counselor support, motivation, excellent teachers, training allowance,
and neighborhood support. Reasons for dropping out were dislike of

- school situation, lack of motivation, and no training allowance.

This document is also available from Action-Housing, Inc., Number
Two Gateway Center, Pittsburgh, Pennsylvania 15222. (EB)
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Test of Adult College Aptitude (TACA). Manual for Administration,

Scoring and Interpretation.

By Wientge, King M. Dubois, Philip H.
Washington University, St. Louis, University College

Pub. Date 66
Edrs Price MF-$0.09 HC-$0.72 18 pp.

Descriptors ~ *Aptitude Tests, *Adult Learning, *Testing, *Acadenic
Ability, Academic Aptitude, Manuals, Research, Statistical Data, Adult
Education, University Extension, Test Construction, Test of Adult
College Aptitude (TACA), Saint Louis

This preliminary manual outlines content, administrative and
scoring procedures, antecedent research, apd available norm data for
the test of adult college aptitude (TACA). The TACA, a combined
test and answer sheet adapted for visual scoring by an optical
scanner, consists of 22 items on biographical data (age, sex,
occupation, family and marital status, education, cultural, and other
pursuits) and 54 multiple-choice verbal and numerical items. Procedures
include a 45-minute time limit, calculation of raw scores (right
answers and personal data) and percentile ranks, and (wherever possible)
well-supervised large group testing sessions. The test was formulated
on the basis of Washington University research relating biographical
information and objective test data to academic success among evening
division participants. Norm data available for interpretation are
based mainly on studies involving 149 participants in freshman English
and 102 students in business and beginning psychology. Findings
significantly correlated TACA scores with class achievement. The
document includes two footnotes, four tables and the text of the test.
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Participation of Adults in Education, A Force-Field Analysis.

By Miller, Harry L.
Center for the Study of Liberal Education for Adults

Report Number CSLEA~-OP-14 Pub. Date 67
Edrs Price MF-$0.02 HC-$1.48 37 pp.

Descriptors - *Adult Education, *Adult Characteristics, *Motivation,
*Participation, *Force Field Analysis, Psychological Needs, Socio-
economic Influences, Status Need, Achievement Need, Affiliation Need,
Self Actualization, Educational Attitudes, Lower Class, Middle Class,
Organizations (Groups), Tables (Data), Technological Advancement,
Research Methodology, Need Gratification, Brookline

Various sociological and psychological theories relating to
motivation are potentially useful tools for predicting and influencing
adult education participation. Maslow's need hierarchy is based on
fundamental needs (survival, safety, and belonging), which are nommally
followed by ego needs (recognition or status, achievement, and self-
realization). The Warner and Gans Social Categories are lower-lower.

class (main targets of antipoverty programs), working class (cohesive

and pragmatic, with high union membership), lower-middle class (the
most active joiners and value setters in our society), and upper-
middle class (largely executive and professional people), each with
distinct value systems, associational structures, and relationships to
technological change finally, Lewin's Force-Field Analysis, here used
as the overall framework for discussion, treats motives for participa=-
tion or nonparticipation as products of positive and negative forces,
both psychological and situational, which shape educational needs and
desires. Relationships between social class and patterns of organiza-
tional membership suggest that some forms of participation can be.
increased by reaching people in their own organizations. The document
is also available from the Center for the Study of Liberal Education
for Adults, 138 Mountfort Street, Brookline, Massachusetts 02146,
For ‘$0.75. (Author/ly)
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Review of Stanislaus County Multi-Occupational Vocational Training Project
1964-1965.
Modesto Junior Coll., Calif.

Pub, Date Sep 65
Edrs Price MF-$0.18 HC-$2.84 71 pp.

Descriptors =~ *Adult Vocational Education, *Manpower Development, *Retraining,
*Adult Basic Education, Investigations, Program Administration, Statistical Data,
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Legislation, Evaluation, Test Performance, Employment Patterns, Modesto, Stanislaus
County Multi-occupational Vocational Training Project, MDTA, Modesto

This report outlines problems encowitered and progress made in the Stanislaus
County, California, training project. /Initial difficulty in securing federal
approval and: funds for prevocational or basic education was ended by the amended
manpower training and development act. However, difficulties, mainly in re-
orienting prevocational and vocational instructors, obtaining suitable materials,
setting up courses, and selecting trainees, and the medical, emotional,financial, :
and cther problems of trainees, still had to be met. Projects in basic reading.jd - g
and arithmetic and in reading above Grade 4 level used Readers' Digest materials,t .
the Science Research Associates Reading Laborvcory kit, "News for You" (Level B),
and local newspapers, .:and.stressed practical activ1ties and exercises, tests and
- drills, audiovisual .aids, and ‘discussion and counseling. Cormunity resources
(Field Enrichment) supplemented the classes. Vocational and prevocational
programs and auxiliary services :come under. the Yosemite Junior College Board.
Placement follow-ups showed gains in employment, wage scales, job tenure, and
training related work. The document includes personnel requisites, test results,
employment data, patterns of local and State cooperation, the overall status of"
projects, and the community service role of the Junior College. (LY)
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Kansas State Plan for Adult Basic Education.

‘Kansas State Department of Public Instruction, Topeka
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Aid, *State Programs, Program Planning, Interagency Cooperation,
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Recruitment, Teacher Education, Educational Responsibility, Criteria,
Kansas, Topeka, Economic Opportunity Act Title II.

The Kansas Plan is designed to help establish new local Adult
Basic Education Programs, and to expand and improve existing ones.
Instructional content will include reading and writing, speaking and
listening skills, citizenship, con$umer education, human relations,
and family life education. Early stages of planning (to June.30, 1966)
will stress the formulation of instruction and the recruitment and
training of teachers, with state officials advising and assisting
local school districts and community action groups. The state
director of adult education will oversee recordkeeping, instructional
materials program evaluation, staff training,‘publicity, program
coordination and expansion, and local fiscal policy. The document
includes provisions for quality control of instruction and of pilot
projects, State of Kansas Technical and Supervisory Services, Aspects
of Federal Financial Participation and Control (Auditing, Reimbursements,
Salaries, and Benefits), Appendixes (State of Kansas Legal Authority
and State Cooperative Health Services Plan), and an organizatiomal
chart of the State Department of Public Instruction. (LY)
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Catalog of Authorized Subjects for Adult Schools, Graduation Requirements and
Curricula (1966-67 Revision).

By Gardiner, Glenn N. and others
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The Adult Education Program of the Los Angeles City Schools, conducted in
28 adult schools, had an enrollment of 190,000 and a teaching staff of 2,200
during 1965-66. Instruction is provided in response to public demand expressed
by organizations and advisory committges in 10 areas--Academic, Business, Civic,
Elementary and Citizenship, Fine Arts and Crafts, Health, Homemaking, Horticulture,
Industrial, and Music Education. This catalog contains course descriptions,
prerequisites, grade levels, work achievement credits, graduation requirements,
and number of high school credits that may be earned. Intended primarily for
the use of counselors and adult administrators as a working manual with which
tahey may guide adults in achieving educational goals, it is also a statement of
standard of curriculum requirements of the Los Angeles Board of Education. (AJ)
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The Next Twenty Years--Background Notes for Adult Counseling Planning.

By Michael, Donald N.
New England Board of Higher Education, Winchester, Massachusetts
Center for the Study of liberal Education for Adults
Pub. Date 65
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To counsel adults within the next 20 years, advanced planning
and action based on long~range assessments must take place now. Highly
rationalized management technologies, cybernation, social engineering,
and biological engineering can potentially affect this planning. Social
and demographic conditions interacting with these technologies will
influence the characteristics of work, leisure, education, values, and
decision making. Values and behavior that emphasize commitment to
task, flexibility in learning, and effective use of increased
leisure must be learned in childhood and modified throughout life.
Dealing with social problems and utilizing the opportunities which
technologies and social growth afford will require that priorities
be assigned, and that more effective criteria for choice be developed.
The increasing older population will exert political pressures to
protect it against material, ideological, and emotional dispossession.
Belief in man as being unique in himself and in his relation to the
rest of the universe will be increasingly challenged in many of the
influential and policy-planning levels of society. The most important
lesson social institutions will have to learn is how to change rapidly
and frequently. This address was presented at the Conference on the
Training of Counselors of Adults (Chatham, May 22-28, 1965). (Ri)
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The Adult Years.

By Neugarten, Bernice L.

New England Board of Higher Education, Winchester, Massachusets
Center for the Study of Liberal Education for Adults

Pub Date 65
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The author discusses (1) the psychological issues that preoccupy
different adult age groups and (2) the age-status system as it is
changing in American society. The relzations of the irdividual to
the social groups of which he is a member, the ways of =zbsorbing amd using
new ideas, and the obstacles and opportuniti=s that the individual
recognizes in furthering his goals will continue to provide the concarns
about which adult men and women will turn to counselorz for guidance
and assistance. As new problems and new satisfactions ¢ human life are
created, more and different types of adulc counseling wiZl appear in
society, and new expertise will be expected. The issues affecting
adulthocd are (1) the individual's use of experience, (2) his
structuring of the social. world in which he lives, (3) his perspectives
of time, (4) the ways in which he deals with the major themes of
work, love, time, and death, and (5) the changes in self-concept and
identity as individuals face marriage, parenthood, career advancement and
decline, retirement, illness, and widowhood. This address was :
presented at the Conference on the Training of Counselors of Adults
(Chatham, May 22-28, 1965). (RM)
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Self~Actualization and Beyond

By Maslow, Abraham

New England Board of Higher Education., Winchester, Mass
Center for the Study of Liberal Educ. for Adults
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Two types of learning, Extrinsic and Intrinsic, are described. Intrinsic
learning involves those processes which can help people become all that they
are capable of becoming. Intrinsic learning is the ultimate goal of all education,
including Adult Education, and is also the ultimate goal of counseling. Self-
actualizing people learn through the processes of Intrinsic learming, self-~
actualizing people are described as those who listen to their own voices, take
responsibility, are honest, and who work, They are involved in a cause outside
of themselves., They experience fully, vividly, and selflessly with full con-
centration and absorption. At the various choice points presented to them,
they make the choice for growth. The Intrinsic learning model is especially
adaptive in working with.adults since they aiready have capacities, talents,
directions, missions, and callings. The counselor's job, therefore, is to help
them to become what they already are more perfectly; and to realize what they
potentially can be. This address was presented at the Conference on the Training
of Counselors of Adults (Chatham, May 22-28, 1965) (RM)
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Fundamentals of Statistical Decision Theory
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Center for Study of Liberal Educ., Brookline, Mass.
| ' Pub. Date 65
Edre Price MF-$0.09 HC-$1.56 39 pp.

Descriptors - *Problem Solving, #Probability, *Counseling, Counseling Theories.
*Decision Making, *Adult Counseling, Counselor Trmining, Conferences, Chatham,
Winchester, Brookline

Statistical decision-making theory provides a frame of reference within
which the counselor and client can consider a wide range of problems of deci-
sion making. 1In the face of uncertainty, a set of actions is availabie.
Preference among these actions depends on the true state of nature which is
generally unknown. To gain this information, an experiment can be performed
which will yield a set of data. A strategy for decisicn making is a complete
prescription which specifies the experiment to be performed and the terminal
decision to be made for each set of data collected, With the use of a loss
table, the expected loss for any strategy for each state of nature can be
found. Comparisons generally make it possible to eliminate inadmissible
strategies. Two criteria can be employed. to select from the remaining classes
of admissible strategies. First is the minimax principle which is based
on the criterion of selecting the strategy for which the maximum expected
loss is the smallest. Second is the Bayes criterion which is based on the
assumption that there is a known probability distribution over the states
of nature and, therefore, the expected risk of wrong decisions can be mini-
mized by computing the average of the assumed probability distribution. This
address was presented at the conference on the training of counselors of adults
(Chatham, May 22-28, 1965). (RM)
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Guidelines for Teaching the "Under~Educated" Adult
By Bonohue, Dan and others B
Washington Off. State Supt. Pub., Inst,, Olympia
' Pub. Date 66
Edrs, Price MF-$0.50 HC=-84.52 113 pp.

De=scriptors ~ *Teaching Cuides, *Illiterate Adults, *Literacy Education, *Adult
Ba=iic Education, Motivation Techniques, Evaluation Techniques, Instructional
Aids, Audiovisal Aids, Language Skills, Reading Skills, Arithmetic, Hand-
writing, Teacher Qualifications, Annotated Bibliographies, Reading Materials,
Functionally Illiterate, Non-English Speaking, Participaat Characteristics,
Teaching Methods, Spelling, Olympia

The Washington State Department Of Public Instruction peepared these
guidelines for teachers of undereducated adults-~illiterate, functionally
illiterate, and non~english-speaking. The rate of illiteracy has been de-
clining, standing in 1960 at 18,039. Functional illiteracy is harder to defime
since criteria are constantly changing, but it is found mostly among rural
populations and migrants. In 1960, there were 178,658 foreign-born persons
in the state. Student-teacher relationships are discussed first--the prob-
lems of the school situation for adults, developing strong motivation, a
minimal testing program, varied methods of teaching depending on the type of
student, and desirable teacher qualifications, Communicatiocn skills are pre-
sented in a sequential manner to show the students the everyday applications
of such skills for their advantage-~English language (grades 0-3, 4-6, and
7-8), spelling, reading, handwriting, and arithmetic. Included in the appen-
dix are tips for teachers, a condensed reading curriculum, a bibliography of
texts for teaching reading, basic reading texts, supplemental reading mater-
ials, a list of audiovisual aids, and film catalogs. (EB)
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Research Studies with Implications for Adult Education, Mountain-

Plains Rezion, 1945-1966.
By Burrichter, Arthur Jensen, Glenn
Wyoming University, Laramie, College of Education

Edrs Price MF-$0.50 B(C-53.36 84 pp.

Descriptors ~ *Adult Education, *Annotated Bibliographies, *Research,
Adult Learning, Higher Education, University Extension, Public School
Adult Education, Adult Basic Education, Leadership Training, Rural
Extension, Participation, Vocational Training, Professional Training,
Adult Educators, Educational Interest, Doctoral Theses, Masters
Theses, Migrant Adult Education, Participant Characteristics,
*Educational Methods, Women's Education, Educational Needs, Laramie

This compilation of abstracts of adult education research
studies conducted in New Mexico, Arizona, Nevada, Utah, Idaho,
Wyoming, and Colorndo covers college and university adult education,
public school adult programs (mainly secondary and adult basic
education), vocational and technical training (including industrial
inservice training), adult learning and creativity and appropriate
testing, migrant adult education, civil defense education,
educational methods and media, program administration, socioeconomic
influences, the need for research personnel, and the needs, interests,
and other characteristics of various clientele groups (rural dwellers,
veterans, the aged, and welfare recipients). Criteria for judging
the significance and suitability of these studies included (1) studies
completed since 1945, (2) specific studies carried on in each state
and distinctly pertaining to that state, and (3) studies done in a
given state, involving people of projects outside the state where the
findings would apply to the entire field of adult education. Each
abstract contains the purposes, methods used, and a summary of the
findings. (LY)
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Some Dimensions 5% the Dropout Problem in Apprenticeship Training.

By Johnson, Ronai# .

New Brunswick Dem=tment of Labour, Fredericton

Report Number Stug-I. Pub. Date March 67
Edrs Price MF-$C.25 HC-S$1.32

Descriptors - *Appmesriceships, *Dropout Prevention, #*Adult Dropouts,
*Industrial Educati~=:r., *Participant Characteristics, Dropout Rate,
Aptitude Tests, Imrsr=st Tests, Dependents, Age, Educational Background,
Regearch, Intelligeime, Motivation, Immaturity, Fredericton, Canada

N

During the 1% summer research program, the New Brunswick
Department of Labour conducted a study of the high dropout rate among
the 2,673 apprentices in the Province. The purpose was to find an
adequate selection method for trainees. Data fromfexisting files "
and from a questionnzire filled in by former emploﬁers and district
supervisors were examimed. It was found that apprentices completing
training were significantly older, had more dependents, and had more
preapprenticeship credit prior to indenture, but they did not have more
formal education. Although discr: pancies appeared on the questionnaire
filled in by employers and supervisors, it seemed that apprentices did
not lack intelligenc= or adequate education, but did lack interest,
which showed up in pmor attendance, frequent illness, and tardiness.

It was suggested thzrc a battery of aptitude and interest tests be
administered to all mpprenticeship applicants prior to selection for
training. (EB)
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Community Involvement in the Rehabilitation Process--A Report on

the Cove Program.
By Worley, Bert H.

Pub. Date 20 March 67
Edrs Price MF-$0.25 HC-$0.56 14 pp.

Deseriptors - *Vocational Rehabilitation, *Adult Vocational Education,
Coynseling, Research Projects, Feedback, *Handicapped, Employment
Experience, *Employer Attitudes, *Controlled Environment, Speethes,
Community Involvement, Community Oriented Vocational Education.
Program (Cove), American Personnel and Guidance Association, Dallas

The Community-Oriented Vocational Education Program (COVE) uses
the community as a vocational rehabilitation resource by providing
opportunities in business and industry for the handicapped. The
handicapped become productive, learn work skills, and collect vocational
lnformation through job sampling. The contributing employers provide
guidance, supervision, and evaluation regarding the client's potential
for the work being sampled. The COVE process is based on the needs
of the long-term, dependent handicapped who believe they have no place
in competitive society. Their dependency requirements are so great
that COVE established sheltered living situations supervised by
counselor-aides. In addition to vocational exploration, the
handicapped are assisted in developing skills in social living.

After the client has made a realistic vocational choice and has

salable skills, the staff assists him in securing employment and a
suitable living situation. Feedback information to contributing
employers is a vital factor in the program. Employers begin to

realize that the handicapped are real people and not faceless
statistics. The community offers most of their services without

charge, making the efforts of this rehabilitation program cost less than
most. This paper was presented at the American Personnel and Guidance °
Association Convention (Dallas, March 20, 1967). (AO)
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Vocational, Technical and Adult Education. Report of Master Plan

Committee H.
By Simon, Ernest J. and Others
Illinois State Board of Higher Education, Springfield

Pub. Date Dec. 63
Edrs Price MF-$0.25 HC-$1.64 41 pp.

Descriptors - *Vocational Education, *Technical Education, *Adult
Education, Postsecondary Education, *Educational Planning, Unemployed,
Dropouts, Educational Needs, Student Enrollment, Enrollment Trends,
Employment Statistics, Employment Trends State Programs, *Higher
Education, Master Plans, Illinois, Springfield.

The study committee presented its report to the board of higher
education for use in developing a "master ‘Plan' for highaf education
in Illinois. Included were--(1) characteristics of Illinois'
unemployed, (2) data on high school dropouts, (3) the role, nature,
and demand for adult and technical education, (4) a recommended
plan for adult, technical, and semitechnical education, and (5)
conditions for successful technical education in 2-year colleges.

It was projected that--(1) by 1970, 58-million persons now at

work and still emplcyed will need training to keep pace with new
methods, new materials, and new opportunities, (2) 3-million

wotmmen who will switch from housework to jobs will need markastabla
skills in the decade ahead. 1Illinois should provide new, college:-
level educational facilities and programs to enroil approximately
13,900 full-time and 13,200 part-time students at the technical level
(2 years), and 43,000 full-timez and 40,000 part-time student at

the semitechnical level (1 year}. (PS)
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Meeting Educational Needs for Post-High School Age Youth and Adults

in Alabama, A Repart of Conferences Held on Vocational, Technical,
and Junior College Education (Auburn University, 1964).

Auburn University, Alabama, School of Education
Pub. Date 64

Edrs Price MF-$0.50 HC-$4.00 100 pp.

Descriptors - *Speeches, *Educational Needs, *Post Secondary
Education, *Adult Education, Program Planning, Educational Programs,
Educational Trends, Junior Colleges, Trade and Industrial Education,
Technical Education, *Vocational Education, Social Influences, State
Programs, Conference, North Carolina, Florida, California, Alabama,
Auburn

Speeches given at three meetings are included--(l1) a faculty
meeting of the School of Education,; Auburn University (January 31, 1964),
(2) the annual spring conference of the Alabama Association of Schonl
Administrators (April 26-27, 1964), and {(3) a conference sponsored by the
School of Education Auburn University (June 22-23, 1964). The speeches
are--(1) "The Role of the Junior College,' by B. Lamar Johnson,

(2) "Social Forces Affecting School Programs," by Robert R. Wiegnman,

(3) "Emerging Purposes and Programs for Community Education,' by
Raymond E. Schultz, (4) "Emerging Patterns of Organizing, Administering,
and Financing Community Education,' by Robert R. Wiegman, (5) "Programs
in North Carolina," by Fred Eason, (6) "Programs in Florida,' by

James L. Wattenbarger, (7) "Programs in California,' by Fred L. Wellman,
(8) "Overview of State Plans in Alabama for Trade, Technical, and
Junior College Education," by Austin R. Meadows, (9) "Developments

and Directions in Junior College Education in Alabama,' by Ben a.
Forrester, (10) 'Alabama Plans and Programs with New Federal

Legislation in Vocational Educatlon," by J. Fred Ingram, (11)

"Alabama Plans and Programs for Vocational-Technical Education,"

by Dorsey L. Haynes, (12) "Alabama Plans and Programs for Junior
College Education,"” by Ernest R. Knox, (13) "Conference Summary and
Recommendations,'" by Maurice Litton, and (14) "Problems Confronting
Alabama," by Truman M. Pierce. (PA) ~
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Curriculum Guide to Adult Basic Education, Intermediate Level
By Hollis, Jennie-Clyde

Office of Education, Washington, D. C.

Report Number OE-13031 Pub. Date 66
Edrsg. Price MF-$1.00 HC-$9.60 240 pp.

Descriptors - *Adult Basic Education, *Curriculum Guides, *Teaching Guides,
*Reading Insgtruction, English (Second Language), Science Instruction, Social
Studies, Arithmetic, Audiovisual Aids, Testing, Handwriting, Screening Tests,
Literacy Education.

To meet the needs of the undereducated whose skills approximate fourth
to eighth grade reading levels and those for whom learning English as a new
language is the first step in job training, 20 occupationally-oriented units
of instruction in reading and related skills and a section on teaching the
courgse are outlined. Units, planned for 20 40-hcur weeks, are presented
sequentially in graded order, and in each one the previous unit is reviewed as
the basis of new learning. "Primary emphasis is on resding, but arithmetic,
speech, handwriting, the social studies, and science are presented con-
currently, making each unit and each day's instruction an interrelated whole.
Suggesiions on teacher preparation, teacking aids, and methodology are built
into the units. These are reinforced by the second part of the guide--
teaching the course--which Encludes a daily schedule, a sample unit plan,
suggestions for drills, exercises, testing, and using visual aids, and guides
to related subjects. Appendixes are -- a word list, evaluating instructional
material, english as a second language, readable writing, and simplified plan
for screening prospective students. Thie document, FS 5.213 13031, is also
available from U. S. Government Printing Office, Washington, D. C., 20402, for
$1.50. (AJ) '
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Counseling the Adult Student, Report of Commission 13 on Student
Personnel Work for Adults in Higher Education.

By Thompson, Clarence H.

American College Personnel Assn.

Pub. Date April 67
Fdrs Price MF-$0.50 HC-52.68 67 pp.

Descriptors - *Adult Counseling, *Counseling Goals, *Counselor Training,
*Participant Characteristics, *Evening Colleges, Criterih, Adult
Characteristics, Counseling Services, Evening Programs, Counselors,
Selection, Counseling Effectiveness, University Extension.

A preconvention workshop held by the American College Personnel
Association in Dallas, Texas, March 17-18, 1967, dealt with the
special characteristics and needs of adult participants, implications
for counseling, recent progress and remainingz areas of need in adult
counseling, and the selection ‘and training of persomnnel workers for
adults in evening colleges. The main points were the following--
(1) the distinctive life experiences, problems and obligations,
physical and mental characteristics, and motives of adults call for
experience~oriented teaching methods, special facilities, and a new
approach to testing, admission, financial aid, and student activities-~
(2) acceptance of the individaul, personal consistency and integrity, and
understanding are essential counselor attributes--(3; the ultimate goal
of counseling is to help the adult discover ways to realize his potential,
respond more effectively to new experiences, and work out a meaningful,
viable life style--(4) personnel trainees should be chosen primarily for
appropriate character traits and academic background, and should receive
broard training that stresses skills in short-term counseling. Proceed-
ings included workshop evaluations. (Document also contains appendixes,
background statistical data, and 102 references.) (LY)
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Syllabus for Adult Education Programs for Teachers of Disadvautaggd Ed 444G.

By Richardson, William Shelton, Donald
Oregon Coll. of Education, Monmouth

Pub. Date 1 Nov 66
Edrs. Price MF-$0.50 HC-$2.84 71 po.

Descriptors - #Adult Basi¢ Education, *Curriculum Guides, *Adult Educators,
*Disadvantaged Groups, *Biblicgraphies, Adult Learning, Learning Motivation,
Guidance Counseling, Vocational Education, Testing, Correspondence Courses,
Tutoring, Teaching Techniques, Migrants, Teacher Characteristics, Adult
Characteristics, Reading, Language Skills, Mathematics, Citizenship, Family
Life, Minority Groups, Films, ¥ilmstrips,

Broad topics eovéred in the Syllabus for Teachers of Adult Basic Educ-
ation are-~The introduction to the course, definition of the disadvantaged
population (conditions and problems of minority groups and their characteristics),
adult learning process (motivation, objectives, types of teachers needed,
teaching techniques), counseiing and guidance (basic principles, responsibility
of staff members for counseling, testing), adult education development and
history, adult education program {iypes of programs, legislation, migrant
adult education), introduction tc adult basic education curriculum (Development
of basic™and intermediate skille), vocational education (types of programs
and materials used), and geuc:al educational. development testing program-and
certificate of equivalency {uses and preparation for tests) including future
trends in adult education. The extensive bibliography includee teacher
materials, student materials, and films and filsgtFips. (AJ)
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A Teacher's Guide for Adult Basic Education.

By Brown, Antronette

Missouri State Department of Education, Jefferson City

Report Number MSBE-Pub-~134-G Pub. Date 67
Edrs Price MF-30.75 HC-$6.04

Descriptors - *Adult Basic Education, *Course Content, *Teaching

Guides, *Instructional Materials, *Teaching Techniques, Mathematics,
Educational Objectives, Science Instruction, Communication Skills,
Reading, Social Studies, Citizenship, Classroom Environment, Achievement
Tests, Aptitude Tests, Interest Tests, Reading Readiness Tests,
Diagnostic Tests, Learning Motivation, Educationally Disadvantaged,
Testing.

Compiled as an idea and information guide for teachers of adult
basic education, this document includes detailed teaching objectives,
methods, and materials (films, filmstrips, books, transparencies).

The course includes (1) reading and communication skills=--phonics,
vocabulary, reference, and so on, (2) social studies--govermment,
geography, history, world affairs, citizenship, economics, social 1d
political problems, (3) mathematics--computation, fractions, measurement,
geometry, basic algebra, and (4) science-~health and safety, biology, -
and physical science. Each learning objective is reinforced with
suggested practical and common experience applications. Among the
suggestions for successfyl classroom learning experiences are--
individualized study, creation of informal and friendly classroom
climate, dramatic presentation of material, utilization of programmed
material and technological devices, and inclusion of socialization
opportunities in instructional procedures. Lists of achievement,
diagnostic, reading readiness, and aptiutde and interest tests are
included. (The document includes a bibliography.) (PT)
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MDTA Vocational Experimental-Demonstration Project for Training and
Placement of Youthful Offenders. 13th Progress Report.

By McKee, John M. and Others

Rehabilitation Research Foundation, Elmore, Alabama

Pub. Date 66
Edrs Price MF-$0.50 HC-$4.96 124 pp.

Descriptors - *Corrective Institutions, *Delinquent Rehabilitation,

*Adult Basic Education, *Reading Improvement, *Educational Games, Programmed
Instruction, ¥ndividual Instruction, Reinforcement, Motivation,
Tachistoscopes, Educationally Disadvantaged, Remedial Instruction, Followup
Studies, Vocational Education, Program Evaluation, Conferences, Material
Development, Public Relations, Rehabilitation Programs, Perceptoscope,
Manpower Development and Training Act, Draper Correctional Center

Individuelly designed basic education programs emphasizing programmed
instruction to provide motivation through continuous feedback complement
the vocational training given each inmate particiapting in the Demonstation
Project at the Draper Correctional Center. A remedial reading program
for all trainees scoring below 7th grade includes phonics training and a
reading improvement program of 40 lessons in which lecture-articles,
tachistoscopic exercises (the perceptoscope), and controlled practice
articles with comprehension tests are used. A program of academic games
which can provide additional motivation and opportunities for intellectual
group interaction is planned. 1In a controlled experiment, four games--
equations, on sets, democracy, and propaganda--will be used in varying
combinations with other teaching methods by six groups of students whose
achievements will be tested and compared. Each game teaches one subject
and is so structured that in order to win a player must be able to
communicate his knowledge to other players. Aspects of the project
reviewed in this report include contingency management studies, materials
development, follow-up case histcries, community sponsor program,
inservice training, reading program evaluation, materials and reading
resources, training conferences, and the study of recidivists. (AJ)

108

S-155




REPORT RESUMES

ED 013 429

Methods and Techniques of Adult Training, Number 1. Current
Information Sources.

Syracuse University, New York, ERIC Clearinghouse on Adult
Pub. Date Dec. 67
Edrs Price MF~$0.25 HC-$0.84 21 pp. .

Descriptors ~ *Annotated Bibliographies, *Adult Education,
*Educational Methods, *Training Techniques, Military Training,
Management Development, Program Costs, Research Methodology,
Programmed Instruction, Vocational Retraining, Training Objectives,
Correspondence Study.

This annotated bibliography on adult training contains 35 indexed
items, many with abstracts, in such areas as military training,
management development, and vocational education and retraining, and
on such methods, techniques, and related aspects as research
methodology, training costs, correspondence study, programmed
instruction, training objectives, and terminology. (LY)
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Qrganizational Patterns of Programs at Universities ia the United States

Which Offer a Doctoral Degree in Adult Education.

By Veri, Clive C.
Nebraska University, Lincoln

Pub. Date  Sept. 67
Edrs Price MF-$0.25 BC-$1.12 26 pp.

Descriptors -~ *Graduate Study, *Adult Education, *Surveys, *Universities,
*Doctoral Programs, Administrative Organization, Questionnaires, Educational
Background, Student Teacher Ratio, Degrees (Titles), Program Administration,
Educational Trends, Organizational Change, Educational Needs, College
Faculty, University Administration, Program Development, Masters Degrees.

To survey the organizational patterns of graduate adult education
programs, a questionnaire was mailed to the 19 universities in the
United States offering adult education doctoral degrees; requesting
names, titles, faculty academic interests, program organizational charts,
plans for expansion, and graduate student load. There was a 94.4
percent return. All doctoral programs were affiliated with a university,
11i.8 percent in separate department, 17.6 percent conjoined with
other areas of education, and 41.2 percent operating within departments
of education. Respendents indicated that few organizational changes
were planned within the next three years. Official titles of programs
were too varied to provide a cluster for analysis. There averaged
three and one-half faculty members per program with 18 advisees
(11 doctoral candidates and seven master's) for each. Faculty members

devoted 52 percent of their time to teaching, 21 percent to administration, -

and 27 percent to research. Their academic backgrounds included 49.3
percent in adult education, 11.6 percent in administration, 10.2
percent in sociology, and 7.3 percent in higher education. By 1968
approximately 80 percent of the full-time staff of adult education
programs will be adult education majors. (Document includes
questionnaire, covering and follow-up letters, and charts of program
organizational patterns.) (AJ)
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Counseling Techniques for Mature Women. Report cof the Adult Counselor
Program (June 14 - August 6, 1965).
By Dolan, Eleanor F. and Others
American Assn. of University Women, Washington, D.C.
Pub. Date 31 July 66

Edrs Price MF- $1.75 HC-$18.24 454 pp.

Descriptors - *Research, *Adult Counseling, *Counseling Instructional
Programs, Females, Vocational Counseling, Case Studies (Education),
Manpower Utilization, *Counselor Training, Adult Students, Nondirective
Counseling, Employment Problems, Employment Potential, Occupational
Information, Volunteers, Legislation, Reports, Minnesota Importance
Questionnaire, George Washington University Cont. Educ. Prog.

This project determined successful counseling techniques and the
length of time necessary to prepare employment counselors to work with
women 35 to 54 years old, and presents a guide to help others interested
in such a program. Research was carried out by a director, three faculty
members who planned and presented the eight week curriculum, consultants
for special topics, and 29 women students. These participants had
classes in the morning and counseling experience with adult women in the
afternoon. The first curricular area explored the history, place in
society, psychology, and education of the adult woman. 1In all areas,
comparisons with men and women of other age groups were provided.
Principles basic to counseling were presented in "Counseling Techniques
and Practicum." Conclusions from taped interviews between participants
and counselees indicated--(l) there was no difficulty in establishing
rapport, (2) the two major counselze problems were lack of self
confidence and lack of information, and (3) most women did not respond
well to the exclusive use of the client-centered approach. Group
methods were investigated, and are zeen as an adjunct, rather than
substitute, for individual counseling. Occupational and related
information, health, relevant legislation, and volunteer jobs are also
discussed. Recommendations for f-:-ure programs are presented. (PR) .
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Aides for Adult Education, A Training Program Funded by the Ohio Board"
of Regents under Title } of the Higher Education Act. Final Report.

By Edwards, William L. Cochen, Edmund D.

Western Reserve University, Cleveland, Ohio

Cleveland Public Schools, Ohio

Pub. Date 67
Edrs Price MF-$0.25 HC-$0.80 18 pp.

Descriptors - *Teacher Aides, *Adult Basic Education, *Public Schools,
*Teacher Workshops, *Evaluation, Welfare Recipients, Participant
Characteristics, Economic Disadvantagement, Selection, Criteria,
Training Techniques, Rating Scales, Classroom Environment, Negroes,
Evaluation Techniques, Indigenous Personnel, Program Effectiveness,
Statistical Data, Analysis of Variance, Tests, Cleveland, Ohio, Case
Western Reserve University, Cleveland Colliege.

The aides for adult education workshop (February 10 - May 20, 1967)
was held in Cleveland College and the public school system to develop
better classroom communication and a more intensiv: learning situation
for disadvantaged adult students. Twenty welfare recipients, almost
all Negro women, were selected for aide training on the basis of verbal
ability, reading comprehension, interpersonal attitudes, and attitudes
toward educational institutions and community organization. Experienced
teachers in public school adult education were chosen for the project
according to successful classroom performance, interest in a training
project, and a felt need for the help of an aide. Workshop activities
were designed to give both aides and teachers an overview of adult basic
education, curriculum materials, classroom organization, and procedure.
An evaluation of classes with and without aides showed that with aides,
more individual help is given, and teachers lecture more and answer
questions less. The teachers themselves felt that they could effectively
handle larger classes with aides. (The document includes appendixes
and workshop statistics.) (LY)

2N

112

S-159



S-160

REPORT RESUMES

ED 015 117

Improving the Reading Level of Disadvantaged Adults
By McKee, John M. and others
Rehabilitation Research Foundation, Elmore, Ala,

Pub, Date 67
Edrs Price MF-$0.25 HC~$1.12 26 pp.

Descriptors - *Adult Reading Programs, *Reading Improvement, *Remedial Reading,
*Phonics, *Reading Comprehension, Mechanical Teaching Aids, Manpower Development,
Educationally Disadvantaged, Illiterate Adults, Perceptual Development Laboratories
Diagnostic Reading Tedt, MDTA Vocation#l Experimental Demonstration Project,

Draper Correctional Center, Elmore, Alabama,

To help disadvantaged inmates with low reading levels and those considered
functionally illiterate, the Draper Correctional Center in Alabama experimented
with various reading improvement programs. Most successful was the reading im-
provement program using the perceptoscope. All applicants who scored below the
seventh grade reading level in the Metropolitan Achievement Test took the per-
ceptual development Laboratories (PDL) Diagnostic Reading Test and were then
enrolled either in the Phonics Program or in the intermediate Reading Program.
The Phonics Program helped inmates who could not function at the intermediate
level know about language sounds and develop the ability to convert sounds into
words through the PD.L Phonics Training System. The 40-~lesson intermediate reading
program used lessons read from the screen with speed controlled by the percepto-
scope and lessons to improve comprehension. The whole program was effective in
teaching reading skills, particularly comprehension, and in enhancing other
language skills, The experimental group gained 2.5 grade levels, the control
group had a .7 gain. This report lists other reading programs used at Draper
Correctional Center. (NS)
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Texas Adult Migrant Education. Progress Report.
Texas Education Agency, Austin

Pub. Date Jan 66
Edrs Price MF-$0.25 HC-$0.44 9 pp.

Descriptors - #*Migrant Adult Education, *Adult Basic Education,

*Adult Vocational Education, *Homemaking Education, English (Second
Language), Literacy Education, Safety Education, Work Attitudes,
Vocational Counseling, Child Rearing, Home Management, Clothing
Instruction, Service Occupations, Migraht Problems, Teacher Recruitment,
Participant Satisfaction, Training Allowances, Community Involvement,
Hygiene, Texas.

The Texas Office of Opportunity hhs devised a program to meet the
educational problems of the migrant laborer. Basic education provides
reading, writing, and English instruction, citizenship and safety
education, occupational orientation, gnd guidance and counseling
programs. Homemaking education includes nutrition, child guidance
and development, sanitation, home manégement-ahd clothing. Occupational
training for jobs such as appliance ahd mechanical repairing, food
service, and in building and metal trades is provided. An advisory
committee composed of migrant, representatived from occupational
groups, and educators provides progr guides. Present problems include
recruiting qualified teachers., providing teaching materials and aides,
solving controversies over paying of stipends, and meeting educational
needs of non-migrants. The progtam has generated much enthusiasm
and created a positive home learning atmosphere for migrant children,
revealed in their higher rate of Bchbol attendance. Teachers have
expressed great satisfaction with their classes and a greater social
consciousness of the migrant problems as well as greater community
participation has developed. (PT)
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Catalog of Resource Materials for Adult Basic Education.
South Carolina State Department of Education, Columbia

v Pub. Date 67
Edrs Price MF-$0.50 HC-$3.04 74 pp.

Descriptors ~ *Adult Basic Education, *Audiovisual Aids, *Catalogs,
*Resource Materials, *Reading Materials, Instructional Films,
Instructional Program Divisions, Instructional Materials, Supplementary
Reading Materials, South Carolina.

This catalog of resource materials for adult basic education was
prepared by the State Department of Education in South Carolina for use
by audiovisual coordinators in schools. Part one lists films (1)
alphabetically by title with order number, grade level, length of film,
and whether in black and white, (2) by subject area which includes
biography, business education, guidance, health, reading, safety,
language, science, and general social studies, and (3) by series showing
individual films within serie#;, including American literature, basic earth
science, developing reading maturity, English literature, and exploring.
Order forms and instructions for coordinators are btound in. Part two
lists printed materials arranged alphabetically by publisher. It
includes teacher manuals, practice readers, progress test booklets,
workbooks, specific skills and basic concept series and supplementary
reading. Reading levels are indicated by one of three categories--
grades 1 to 3, grades 4 to 6, and grades 7 and 8. ©Publishers' addresses
and prices are included. (RT)
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Curriculum Guide for Adult Education
South Carolina State Department of Education, Columbia
Pub. Date Feb. 67

Edrs Price MF-$0.25 HC-$51.68 40 pp.

Descriptors - *Adult Basic Education, *Curriculum Guides, *Adult
Education, Instructional Program Divisions, State Curriculum Guides,
General Education, Academic Education, High School Curriculum,
Educational Objectives, Educational Certificates, Civil Defense,
South Carolina.

The State Department of Education in South Carolina prepared this
curriculum guide for adult education supported by public funds. Objectives
and curriculum outlines for adult basic education are given to cover levels
I (Grades 1 to 3), II (Grades 4 to 6), and III (Grades 7 and 8). The
outlines cover courses in read‘ng, basic language arts and skills,
arithmetic, the general know e areas of social studies, everyday
science, family and community iiving, and occupational attitudes and
concepts. At the high school level curriculum content is outlined for
review courses in American history, civics, inglish, and mathematics to
prepare for the general educational development examinations which are
accepted as the basis for issuing state high school certificates. The
acceptable courses for the state high school diploma program for adults
are also listed. The civil defense course for personal and family survival
which may be conducted with public funds is briefly mentioned and some
acceptable programs of academic nature for the general education of adults
at all educational levels are listed. A selected list of eight references
is appended. (RT)
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Bagsic Education for Adults, A Report of the California State Committee
on Basic Education.

By Koehler, Lawrence E.

California State Department of Education, Sacramento
Pub. Date 67
Edrs Price MF-$C.50 HC-$3.ly 77 pp.

Descriptors - *Adult Basic Education, *Adult Learning, *Program
Administration, *Vocational Development, *Communication Skills,
Administrator Qualifications, Student Placement, Testing, Teaching
Methods, Achievement Tests, Physical Facilities, Instructional Aids,
Teacher Qualifications, Learning Readiness, Personal Growth, Participant
Characteristics, Mathematics, Social Sciences, Career Planniag,
Textbooks, Filmstrips, Films, Opaque Projectors, Programmed Materials,
California.

Adult Basic Education encompasses four stages--(l) introductory,
for the illiterate who is learning to read but who must also learn to
listen and communicate, (2) elementary, frr those with a foundation
in communication skills who must develecp vocabulary and social
competencies and explore occupational interests, (3) intermediate,
with emphasis on further skill development bases on individual
educational and occupational goals, and (4) developmental, with
courBes leading to high school diploma and vocational training.
Readiness for each stage can be assessed informally, through nonstandard,
teacher-made tests, or through standard tests. Programs can be held in
schools or elsewbzre, but the site must be accessible, with room for
small group instruction and individual work. A variety of teaching
methods may be used within the laws of adult learning. (The instructional
program is outlined for oral and written communication, mathematics, social
sciences, occupational planning, development of self, and vocational
training. Skills and activities are presented for each stage. Tz
list of instructional aids, screened by the committee in 1963, inciudes
textbooks, films and filmstrips, aids for teaching handwriting and
listening skills, readability formulas, achievement tests, and
programmed materials.) (AJ)
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California Plan for Adult Basic Education Under the Economic Opportunity

Act of 1964, Title II, Part B, of P.L. 88-452.
California State Department of Education, Sacramento
Pub. Date 67

Edrs Price MF-$0.25 WHC-$51.72 41 pp.

. Descriptors - *Adult Basic Education, *Public School Adult Education,

*Program Proposals, *Expenditures, *State Programs, Program Evaluation,
Administrator Responsibility, Pilot Projects, Interagency Cooperation,
Program Descriptions, Federal Legislation, California.

The plan includes specific guidelines for program proposals to
qualify California for Title II Funds and serve as a policy guide for
state and local programs. It provides for secondary school districts to
provide instruction in civic, vocational, literacy, health, homemaking,
technical, and general education for adults. Short term objectives
include developing new approaches in recruitment and retention of
lowest income adults and developing effective methods of reducing
illiteracy and updating instruction. Emphasis will be on design of
instructional programs, demonstraiion projects, and teacher training.
Assistance will be given in develwping curriculum materials and in
coordinating school district activities with community action and
work training programs. Long term plans will involve putting
effective programs and techniques in practice throughout the state.
Organization of the state plan administ:ration involves duties and
qualifications of the professional personnel, and custody and
expenditures of federal funds. (Criteria for selection and evalu-~
ation of students are included. Pilot projects, state technical and
supervisory services, and fiscal control are discussed. A legal
appendix, addendum on discrimination in employment practices, and
proposed budget are included.) (PT)
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Survey Study of Correspondence Dropouts and Cancellations.

By Sloan, Denver
Kentucky University, Lexington

Pub. Date Dec. 65
Edrs Price MF-$0.25 HC-$0.64 - 14 pp.

Descriptors ~ *Correspondence Study, Adult Dropouts, Enrollment
Influences, *Dropout Prevention, *Statistical Data, Questionnaires,
Time Factors (Learning), Student;Teacher Relationship, Reading
Azsignments, University Extension, Units of Study (Subject Fields),
College Students, High School Students.

To determine why one-~third of the students enrolling in
correspondence work during any calendar year do not complete the
courses and to elicit suggestions for reducing the number of dropouts
and cancellations, questionnaires were mailed to 762 correspondence
study dropouts. Data from the 135 questionnaires returned are
tabulated in this study. Degree and certification requirements and
self-improvement were reasons most often cited for enrollment. The
ma jor reason for non-completion was lack of time. In comparing
residence and correspondence instruction, respondents thought
correspondence study was more work and less interesting, because
of lack of classroom contact. Recommendations based on the study
are that--(l) correspondence study guides has a variety of assignments
inciuding more thought-provoking questions, (2) instructors offer
more suggestions and criticisms by registering comments on assignments
returned to students, (3) provision be made for time extensions,

(4) less writing be required in assigmment preparation, (5) more
non-technical courses be made available by correspondence, and
(6) applicants for correspondence study be screened. (AJ)
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Adult Education for Migrant and Seasonal Farm Workers.

Project Report, June 12 - September 1, 1967.

By Maurer, Wayne F.

Collier County Board of Public Instruction, Naples, Florida

Report Number OEQO-PROJ-11-4010-57001 Pub. Date Sept. 67
Edrs Price MF-$0.50 HC-34.12 101 pp.

Descriptors - *Adult Basic Education, Administrction, *Curriculum,
Counseling Services, Consumer Economics, Educational Certificates,
Guidance Services, Home Economics, Industrial Arts, Language Axts,
*Migrant Adult Education, Migrant Education, *Migrant Worker Projects,
Migrants, *Organization, Seasonal Laborers, School Schedules, Special
Services, Student Application, Testing Programs, Vocational Education,
Immokalee, Naples, Everglades, Collier County Florida.

The chief purpose of Adult Migrant Education, as discussed in
this report, is to eliminate poverty by preparing the migrant for pro-
fitable participation in society. 7The Florida State Department of
Education states that the purpose of the Immokalee Migrant Adult
Education Project is to provide adult basic education and pzre-
vocational experiences for unemployed migrants and seasonal workers.
To gain this end, 8 specific project objectives and 10 curriculum
cwjectives are defined. Criteria for selection of students, stipend
information, daily schedules, teaching objectives in the subject
areas of language arts, industrial arts, home economics, health and
science, and mathematics and consumer education are presented. The
educational programs of curriculum, guidance, counseling, testing
and auxiliary services are outlined. Included are charts of
administrative organization, test data, enrcliment and attendance
of students and staff. Examples of applicatiun blank, entitlement
questionnaire, certificates of merit, completion, and release of
liability are incorporated in.o the report. Lists of consultants,
advisory committees, project publicity, staff and director
summarization and recommendations are included. (JH)
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Experiences and Attitudes of American Adults Concerning Standardized

Intelligence Tests.

By Brim, Orville G., Jr. and Others

Russell Sage Foundation, New York, New York

Report Number RSF-TR~1 Pub. Date 65
Edrs Price MF-$0.75 HC-$7.88

Descriptors - *Adults, *Attitudes, *Experience, *Intelligence Tests,
*Aptitude Tests, Field Interviews, Russell Sage Foundation.

As a phase of a study of the Social Consequences of Ability
Testing, a national stratified random sample of 1,482 adults was
interviewed. Of the respondents, 59 percent reported at least one
experience with a test of aptitude or intelligence. While they said
they were relatively well informed about test results they considered
such tests as less important than school or work success as indications
of ability. Test experiences were more common among males, among
younger respondents, and among white persons. Members of lowsx classes
are less likely to have taken tests and their experience is In fewer
cc .exts. Those who have a favorable attitude toward such tests tend
to be better informed about tests and about their own scores.
Ihtelligence tests are seen as measuring what is inborn, rather than
what is learned, more frequently by women, by Negroes, and by lower
class members. The bulk of the report consists of tables showing
distributions of responses. (WO) '
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The Relation of Re-creative Experience to Ego Stape Development.
Paper Presented at the National Seminar on Adult Education Research
(Chicago, February 11-13, 1968).

By Colley, Louise

Guelph University (Ontario), Wellington College

Pub. Date 68
Edrs Price MF-$9.25 HQ«$O.24 4 pp. '

Descriptors - *Diariss, *Adul. elopment, *Personality Development,
Females, Research, Self Concept, Self Actualization

The relationship of ego-~stage development (based upon the {theories
of Erik Erickson) to the experiences adults identified as leading to
re-creation was explored, using data obtained from 73 women selected
at random for a population of 562 American and Canadian women graduate
students at the University of Wisconsin in Fall, 1964. Information
regarding re-creative experiences was obtained from a self-report
diary sheet which represented reflection of ego stage concerns--
enjoyment within the experience and intensity of re-creation. Participants
observed their re-creative behavior on iten randomly selected days in the
intervening period. It was found that, for the most part, ego stage
development was not reflected in re-creative experiences. However, a
statistically significant association between ego stage development
and re-creative experience was found among psychologically mature
subjects when they were in a positive, enthusiastic, creative mood before
the experience. Under these same conditions, intensity of re-creation
was most frequently high. It was concluded that the tendency is to
regress to a lower stage of ego development in obtaining re-creation.
Maturity and positive dynamic precondition are contributing factors in
gaining re~creation in experiences of progressive .adaptation. This
paper was presented at the National Seminar on Adult Education Research,
Chicago, February 11-13, 1968. It will be published in adult education.
(AJ)
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Job Training Through Adult Fducation, A Second Chance for the Negro

and the Community.

By Blum, Altart A. Schmidt, Charles T., Jr.
Pub. Date 67
Edrs Price MF-$0.25 HC-$0.92 21 pp.

Descriptors - *Poverty Programs, *Job Training, *Negroes, *: . aployment,
*Adult Education Programs, {ommunity Action, Family Role, Volunteers,
Labor Unions, Business, Human Relations Organizations, Public School
Adult Education, Federal Programs, Negro Leadership, Detroit,
Philadelphia, Manpower Development and Training Act, Total Action
Against Poverty.

To break the cycle of inferior education and unemployment which
makes many Negroes members of a disadvantaged class, goe< education for
children must be accompanied by education and job training for adults.
Human relations commissions, school systems, Negro leaders, and
community action programs have usually failed to provide programs
to upgrade the Negro labor farce. Yet job training has been successful
under certain conditions--when based in the community and resulting
from Negro pressure and aspirations, when related to the needs felt
by the Negro poor themselves, and when trainees become employed. A
successful program has been the trade union leadership council in
Detroit which has within two years trained and placed about 600
persons. It has been sponsored and staffed by volunteers, financed
by local contributors, and used the Negro community leaders. A
similar program in Philadelphia is the Opportunities Industrialization
Center. A promising program being developed in Detroit is the total
action against poverty, a neighborhood-oriented, comprehensive
community action program placing high priority on job training for
adults. This document is chapter 17 in Employment, Race, and
Poverty, Edited by Arthur M. Ross and Herbert Hill, Published by
Harcourt, Brace and Worlk, New York. (AJ)
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Frontiers in Adult Basic Education, A Compilation of Selected Papers
and Group Reports Presented at the Southeastern Region Institute for
Teacher-Trainers in Adult Basic Education.
(Florida State University, August 1-26, 1966).
By Fuder, William H. Hand, Sam E.
Florida State University, Tallahassee, Off. of Cont. Educ.

Pub. Date 66

Edrs Price MF-$0.75 HC~$6.44 159 pp.

Descriptors - #Adult Educators, *Trainers, *Adult Basic Education,
*Inservice Teacher Fducation,  Reading Instruction, Community Support,
Counseling, Training Techniques, Educational Objectives, Adult
Learning, Iastructional Materials, Evaluzation Criteria, Computer
Assisted Instruction, Southern States, Statistical Data, Program
Design, Nonprqofessional Personnel, Curriculum, Illiterate Adults,
Florida State University.

Selected papers and group reports from a Florida State University
Training Institute are presented on psychological and sociological
dimensions of poverty and illiteracy, adult basic education methods
and objectives, principles of adult learning and behavior change,
and related concerns in teacher training and program development.
Specific problem areas identified by teacher trainers, the overall
problem of identifying with and motivating the undereducated, adult
centered counseling, curriculum planning, and reading instruction,
evaluation of instructional materials, enlistment of community
surport, long range effects of early cultural deprivation, and
strategies and suggestions for training indigenous nonprofessionals
are among the major topics considered. Two tables, chapter notes and
references, appendixes, and a model of the learning process are also
included. (LY)
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A Study of Students Who Discontinued Attendance in the E.S.E.A.
II1 Adult Basic Education Program.

By Moss, Doris Richardson, Robert

New York City Board of Education, Brooklyn, N.Y.

Pub. Date 14 June 67
Edrs Price MF-$0.25 HC-$1.60 38 pp.

Dc..riptors - *Adult Basic Education, *Adult Dropouts, *Dropout
Characteristics, *Program Improvement, Dropout Research, Non-English
Speaking, Negroes, Marital Status, Age Groups, Working Hours, Student
Mobility, Recruitment, Instructional Program Divisions, Statistical
Data.

“

A study was made of students who discontinued attendance in the
adult basic education courses provided by public schools in the Bronx,
Manhattan, Brooklyn, and Queens. Data were gathered by interview
or schonl files on 306 persons--1€7 non-english speaking, primarily
Puerto Ric .ns, and 139 native born, largely Negro. Most of the
dropouts were 30-39 years of age, were married, were at the lowest
instructional levels, and had discontinued after attending less than,
50 hours of class. Recruitment had been done largely by word of
mouth. The two major reasons for leaving were change of residence
and interference with work activities. Most students hoped to
return to class. Among recommendations made for the program were-=-
provision of a positive school ~xperience from the first class,
meeting the neads of beginning students, further study of effective
recruitment, special provisions for moving student, and immediate
followup of absent students. (PT)
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A Recapitulation of -~ Student Dropouts ir: the Division of Continuing
Education, University of Arizona, Spring Semester, 1967.
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Arizona University, Tucson

Pub. Date 26 April 68
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Descriptors - *University Extension, *Adult Dropouts, *Dropout
Characteristics, *%vening Classes, Research, Surveys, Statistical
Data, University of Arizona.

A high dropout rate between the spring and fall semesters of
1967 at the Division of Continuing Education, University of Arizona,
prompted this study to detzrmine the reasons for withdrawal. The
study population was limited to on campus spring semester enrollees
seeking university credit. A 16 question Ssurvey questionnaire was sent
to 1,090 dropouts, 304 of whom returned usable questionnaires. The
main reasons reported for withdrawal were lack of desired courses,
transfer to day classes, accomplishment of educational goals,
employment interfering with enrollment, and movement from the
community. However, despite use of a random sampling technique, the
results of this study were judged incenclusive because of an
insufficient number of responses. (Conclusions, recommendations,
and findings concerning the population and methodology of the study
were discussed.) (LY)
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An Analysis of the Characteristics of the Unemployment and Undereducated
As They Relate to Program Planning for Continuing Education in Modesto,
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Pub. Date Dec. 63
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*Program Development, *Adult Characteristics, Age Differences, Surveys,
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Staff, Educational Facilities, Socioeconomic Influencesg, Stat!istical
Data, Modesto, California, Stanislaus County, Area Redevelopment
Administration.

In this revised report, characteristics of low income groups in
the Modesto, California, area are described and an educational program
based on irmediate educational attack on the problem are assessed,

a projected adult education program for the South and Egst Modesto

areas is developed, and efforts to carry out earlier proposels are described.

Such socioceconomic data as seasonal versus full time employment, the
extent of agricultural and other employment, wage and employment
potential, family and individual income, patterns of welfare aid, rates of
unemployment, ethnic and age groups, and housing are given for Modesto and
for Stanislaus County. Educational levels are indicated for all South

and East Modesto residents and for those enrolled in adult education
classes, together with the above kinds of information. Elements of

the proposed program and outcomes tc two programs (1963) for welfare
recipients are described. An experimental project proposal to the

area redevelopment administration is included. The document also

includes appendixes, maps, tables, and a list of references and personal
contacts. (LY)
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Comprehensive Educational Programs, Guidance Services, and Cultural
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A comprehensive adult and continuing education program will be
planned to serve residents 18 years of age and older in an area
where 38 percent of the families have incomes of less that $3,000 a year.
The school dropout rate per 1,000 youths between 14 and 19 years of age is
59.6 citywide and 92.6 in the depressed central core of the ¢ity.
Planners will explore methods of publicizing educational programs,
cultural offerings, and guidance services, and they will devise techniques
for improving coordination among the agencies providing these services.
Current programs will be assessed in order to determine deficjiencies.
New programs will be recommended and personnel trained to rur them.
Planners envision establishment of an adult education and guidance center
at gome future date. It would serve as a central clearing houge
for publicizing available facilities and making appropriate referrals.
A directory of services\will be compiled on all educational, cultural,
guidance, and related resources. Approximately 146,903 adults, 18 years
and older, will be served. For futher information, contact Dr. Mary C.
Mulrey, Adult Education Coordinator, Providence Public Schools, 170
Pond St., Providence, Rhode Island 02903. (401) 331-9400. (JE)
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"ABOUT HUMANIZING LESS~-THAN-HONEST ABE"

There is something traditionally confusing about the traditional
approach used in traditional education which continually stresses the
traditional teaching act but seldom if ever touches on ﬁow students
traditionally feel about learning. 1In psychological therapy, individual
and group counseling, or other similar "helping relationships" dealing
with personal problems we have found that "success" as measured by the
counselee or cliient is most often realized when the counselee has been
given the opportunity to relate directly to his own life situation and
when the counselor's goal is best directed toward allowing this freedom.
If this environmen£ or atmosphere qf acceptance, realistic understanding,
and personal respect is an effective basis‘for facilitating this special-
ized kind of learning that occurs in a counselor-counselee relationship,
then why not consider this approach in the more generalized and/or
formalized learning mode with which you and I are most interested, namely,
the educational process of the disadfantaged adult.

In a counséling relationship both the counselor and counselee are
actively involved in the process of giving. The counselor is giving of
himself, his undivided attention, his emphathy, his awareness, his con-
cern, his feelings, and his skills. The counselee is involved in a
similar if not almost identical process. He is revealing, he is trans~

. parent, he gives truét, he gives his own perception, his own frame of
reference, and his feelings about his concerns., This guality and highly
personalized kind of learning should, it seems to me, be experienced more

fm‘ and more in all educational learning situations particularly by the dis-

advantaged adult learner,
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ABOUT LEARNERS AND LEARNING

You may duestion whether the learning experienced in qﬁcﬁﬁnselor—
counselee relationship can be compared with that which occurs in an ABE
Program. Must we first agree on a precise definition of learning? Although
many learning theorists and their diverse theories could be carefully
categorized probably little benefit would be realized from such a typical
approach to equally diverse individual learning needs. éi;hteen years
ago; Hilgard (1) made the following statement. He said that, "a precise
definition of learning is not necessary, so long as we agree that the
inference to learning is made from changes in performance that are the
result of training or experience as distinguished from changes such as
growth or fatigue and from changes attributable to a temporary state of
the learner. The experiments themselves defined the field ostensibly."

If we assume that learning is a process which takes place with - the
learner and is incurred from specific changes taking place in the‘l ner's
behavior, then we might also assume that these changes in behavior re
directed toward certain goals or standards which have been or are ' .ing
established. But by whom? It seems to me that learning is for the main
part the responsibility of the learner, and concurrently the teacher or
learning facilitator is to be first concerned about the learner as an

important functioning human being and secondly with that which the learner

has decided to undertake. Nathaniel Cantor (2) in his book The Dynamics of

Learning emphasizes a similar viewpoint when he stresses the following:

that "the teacher will be concerned primarily with understanding
and not judging the individual."

that "the teacher will keep at the center of the teaching process
the importance of the student's problems and feelings, not his own."
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that "most important of all, the teacher will realize that con-

structive effort must come from the positive or active forces

within the student.”

Accepting if you will that 1) learning is behavioral change; 2) that
this change is the responsibility of the learner and 3) that the teacher
ox leader is in contact with the learner toc eniiance or facilitate his
1earﬁ;ng, would it not follow that the entire educational structure as
we traditicnally know it must be completely reversed? Perhaps we can one
day observe that today's typical educational institution accurately being
judged as an enviroament of manipulative "other directed" teaching has
become a place of "inner-directed" freedom and learning.

Freedom jis a necessary and critical concern in all learning situa-
tions but nowhere is it more important than in assisting the disadvantaged
adult learner. Properly exercised this new feeling experienced by the
actively involved learner can result in the realization that he is
worthy, that he is important enough to give to others and that his ex-
pressed thoughts and feelings are valued. When he feels this all
;mportant respect and has learned to share his views, his joys, his
sorrows and his fears, he is more likely to improve his ability to per-

ceive and consequently "learn" in a more efficient and effective mann=sr.

HUMANISTIC GOALS OF ABE

What are the institutional‘behavioral goals we should consider and
from where does such a humanistic approach originate. First I should
clearly state that the kind of learning situation which I am deécribing
has relevance for more than adult basic education. If our aim is to
produce piedetermined behavioristically modified "doers" who will be
amenable to carrying out all order§ of authority figures without question-

ing, then the approach I am describing is highly inappropriate. The
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method which I am talking about is relevant to all school leérning and to
that yet-to-be-realized goal called democratic educational involvement.
Over 20 years ago Robert Hutchins (3) stated the basic elements of
democratic education when he said:
"The foundation of democracy is universal suffrage. Universal
suffrzge makes every man a ruler, If every man is a ruler, every
man needs the education that rulers ought to have...The main
purpose of a democratic educational system is the education of
rulers."
What Hutchins is saying is that the goal of democratic education is to
assist each student to become an individual. This need for a well
educated, rational citizenry, which Jefferson saw as necessary for a
democratic society, can now be seen as necessary for the sheer survival
of mankind. Carl Rogers (4) states that we should be assisting students

to become individuals

who are able to take self~initiated action and to be responsible for
these actions;

who are capable of intelligent choice and self-direction;

who are critical learners, able to evaluate the contributions made
by others;

who have acquired knowledge relevant to the solution of problems;

who, even more importantly, are able to adapt flexibly and in-~
telligently to new problem situations;

who have internalized an adaptive mode of approach to problems,
utilizing all pertinent experience freely and creatively;

who are able to cooperate effectively with others in these various
activities; :

who work, not for the approval of others, but in terms of their own
socialization purposes.

Practically all persons who have experienced any kind of formal
education would be quick to point out that most educators do not profess

these goals, and in some cultures a majority of educators would be
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violently opposed. Even in our most innovative schoolz these are the
functional goals cof few educators. The manner in which our elementary,
secondary schools, colleges, and professional schools operate is ample
evidence that the typical goal is ouite different--more in the di;ection
of playing the "educational game" which is simply to preduce a stgdent who
can xépro&uce the style and thinking of his teacher. The humanistic
appreach to learning which I support is by no means aimed toward rein-
forcing "educational gamesmanship" but is an attempt to find a better and
more acceptable method which will assist all learncrs, particularly the
adult basic education learner.

Considering the current state of affairs at Columbia University,
Upiversity of california at Berkeley, San Francisco State, and even many
secondary schools throughout our country and considering the way that
many lay people, legislators, law enforcers, clergyﬁen and educators in
general have reacted to these issues it méy be questionable whether you
are "free enocugh" to even consider the major points of this paper. This
qf course is your dccision. Since our culture and more specifically our.
educational traditions are to a large degree organized on an authoritarian
and hierarchical basis and only partially upon a democratic philosophy
it may appear to most people that education should reflect this ambiv-
alance. Again you must reach your own conclusion on this point!

THE DEHUMANIZED ABE LEARNER

Considering the general background_and characteristics of.the ABE
learner it is highly significant that.he has even dared to consider another
formal educational éxperience. He is typically so lacking in the basic
{m skills of reading, writing. arithmétic; and too often the fourth and fifth

“R's," regponsibility and interpersonal relations that he has found it
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extremely difficult to learn and compete successfully in our "other class"
society. He usually has a very low opinion of himself, his abilities, and
of course his overall achievement. He has quit, dropped out, or perhaps
bettexr termed been "pushed-out" of school one or more times already, and
now he returns once again to that fearful place which he remembers far
too well. Add to this his economic and cultural state and it's easily
Aﬁnderstood why his aptitude for scholastic success is usually well below
average. His ability to communicate verbally is deficient if not almost
totally lacking. However, smiles, physical touch, frowns, and other
forms ;f non~-verbal communication are easily given, received, and under-
stood. Since he has experienced no success in other than less than
rewarding short term goals any kind of long term planning is foolishly
other-class. Because of authoritarian welfare workers, social agency
"helpers,” employment adviscrs, policemen, educators, bosses, and others
of this ilk he usually finds himself quite hostile toward these and
similar forms of authority. The question is shall you give him another
dose of tite traditional "teacher-talk" approach? or do you feel this may"
be simply more of that which has already reduced him to relative zeroness,

THE CHALLENGE TO ABE FACILITATORS

John Goodlad (5) has discussed three kinds of instruction: 1) human-
to-human instruction, 2) man-machine systems of instruction, and 3) in-
struction provided through a diversified learning environment. _We are

-aware that in many respects human-based instruction has proven inadequate

- for preparing individuals to play desirable adult roles or to maximally
develop their potential. We are also well aware that the development of

{  an instruction system based upon man-machine interaction and the application
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of systems te_hnology to education can alluw for a greatex opportunity

to diagnose, prescribe and individualize the total learning process. But
I would submit that before we cast aside all thoughts of the human element
(Ltraditionally viewed as humaﬁ-to-human instruction) we carefully consider

human-with-human interperscnal relations or human and human learning.

I feel that we are capable of capitalizing here and now on what we

.--do know about learning and can use this information and experience to

greatly enhance the total ABE learning environment. We already know that
learning is an active, seeking process of inQuiry
learning is an individual endeavor

learning is increased when the learner has a positive self
concept

learning is increased when the learner has developed skills
to define his learning goals

learning is increased when a wide variety of resources are
available

the act of learning is a complex social psychologica?
process

With this general background pursue with me some of the very basic but
first order operational principles which must be recognized and implemented

before the humanization of ABE can be achieved.

.+« ABE teachers cannot "teach another person directly; the teacher
can only enhance or facilitate his learning."

Although most teachers agree with the above, few adhere to it
operationally. Groups of teachers gather as a social science curriculum
task force and spend the majority of their}time deciding in what sequence
American History, Current Happenings and Citizenship test preparation
should be studied. They discuss, frown, and fret about the number of weeks

to be devoted to that portion of the course dealing with the Civil war.
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We continue for some traditionallystrange reason to even measure learning
by the amount of time a student spends on a given task rather than 2y his
performance. Instead of concerning ourselves with the act of student

|
learning we act as if that which is taught is beinc' learned. The resulﬁs
of reversal priorities from the teacher's needs to those of the learner's
is apparent. What would happen if you the teacher or facilitator would
ask the student what he wished to gain from the course? Or, how you the
teacher could assist in facilitating his learning? Again with this kind
of emphasis our traditional educational approach would ke guickly cast

aside for a learning package that is relevant to the learner rather than

the teacher.

....The ABE student learns significantly only that information which
is perceived as being directly beneficial in maintaining or enhancing his
own self needs.

with this hypothesis‘I'm sure many of you will immediately disagree.
You recall many requirad courses which resulted in the fact that you
learned something... Two ABE learners are enrolled in a basic mathematics
class. One is taking the course because the job that he wants within the
organization iﬁ which he is employed requires that he be capable of
simple addition, multiplication, division, etc. The second learner is
enrolled because someone told him he must. For reasons of self-enhancement
student number one regards the course as relevant to his occupational
goals while the second student is taking it because he has to. Will

diverse results exist between the two learners' experiences? The first

student acquires a functional learning of the material. The second

)
L

studerit learns how to "get by" the course. The maintenance of self is

deeply involved in the first student, and very little involved in the :

jg;g?ﬁ ' ,?
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second.

....The psychic structure and "feeling" organization of self appears
to become mere rigid under threat. Experience which is perceived as
inconsistent with the self can only be assimilated if the self is relaxed
and expanded to include it.

This hypothesice indicates that learning, particularly if it is to be
meaningful to the learner, is often a threatening thing. At times new
material is immediately perceived as enhancing the self, but in many in-
stances the new material threatens the self, or more exactly, threatens
some value with which the self has become identified. To learn a new
mathematical. method may imply inferiority in the old method with which the
learner is identified. To learn the objectiie facts about prejudice may
threaten prejudices which are valued. Most.ABE educators would be quite
surprised if they knew the rroport- ~* 'ndividuals in their classes
whose basic psychic set was a ¢ a. sistant, "Go to hell" attitude.
Recall if you will the last lecture,_sermon, or presentation you attended
(or are reading)? To how much of the material did you find yourself

inwardly resistant?

....The educational environment which most effectively promotes
significant learning is one in which 1) threat to the learner is reduced
to a minimum, and 2) differentiated perception of the field of experience
is facilitated. |

Again, if we take this hypotheseé aé a aescription of what ABE
education should provide it will be seen that such education would be much
5§ﬁ' different £rom present-~day programs. .

You may feel that significant learning does occur in spite of, or even
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because of,; threat. 1In some situations this is true. Witness the American
troops likely to be fired upon as they move into Viet Cong territory and
because of this threat learn rapidly and effectively about the surrounding
terrain. It is true that when reality provides the threat, the learning
of behaviors which will maintain the self goes on apace, If the desired
training has no other goal than to maintain the self as it is, then
threat-to self probably will not impede the progress of learning. But

in adult basic education and for that matter in all formalized education
this is almost néver true. What we desire is growth, and growth involves
change in the self. Whenever such a bxoad goal is envisaged, then threat
to the self appears to be a barrier to significant and useful learning.

TOWARDS A WARMER CLIMATE

Within the Adult Basic educational system as a whole, and in each
component, we must develop a climate in which innovation is sought, in
which the creative abilities of all the involvees are nourished and ex-

- nressed rather than stifled. We must give a climate in which the focus

is not upon teaching, but on the facilitation of student self~-directed

learning. Only then can we help develop the functioning adult student

who is open to all his experience; aware of it and accepting it, and

continually in the process of changing. So what is this kind of environ~

ment like? It's warm, opeﬂ, honest, exiciting and student-centered. It

could simply be called a climate of freedom.

It is my feeling that each participant in the ABE program.should be

. presehted with as many decisioﬁ-making opportunities as possible. He

should be involved in the selectiqn of cohteht, the amount of time to be

gli spent with such content, the place of meeting, the time of meeting, and
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most of the learning preocedures which appear consistent with the general
objectives of the total program, This kind of freedom is basic in pro-
viding an optimum learning mode. Understand of course that the misuse or
misunderstanding of freedom (either by teacher or learner) can destroy the
learning situation which we are attempting to improve. It can be destruct-
ive when it is a power of only administrators and teachers, and when the
other involved adults (ABE students) are free only to accept the mandates
of the leaders. Since the pendulum is a "swinger” it is equally foolish
when group participants are allowed to do anything they want to do but do
not have the necessary experience or skill to guide themselves. Surpris-
ingly, however, this is seldom a problem with ABE participants.

The climate of freedom and acceptance is delicate. It is successful
only with an increasing amount of responsibility granted to each partici-

pant., It must be free from social or personal :estraints. It must allow

for each learner to experiment, make mistakes, achieve, fail and succeed.
Perhaps you are wondering about not only the climate described above
L wore imporﬁantly the teacher or learning facilitator who can create
such a climate. Allow me to recall my own observations and briefly re-
late those characteristics which I have observed in humanistic educators
who create this environment so needed for the learners with whom we all
werk.
Contrasted with the traditional classroom teacher, the humanistic
educator:
1. is less protective of his owﬁ constructs and beliefs, and is
therefore able to listen more accurately to others (faculty,
supervisors, students, etc.)

2, finds it easier and less threatening to accept change

3. 1is more able to listen to students, especially to the feelings
of students
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4, pays as much attention to his relationship with his students, as
to the outlined content material of the "course"

5. develops a more equalitarian atmosphere in the learning environ-
ment to spontaneity, to creative thinking, to independent and
self-directed work.

Because of a more humanistic learning experience some anticipated
changes in students will also be realized. The learner

1. will feel more free to express both negative and positive feelings
in class--with and toward other students, his teacher, and toward
content material;

2, will tend to learn how to work throuch these feelings instead of
holding them "under" until they explode;

3. will consequently have more energy to devote to his learning
because he has reduced the fears which have in the past required
most of his thinking and behavior;

4, will discover he has a responsibility for his own learning;

5. will feel free tc take on additional learning responsibkilities,
with the understanding that his teacher understands regardless
of the outcome;

6. will find that his fear of authority and his rebellic: against
authority will diminish, as he discovers for perhaps the first A
time that teachers and school related people are human beings, 4
often relating in less than desirable ways with others but 4
willing to admit the same; : i

7. will find that the learning process has a direct carry-over to %
his out-of-school life as well. i

Having followed my thoughts thus far you are cognizant of the fact

that little or no mention has been made about such things as diagnosing

for individual learning needs, programmed materials, systems technology, j%
questioning strategies, generic¢ process functions, etc. BAlthough each of
these recently investigated and implemented processes (and many more) are

important they cannot be ranked as the first and foremost action-oriented

considerations for ABE or any other program of formalized learning. Inter~

personal relations must be our first concern. Man exists first and 2efines
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himself second; man is nothing but what he makes of himself, It is my
sincere feeling that cur first move is to make every ABE student aware
of what he is and to make the full responsibility of his existence rest
orn him. This precludes all other aspects of ABE. From this principle the
following basic tenets should be considered:
1. Each ABE student exists in a world of many choices. Although
determinism is the basic fabric of the physical universe, it is

not the basic fabric of man,

2. Each ABE student is what he does. Learning without action is in-
significant. Acticns taken define his essence,

3. _ Each ABE student must rely on himself and upon his fellow man to
exist within a changing universe or he will perish.

4. Each ABE student's relatiomship to others must be that of self-

realization for all with whom he relates and an understanding of
zmpathy and sympathy in his everyday existence.

CONCLUSION

Much of present education seems tc operate on the.aszumption that.,
"Students cannot be trusted." Therefore the teacher must.be respongible
for ;11, which includes supplying motivation, orgamizing all mateiials,
determining process, writing and administering exams and quizzes, and
seemingly using every method conceivable to coerce the student into de-~
sired "learning” activities. |

wWhat I-have attempted to discuss with you is based on thg assumption
that "We can trust studenté." I feel that we can trust with confidence
(if there is any other way) *the student's desire to learn in every way
vwhich will serve that end; we can trust.him,to grow, provided that the
" environment and climate for growth is available to him,

If you accept this assﬁmption‘and are willing to try trusting and

adopt operationzily that which has been presented, then certain behaviors
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can follow. You can create a classroom or learning environment which will
respect .the dignity and integrity of each student, you can learn to accept
all opinions and attitudes as being honest expressed feelings of the
students' internal frame of reference at that time. You can learn to
accept the feelings and emotionalized attitudes which individuals bring
to your class each day. You will accept yourself as a member of a learning
group, rxather than "the" authority figure. You will make diversified
learning resources available, knowing that if they meet the needs cf the
students they will be used. You will even eventually rely upon the
capacity of each student to assess his progress in terms of the purposes
which he has at that time. You will have confidence in the fact that,
in this atmosphere which you have helped to create, a type of learning
is taking place which is personally meaningful and which assists the
total self~-development of the individual ABE student as well as improving
his acquaintance with a given field of knowledge. And you will have an
encounter and involvement with learners which is unique and truly
beautiful.

Idealistic? Yes. Unrealistic? Only to those unwilling to assume
some risk taking behavior which is called trusting, allowing, giving,

receiving, and sharing,
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LIST OF POSSIBLE FEDERAL, STATE AND LOCAL AGENCIES
THAT ARE AVAILABLE TO ABE STUDENTS

Agricultural Extension Service
Alcoholics Anonymous
American Cancer Society
American Legion
American Red Cross
Bureau of Indian Affairs
Business
Catholic Daughters of America
Catholic Maternity Institute
Child Development Center
Churches--Literacy Councils
Civic Groups
Civil Defense
Colleges and Universities
Community Action Program
Concentrated Employment Prcgram
Employment Security
Family Counseling Service Office
Good Will Jratries
Health Department, Division of Health Education
Industry
Knights of Columbus
Libraries
Local Public Legislative Aid
Local Schools' Distributive Education and State Department
Local Schools' Home Economics Department
Local School Public Librarians
Manpower Development Training Act
National Association for the Advancement of Colored People
Neighborhood Youth Corps
Office of Economic Opportunity
Opportunity Schools
Private Vocational Schools
Public Safety Departments
Public Vocational and Technical Schools
Service Organizations
Eagles
Kiwanis
Lions
Masons
Rotary
Social Security Administration
State Hospital
The State Public Library
vIw
;{‘ Veterans Administration
R Veteran's Service Commission
Volunteer Educational Organizations
Vocational Rehabilitation of the State Department ¢cf Education--State and Local
Welfare Department--State and Local
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CULTURE OF POVERTY
By
Dr. Edward Casavantes
Southwestern Cooperative
Educational Laboratory, Inc.
117 Richmond Drive, N.E.
Albuquerque, New Mexico

This is one of a series of discussion sessions for Adult Basic Education
teachers in the area of guidance and counseling. Today's presentation relates
to understanding the individual who comes from a home where the family income
is so low that we speak of him living in a "Culture of Poverty."

The very recent emphasis on race relations and ethnic relations sometimes
takes away some of the limelight from a sociologic area that perhaps may be of
greater importance than the-idea of race or ethnicity. We are speaking of
thosé in America who live in a Culture of Povefty.

Usually we define anybody in the United States who makes between $3,000
and $3,300 or less, and with a family of four, as living in a Culture of Povérty.
That does not mean that other people whe have slightly more money do not live
in poverty, for they would if, for instance, they had a larger number of
children. Contrarywise, some individuals, such as retired people, or people
living on farms where they raise some of their own foodstuffs, may be making
éven less than that and yet not be living in what we tend to call the '"Culture
of Poverty."

Among the most impdrtant findings of Secial Science research in‘recent
years have been the detailed descriptions of how social class affects behavibrp

EB.QES in our society can be free of being 'pegged' as belonging to one
of the various categories of social class., Wé.hear a great deal about the so

called middle class, which encompasses people who are in the majority of American
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society. Typically these people make approximately $5,000 to $10,000 a year,
again, in a comparable four member family. Middle clas= has its own special
values, but these will not be discussed today.

Approximately 16 percent of the white Anglo-Saxon, protestant population
of the United States lives in a Culture of Poverty. Some 25 percent of the
American Blacks live in a Culture of Poverty. Although not trxying to detract
from the plight of the Negro, it must be pointed out that not every Black in
America is totally poor, and in fact the propertion of Blacks that live in
poverty is even smaller than Mexican Americans. The graph shows that approxi-
mately one~-third of all Mexican Americans live in a Culture of Poverty, that
is make less than about $3,300 per year per family of four. The worst off of
any ethnic group is the American Indian, whose medium income is estimated to be
$2,640. This means that 75 percent of all American Indians in American today
live in poverty.

It is not necessary to go into a long discourse as to how much $3,000 a
year will buy for a family of four. It is an appallingly small amount of
money on which to subsist. Medical care, appropriate and nurishing food,
adequate clothing and adequate housing, good aducation for the youngsters,
lack of informational material such as books, éncyclopedias, resource materials,
and even friends who have higher education, all are missing from the home in
the Culture of foverty.

The most obvious thing that the individual from the Culture of Poverty
demonétrates is his tendency to ovér-simplify his experiences and ﬁis view of
the world. Things are seen as either black or white. People are, in effect

" or they are the 'bad guys." Fine distinctions are not made

the ''good guys,
and lack of information and knowledge are often a factor when poor decisions

are frequently made.
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Feelings of powerlessness. This is a feeling which has a great deal of
validity to it for it implies az feeling of loss of control over nature, over
institutions, over events, and over people. 1n effect this is more than just
a mere ''féeling," for it demonstrates a genuine loss of power over those events,
since the individual, not having a good job or money or prestige, truly cannot
influence a great number of things that happen about him.

Item number three relates to the ‘eelings of deprivation. Obviously,
these alsb are not just mere feelings, for once again there is a real depriva-
tion present, so that in effect the deprivation that is felt is a valid and
genuine appraisal of the man's position. He simply does not have the resources
to acquire some of the material things that have become relatively commonplace
in modern America.

We see that the man from the Culture of Poverty evidences insecurity.

This again has a great deal of validity to it, for it is not unusual for a

man not to know where he will be tomorrow. His income is unsteady as well as
meager. In addition, and to make matters worse, the very narrow and limited
resources that he has‘are totally depleted by any ~me of the many troubles

that beset him. Not oﬁly does he have fewer senmnivices with which to meet any
emergency, but because of the basically unsound situation in which he finds
himself, he very often has a greater number of troubles than most middle class
people. Troubles with the law, doctor bills, no hospitalization insurance,
great number of diffigulties with their transportation (for they often have

to buy second and third hand cars), difficulties with their homes, énd behavior
difficulties because of lack of sophistication as to what is the right or proper
thing to do in certain given cirucumstances, all combine to actually give the
average man from the middle class has,'even though the middle class man has more
personal, social, institutional, and financial resources with which to meet

these emergencies.
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4 Discuss the following points:

1. Do you recall individuals you know that come from the Culture of
Poverty who have simplified a complicated social notion? Disauss
these exambles in terms of the over-simplification.

2. Discuss antidotes from individuals in the middle class regarding how
their own conversations with people from the Culture of Poverty
reflect feelings of loss of control over nature, institutions and
people.

3. Discuss how anyone in the group would feel if he did not know what
job, if any, he would have within the next week. How would it affect
his life, how would it affect his family, in what way would it change
his whole life. Goal of number three: See how a ''Culture of Poverty"
would help.

Adaptation of Patterns. (Item A) Possibly the most important notion that

we have to learn about. the poor is that they live in a '"Culture of Poverty."

By "Culture"}we mean a way of life, a style of life, which is totally functional

in the way it operates. In a word, it works. It may be that some of the
things that peopie from the Culture of Poverty do appear somewhat strange or
unusual relative to the wéy most middle class ﬁeople are. However, this
Culture is something that for the poor man works. It gives him a ready set
made of answers for the evéryday problems that he meets, and consequently this
is somethiﬁg he learns early in life; | |

Item B relates to the present time origntation., The man from the Culture
of Povertj has to do something;that is hélpful and useful right now. This
has some drawbacks, in that doing»soﬁething which is useful in the immediate

e b,

. e
present often rvetards progress. s a consequence, often the man from the
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Culture of Poverty finds it difficult working his way out of the morass of the
lower-lower class and into middle class, should he chose to progress into a
more comfortable income level.

Item C. Because the behavior patterns--which we will discuss in.a few
minutes~-are a functional set of processes, there is a great deal of resistance
in ieaving these old and familiar ways. These are a form of security. Some
middle class viewpoints may feel that they are not appropriate, but the
individual from the Culture of Poverty feels secure within them insofare as that,
within them, he knows where he is, who his friends are, and whom he can trust.

Item D calls attention to the fact that an individual from the Culture bf
Poverty, placed in a middle class world, faces a way of life which is different
from the lower class way of life in that the things that the man from the
Cultﬁre of Poverty feels as terribly important; namely the old and familiar
things, the feelings of closeness of friends and with family are not necessarily

available to him. Consequently there in insecurity for the man from the

Culture of Poverty when he moves into middle class culture.

Discuss the following point in considerable detail.

1. Give examples from experience of individuals in the class of how the
man from the Culture of Poverty does things which are practical and
which are immediate.

2. Now relate these adaptive behaviors to whatever are felt to be middle
class values and draw contrast.

3. Also draw contrast between the‘ﬁnportance immediate gratificaﬁion
versus postponed gratification, postponed gratification being more

characteristic of the middle class.
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Next, discuss some of the problems a lower class man would encounter
should he find himself in the middle class in a sudden situation,
such as an individual who came into a moderate income all of a

sudden, say jumping from $3,000 a year to $6,000 a year.

"Characteristic Behaviors and Attitudes of People from the Culture of

Poverty."

A.

There is a great deal of reliance placed on family and on kin and on
neighbors. This emphasis on people reilects the very close int:r-
cersonal interaction that individuals from the Culture of Poverty
must share. This idea can be summed up ii: a simple phrase '"If yoﬁ
don't have money, you have to have people."

It is often said that middle class individuals are not people who
have a great deal of interest in civic and community activities.

The individual from the lower-lower class, however, is even worse with
regard to joining voluntary associations such as service clubs,

church groups, political groups, and other suéh voluntary groups. The

reason for this is that in a group he may not find the security in

knowing exactly what to do. Also he may feel that the pay-off in a
club activity as immediate.

This calls attentiOn to the 1ower-1ower class individuals' very

intense preference for the old and the familiar. Most individuals

feel most comfortable with "old shoé"‘relationéhips. Most do not like
to do new things, try new activities, or to engage in new relationships.
They feel uncomfortable in new activities or in“ﬁew evenﬁs. Such
individuals feel very uncomfortable in these new situations, which
increases their insecurity. They=--rightly or wrongly--feel that they
are '"mot competent" in such new relationships, and thus they do not

feel socially adept.
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Have the class discuss the following problems.

1

-

Why is the idea "if you don't have money, you have to have people'

an importaut one.

Discuss also why there is reluctance for individuals from the Culture
of Poverty to join voluntary association.

What experiences have members of the class had in trying %o organi:e jf
Culture of Poverty groups, perhaps at school, perhaps at =plirical

groups, perhaps for civic or social action.

Discuss evidence of the ntoions mentioned that the individual from +the

Culture of Poverty feels uncomfortable when placed in new situatioms,

especially using examples relating to the school setting anc¢ to ABE

in particular.

This calls attention to something extfemely important for individuals
engaged in any form of education. In general, the individual ffom
the Culture of Poverty is essentially anti-intellectual. He dislikes
such things as the opera, the baiiet, értists,'writers,,painters, and
professors. Such things as dfamatics, stage plays (not only say on
television, but on the stage itself) are'notvconsidered particularly
valuable or interesting. Even when these are presented in schools, and
théir children are involved in them, the parents are not alﬁays
interested; Parents from the Culture of Poverty characteristiéélly‘
do not encourage their children in schoolf While it wduld be an
exaggeration to say that'gll pgople'from the Culture of Poverty

discourage their children from attending school, it true that even

is

though many give "lip service" to the value of education, tkey do not

453
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always encourage their children in a vigorous and substantial way to,
say, stay in school despite hardships which might be somewhat softened
by the teenager going to work. Perhaps the best way to say all of
this is that they do not stress education as a particuiarly valuable
asset in their lives. Here again the middle class contrast is
completely obvious, with the middle class parents stressing education
as the single most important thing in a youngster's life, second only
to socially adequate and appropriate behavior.

Sometimes parents from the Culture of Poverty discourage education in their
children or discourage education within themselves or with others because they
do not wish to appear '"smarter' than others. Also, at times parents are afraid
that their children will know more than they do. This type of thing strikes
the middle class individual as unrealistic, for most of us feel we want our
children to be 'better" than we ourselves are. It is hard for us to believe
that a lower class parent may be frightened by the fact that his own youngster
mayAknow more about a particular topic than he does.

Lastly under the anti-intellectual area, we would like to point out that
indeed the anti-intellectual atmosphere helps to perpetuate the 'small world"
concept and the over-simplification of things outlined in the beginning of this
talk.

It is important to call attehtion to the.fact that none of the characteristics
of the Culture of Poverty is'isolatéd from the others. Whenvwe talk about a
Culture of Poverty we mean a way of}life which has internal cohsistency and
which reinforces itself in every aspect. In this regard middle class culture,
or for that matter, the culturé cf any ethnic group, is also essentially

internally consistent insofar as it serves life~supporting purposes.
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For example, item number E which is entitled "Intolerance'" is an interest-
ing one to discuss. We correctly percieive that individuals in the Culture of
Poverty as over-representing minority groups. Yet it is theée very minority
groups who most often demonstrate prejudi.e against other minorities. In this
regard, they are not very different from the rest of us who have some measure
of prejudice--at least in small measure--for any people who are somehow
different from ourselves. Specifically however, the intollerance of the
individuals from the Culture of Poverty has some unique targets. The homosexual,
the individual who is felt to be un~American, individuals who are 'arty,' or

' and atheists or atheistic-minded individuals are all seen with

even "hippie,'’
a great deal of dislike. To give a very graphic example, there is on record
an instance where three young teenage boys from a poverty background were
arrested for assaulting a homosexual. When asked why they assaulted this man,
their answer was as unequivocal as could be: 'Because he was a queer!'" When
told that was no reason to beat up anyone, even if you didn't iike the
individual being homosexual, they simply could not understand this. The
individual from the Culture of Poverty, however, does not feel that certain:
behavior, ususally‘seen by the middle class individual as undesirable, is
undesirable, for him. For example, drunkeness is not seen as particularly
undesirable, nor is fighting seen as particularly undesirable. Swearing and
the use of vulgar language is‘not particﬁlérly frowned upon. Much of what

an average middle class individual weculd call sexual misconduct is not always
seen as sexual misconduct. This is one of the reasons why middle class people
sometimes."look down'" upon lower class individuals as being "immoral.' Also,

because of the frequency with which arrests are made, and individuals are

thrown in jail, it does not seem to many people from the Culture of Poverty

Y
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thac having been in jail is particularly bad, and having beean in jail does not

brand you as an undesirable ‘adividual.

Stop the tape please. Have the group discuss the following two points:
pe p group

1.

In what way does an anti-intellectual attitude interfere with ti.e
teaching of ABE students?

In what way -does anti~intellectual attitude increase and perpetuate
prejudice among the very groups where it is hoped prejudice will be

reduced?

by
a{;
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hat the Acu]( Douic Bduooaiios Stucast Jeownaer 1s Yiile

As the population of tho United States grows and as life becomes
increasingly complex fn a modeyn society, the results of pressure on the
undereducated become more and more visible. While a quantitative estimate

of the correlation between education and social dicorders ie tenuous at best

(6}

on present data, it sobering to censider the fact that the underedvcated

constitute the bulk of tb“'participants in disorders and in welfare programs.

In 1966, almost 24 millicn persoms in the United States 18 years of

_age or older, had less than an eighth grade education. This population is

def1ﬁ”d as the Educationally DJsadvaaL"ged POPU]&tJCﬂ (EDP) cf our nation.

- The tremendous num Lber of thﬁsc undereducated pecpl is increased by a group
which has not been ccunted. These are individuals whose records indicate -
that they.haye comﬁleted more tﬁap eight.yeéré of‘formal’schooling but did

not retain an edﬂcatLon.eqULv alent to this level. These two grbu?s of indi-

.

viduals are referred te as the "functionally illiterate", i.e., even though

they may be able to read or wriLe to some degréé. Théyvdo not posess an

 educatien chat will enzhle them to function effectlveLy in our complex, modern

society.

The'inability of.theée»educatiénqlly héndicapped'pedpleAto enterAinto
the economic and éivic_lifc,qf the‘cammunityto the fullest exteﬁtvis
dctracting;;not pn1y froﬁ the scopé'qf thé‘1ives of the_individuél, but from
the economlc cﬁ vic, and social stréngth of.the nafiﬁn; |

The trcmbndous tecnnical ahﬂllLy of A“vrlcan ooc+ety is at long last

being directed, at least in'part, toward the problems of the clausroom.

During rccent years a VLrtaal c:ploolo1 has occu‘red in cduc aticnal tech-

pology, although'much'is_still in the developmental, experimental or testing stages.
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The Adult Basic Fducation Program, auihovized under the Aduli Fdueation

Act of 1966 (P. L. 89--750, Title III, Flementavy and Secondary Lducation
Amendments of 1566) to corrcet national, social and cconcwic problews,
specifically offers:

« « «» education for adults to enable them to overcome IEnglish language

limitations, to improve their basic education in preparation for

-occﬁpatioual training and more piofitable employment, and to become

more productive and responsible citizens. . .

Mauny studies have been made which jllustrate the &ifferences between
adult students in geuneral and educationaz]ly di;édvantaged adult students,
and distinguish.between adults as learners and child;en as pupils.

The teacher of,children.studies child ﬁeveiqpmeut in an effort to under-
stand what makes children tick - how they think; how they grow, how they leays.

The teacher gears his educational program to the iﬁterests and abilities of
tﬁé students in his cléss.

Adulﬁ.education programs should be at least as appropriate to the interefls
gnd abilities of.fhe students as that fqr children, if not more so. While
the.adQLt ﬁili_proﬁably prefer counting change tb-counting dinosaurs, for

.insfance; tﬁevsame principle is in operation. -

But éduiﬁs ére nothmerely tall children. The learning cﬁafactéristics

which‘tég¢§ér§ héﬁe observed children.dcfnot ngcessarilf appear.inladult

‘students. They come to class with an entirely different set of characteristiCs,

attitudes, motivations, assets, and limitations. ‘

Generally’ speaking, the .adult differs from the child in experience, -

life style, and in physical requirements for learning.  The fact that the
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adult student is as old zs (often olcder than) tho tcecachaor mezng that he
briugs as much or wore euperience to the classroom as the teacher docs.
It means, too, that he comes baczl: to the schoel room with, at worst,

a sense of past failure or, at best, the fecling of being an alicn in a

world he is no longer accustomzd to.

A sunmary, developed by the Kational Association for Public School
Adult Educators (NAPSAE), provides some of the major distinctive characteris-
tics among adult learners in genersal and cecducationally disadvantaged adult

students.

.

The following are some of the characteristics.of the gdult leaxner in
general: ‘

1. He tends tc be more rigid in his thiﬁkinﬁ. He has acquired a -
set pattern of behavior, and has set ideas.of what is right and wrong, fact
‘and fiction. This patteirn has to be "unset'" in order for iearning to take
fplace{ |

2. He usually requires a longer time to perform learning tasks.

Vhile the adult's capacity to learn may have remained essentially unchanged,

the older he becomes, the slower his reaction_timé,.and the less efficient
are those senses on which 1eérning depends - sight and hearing. .

. '3. He:is.more'impatient in the pﬁrsuit of 1eafning objectivéé.: He
i$'also.1ess.t01érant of work which'doeé nbt-have‘immediate ané direct
appliééfion‘to'his objectiveé, He ié:impa;ien£ witﬁ 1ohg»diséOurses’bn
theofy ana wéﬁts préctiCal appligatibn; ‘ |

4. He requires more and better light for study tasks. This is

particularly true for those over 35 years.

R
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5. The older 2dult has restricted powers of adjustmant to external

temperature changes and to distorticns. He requires 2 move constant and

coufortable envivenmant in order to work effcctively. - -

‘6. He has greater'difficulty.remembering isolated facts, altliough his

compreliension of difficult rcading material shows little or mo change fron

-

- . childhood. . |

.- . v

7. He suffers more from being deprived of success than does the

youhgviearner and is_meivated more by the usefulness of thg_ﬁaterial te
be learned. - | .' o - g
. - 8. He bhas more éompclling'respomsibilitiéé wpich com@eté’with
education for his time.. |
9, - He is not a captive au&ienqe. He attendémvoluntarily,_and if
interegg-is lacking, he is ipclinad-té stoﬁ'attéhding. ' -
10. ﬁe is used to_being:treated as.a matufe ﬁerédh'and resents

- mm— - —.-having teachers talk down to him.

1i. Adult student groups tend to be mﬁre‘heterogeﬁcous than classes
of youngfpeopie. Adult studenté afe likeiy.to come’from_a ﬁider variety of
backgrounds, and ha?e-a greateritange of intelligenqg‘levels,‘than a youth
" class. |
12, Adﬁlts‘are-sometiﬁesfatigﬁed wheﬁ'they attend‘ciaés, which is

- often after a day's work or household reSponsibilities,

We:have'noted-thC-differences between the adult and the child student in
terws of learning and teaching, .and have enumerated the characteristics of

the adnlt-studcnt learner in general. Now let us look at the disadvantaged

. ‘adult in the adult basic education course. 'How and why does he diffcr from
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his middle-class, middle;income countespait in edult educatlon clauses
(althiough not adult basic education cl scs)?

Whea reduced to a statistic, the undereducated adult conprises almost
21%Z of the adult population. As previously mentioned, therc are appr xi.-
mately 24 million people like him, age 18 and over, with less thaa an eighth
érade cducation. _After June 30, 1969, the age for eligibility will be
lowerei from 18 to 16 to meet the needs of out-of-school youth.

Approximately 63% of participants in ABE programs come from urban areas

and about half come from what we eﬂphemistically call minority groups. It

.is not the fact that they like astronauts or ‘movie stars, are in the

minority which sets them apart. It is their poverty,,combined with all the

features of their lives which tend to keep them poor. Minority groups most

prominently represented in ABE classes are Negroes, Puerto Ricans, Cubans,
Mexican. American° and American Indiams.

The other half of the ABRE population represents the poor white segment

of our native citizens. ho t of these are rura] people, partfcu]arly from

thc South and the Appaldchian states. o

In: the sprino of 1967 a survey taken of approximately 24/ (93 000) of .

'the enrollment showed that two—thirds of the participants are between the

ages of l8 and 44 - Almost half are head°,of families and main wage earners.

Whit participants are divided almost equally betwcen the sexes' but amonolf' ey
: Negroeh- there are 33/ morc women than men.< About 587 of Lhe participants

’i»are ma:ried and almoot 54/ have an income bmJov $3 OOO OO pcr year. TWO

thirds of the group li ted self-improvemcnt 8s their reagon for e1rollwng

in ABE classes.r»Education get a jnbl,or a.better job ranked second, with 29%Z.

461
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The ABE studente as people cowprise case histovias of

)

variety of

N

social, economical and educatlional backgrounds. Many of thew arc fouad

crowded together in city ghettos and bariios, doing what little meaial

work has not yet been taken over by machinzs. Many seck out a weager income

in seasonal farm work; migrating from onc low-paid, uncertain job to the next.
Somevwhere between the impersonal statistics and the life stories of

flesh-and-blood people lies the realﬁ of the soéiologist vho describes the

general chéracteristics of groups of people. His generalizations are less

precise than the statisti:'s and less specific Fhan fhe case histories, but
they may give uec more jnsight into the ABE studenp‘s living patterns than
any other approach. A composite pictﬁrc of the undereducated person would
show that he tends to have a typical pattern of social and cultural traits.

For the most part; the educationally disa&vaniéged learner shares the
.séme characteristics & the general aduit learnsar. Butvhe also.has special.
‘handicaps that furthe: inhibit his learning process. These have also becn
sunmarized b} NAPSAE as follows:

| 1. Lack of self confidence. Bzcause disadvantaged‘adults havé

rareiy experienced.éuccess either as children in scﬁbol or in their work.
or social.life’éince.leaving school,jthey often feel inédequate, unable to
learn and cﬁmpete. | |

2, Feﬁr of scﬁool. The fearﬁsually steﬁs from a Student's past
experience with school."Associatéd-wiﬁh,the fear of-séhéol_is‘the fear of
being'taught infotmatioﬁ jncompatible with what has 5een taugh; at houe,
fear of .public exposure of.failure,»feaf'bf being tested.

3. Living in conditions of économic povérty. There 1§.a high correlation

betwecen level of cducation and level of income - the less educated having the
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lover income. Disadvontaged studonts mey be living in ertrou~ly crouded

conditions with neither space nor quict for outside reading.
Poor nutrition may be the cause of-studcnt apathy, short attention span
and slecepiness in class. Poverty also m2ans that ctudents in ABE classac
may have other physical handicaps that impair Jearning, such 25 poor vision
or hearing which they cannot afford to correct.

4, Probabiy below average in scholastic aptitude. While many under-
educated adﬁlts have average ability, and some have superior ability, more

'seem to be: below average for academic learning.

—_—— e e . - A — e —

5. - Cultarally deprived. A recent national surve& by the University
.of Chiéagd revealed that the undereducated pérticipéte least in educational
and cultu al pursuits. éOCJu] workers have foﬁﬁd that mzny people living
in s]um areas have naver been fa:rhor than a few blocLo from their lLomes H
many are comvlete]y un:ivare of Lhe ex1stence ;f nearby librnfleu, museuns
and other free sources of cultural enrichment. Often those who do know
;that these plapes exist are afraid to enter them: they are~afraid'£ha£
they Qill'not know'how td_acﬂ','théf fhéir poor clothiﬁg may make them
COnspiéuoué, and that those in chargc w111 loo ‘own on them.

6. Values; attitudes and goals differ from upper- and m;dd]c c1a°s

norms.; Mbre likely than not, undereducated adults havc a value system
dlffereﬁt from that of adults of the upper and mlddle class~s. They
'Frequently show indlffclcncc or even hOSLlllty tovard qocial in titvtions.
.Their goals for the;r children rarely include co1loce - but nearly always.

- includg”getting a-job.
| 7.:'ﬁEakJmofiVation; Because théy have failed to achloﬁe.thc recognized

-American va1u°s of success, efficiency, practlcality, worL, equality, and

.ﬁg@;
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frcedom, the undcreducatfﬂ eduvlts are conily. discouraged, and firequontly

exhibit aa attitvde of elwmost complete resighation. (In its discugsion

cf the psychology lCc]HJHo; the Guide points out thet "motivation is

probably the most basic clemznt of learning.')

8. Unusﬁally sensitive to nonverbal forms of comnuaication. A

limited vocabulary and limited skill in arvticulation forces most Uﬂder~

educated adults to communicate cxtensively on he nonverbal level. They

are extremely sensitive to'nonverv"] c]ucs, and Lend to judge more by action

than words

— 9. Fee;ggéugf.;;iglessness. When &2 adult studeat: douﬁts his ability

to leam, ﬁe biocls or retards his thinking process. Anxnoty and helplesaness

result and he often expresses these in fcc‘l:ugo din hostility towszrd subject .

matter, persistent bewildérment in spite of several explanestions, lack of

vparticipation of attentidn, procrastinatioﬁ or.fo?getting,vaﬁd inébility to
é%art or ‘continue QOrk,alone. .

10. Varyingllevéls of intelligence. The:majority of uﬂdereducated 2dults
are far ffom_stupih.‘ On the contrary;_becauée of their inability.to read'and
write . in a 30ciefy whefe people live by.these Llllu, thcy have beeﬁ forced
to live}by their wits. }On.the gther hand,; it would be a mist"ke'to assumé,
that alliilliterates'have_a'highlf déVeloped degree of natiﬁe inteliigence°
li;_ "iife-for—today“ phiiésoph&.‘ Many adults from.iower socid;ec0nomic
backglounds ‘have 11tL1e concept of ]ong-raﬁwe planning in theJr 1ives.

The 1d°a of doing somcthxng today for . a possible benefit several months

or.years from now is forelgn to them.

12, HOStlllty toaard authorliy. Undereducated adu1t haVe_often had

unhappy assoc1ailoao w;Lh reprcsedtatlves of aut hority (policeman, boss, parcnts),
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and, conseguently any avthority figure is iike to arouse cither thedr

bidden ox overt hostility. In the stodents' past expericoce, tezchors

,

have often been such authority figures.
13. Unacceptable hehavior. HMiddle class teachzrs often cannot accopl
behavior which is acceptable, even praiseworthy, awong vaderaducated advlts,

This overt or silent ciiticism sets up a scrious bairvier between the

e T e
ARG Za

tcachér and the student. It alicuates the student not oaly from the
teacher, but al%o from the content of what is being taught.

14. Reticence. Many undereducated adults have difficulty exprzssing
their feeclings, discussing their needs and standing up for their rights.

.

15. Use of defence mechanisms. The more unecducated the adult,. +he

rre likely he is to attempt to hide his illiteracy from his friends, and
even his teacher, by carrying a newspaper Qr_book,'carrying penci’~ in a
conspicuous place, nct having glasses vhen asked to read; citing an injury
to his‘"writiﬁg" hand when asked for written respdnse,_and exhibiting.an
extremely weli developed oral expression with a rcasonable vocabulary.
‘16._ Need for status. Use of firét.namés; nicknanes and words such
as "béy"‘tehd-to arouse antagénisméland réséntment.
17.. Tgndehéy-to lose interest. quereducated adults,xjust as average
.aduit:studeﬁts, will 1ea§e a classrooﬁ situation whicﬁ dées'not fuifill

their néeds;

It is quite obvious that most of the characteristics of theé poor, uneducated,
deprived, person are not only different from .those of the middle-class students, 3

but are characteristics which would be considered undesirable by middle class

- American sténdards.
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Poverty is a stigmo today, not lLecause it is any less pitiful then dn
previous years, but hecause we have invented a cure for it: cducation.
Since a high school diploma guarantecs a'person the means of earning a
livelihood, many people think poveriy is unnecessary. They caunot'understand
why the poor do not get educated and go to work. What they do not rezlize
is that the poor have tried to get an education, but have either failed
or been rejected.

Since the school system has cast out those who cannot conform to it,
it is the task of the ABE Program to create an educafional systein that
conforﬁs to the student - hﬁs level pf abilit&, his needs and his desires.

Such a program must start where the student is, and help move him where he

.

‘wants to be. In this way, Adult Basic Education offers the only chance for

the adult learner's uvltimate escape from the cyecle of poverty and ignorance.
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Adult Basic Education

Social Awareness
(Implications for Guidance)

Introduction

Post-World Community education from post-World War II
War II

to the present has undergone serious change in
certain important relations between the school
and teachers on the one hand, and community and
cultural transmitters on the other. Adult basic
education programs of all types and descriptions
have come into being immediately following World
War II and a great deal more emphasis has been
placed in this area within this decade.

Community education is primarily concerned
with teaching adults. Non-literates are taught
to read; poor farmers to farm better; people

Changing who had no form of co-operative corporate action
Roles L: 3 L

—— e ———

to work on committees, organize‘bOards of
-difectors, take and delegate responsibility;
form economic patterns of subsistence andVSurvi—
val. When the emphasis is upon changing the im-
mediate physical circumstances, there is

usually less attention given to the chiidren in
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the scheme than whsre community education and
community development are seen as laying the
groun@work within which the next generation can
be brought up differently, fed, clothed, disci-
2lined, and taught in a way which their parents
irave not been. But whether the goal is to change
poor farmers into good farmers, to teach adults
to read the 1,300 commonest Chinese characters,
or simply to introduce the adults to the idea
that their children should bz allowed to go to
school instead of tending sheep, pigs, or younger
children, it is today‘still a form of education
directed toward adults!l

In order”for thé teacher of Adult Basic
Education to gain a better understanding of the
students that she comes into contact with, it is
necessary, if not imperativé, that she acquaint
herself with the social environments of these

students.

Communities and People

Communities have visible group structure.
Pecple fall into groups. They work .in groups,

ther play in groups, and these groups cut across
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Social
Areas

Social
Class

Social

Mobility

and overlap one another, so that some people be-
-ong to one sex 5f groups, other people to another
st of groups, and so on. Lawyers tend to see
other lawyers not only in courts, but also in cer-
tain clubs, certain churches, and at certain
parties; facitory workers tend to see other factory
workers in certain parks, certain churches and
certain union meetings. Furthermore, the communi-
ty's physical structure reflects these groups.
The community is cut up into areas by railroad
tracks, the highways, and factory districts, and
the people living in one district_aEEear to be
different kinds of peoplé from those living in
other districts.2

There are various roles that péople play
in any given.social area. There is evidence that
members of different communities do share similar

political, économical, and other attitudes. The

pattern of wants and goals, beliefs, feelings,

"attitudes, values, and actions which members of

a community expect are to a large degtee determined
by the social environment in which the individual
finds himself.

It is up to the individﬁal to manipulate his

environment in such ways as to attempt to find a
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better socz=! position for himself, thus opening

some avermss for a more comfortable economic situa-
tion. Sorczial mobility is a basic fact abogt our
social cul—izr=2. People are born into a certain
class, buz & considerable number move into another
class durizr their adolescence or early adulthood.
Education s an important means of achieving so-
cial mobiiity -- more important now than it was
at the begimning of this century..3
What do these facts about social class and
social struc—ure mean for democracy? If democracy
means that all people are equal, then there cannot
be a democracy with social class. But if democracy
means that p=ople have equal opportunity to "pur-

sue happiness," whatever that may signify, then
social classes may be comﬁétible with democracy
provided p=ople have equal Opportunity to move from
one class o another. |

In a discuséioh of social groups and social

Cultural

Roles - classes, one cannot separate the role that culture
reflects in one's total environment. No two cul-
tures are identical. There are many factors whiéh

influence tmxe individual and the society in adapting

to the environments: Physical environmental factors
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such as: climate, topography, natural resources,
etc., influence certain cultural arrangements
adopted by a society. Man is not restricted by his
physical environment; he can, within certain limits,
act on it and change it to fit his needs. The cul-
ture of a given group or society is also influenced
by contacts with other cultural groups. One cul-
tural group borrows from another group. They borrow
those things which are helpful to them in solving
the problems they face. Once the group accepts a
given arrangement of a typical means of coping with
a problem, then it becomes their "accepted" way of
doing things. It must be pointed Qut»here that there
are many "decent" and "accépted"\waYs of doing things.
by many different groups of people.. |

Each society adopts‘a‘partidular set of
arrangements‘for solvingkits problems which beéome
traditional afrangements, trénsmittéd from genera-
tion to generation.'v N

The iﬁdividual and his cﬁlture.are reléted'in
a very complex way. Thevindividual, although a part
of his cultural group, may also be a creaturé of
that culture, or a carrier, a manipulator or a crea-

tor of his culture. As a creature of culture, the

individual displays'conformity. He is strbngly
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motivated to behave appropriately in every situa-
tion. As a carrier of his culture, the individual
plays a more active and positive rocle. He strives
to exemplify the desirability of the sanctioned
ways and to teach them to others.

The manipulator of culture uses the common atti-

tudes, values, and patterns of behavior to advance
his own interests. In the role of creator, the
individual serves as a vehicle for cultural change.
Cultﬁres change as the result of the actions of
specific individuals who are able to challenge the

5
status quo and bring about innovations.

The chief value of this description of the
different roles»which the individual may play in
relation to his culture is to emphasize that the re-
lation between an individual and his culture is an

active, give-and-take relation.

Grougs

Every individual, at least in our present com-
plex societies, is a member of many.different social
groups =-- groups which are vitally significant to
his individual welfare. Groups differ in their

make-ups and differ -in patterns of likes and dislikes

e
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among the members of the group.
Importance

of "group- For most groups, one can safely say that group
belonging"
membership serves a function for the individual.
Through it he satisfies his wants. It may serve
to provide food and shelter and sexual satisfaction.
It may protect him against external threats. It may
be the avenue for achievement of social goals which
require cooperative effort. It may serve the affilia-
tion want and the desires for recognition and pres-
. 6
tige.
The feeling of "group belongingness" importantly
determines the individual's feeling of self worth.
The individual iskvery loyal to the group needs and
‘any attacks placed on "his group" may

o 7
as vigorously as attacks on the self.

be defended

It is clear that a person will work for a group
goal4only if he believes that its achievement will
satisfy his own wants.

~ Summary

The preceding information has been an attempt

to focus on some relevant social concepts dealing

with man and his society. Because of the limita-

tion of time and other factors, it is difficult to
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elaborate and adequately cover in depth many impor-
tant aspects of social behavior as it relates to
adult basic education. Nevertheless, certain social
areas have been discussed which, the writer believes
will have some implications for guidance by the
teacher of Adult Education.

We have seen how the emphasis in community
education has increased during the last two decades.
We have seen how individuals react in groups and how
groups react in the community secting. We have been
exposed to the demands imposed by society on certain
individualé and groups and how these conditions evoke
certain kinds of behavieors and reponsibilities on
these grours.

Certainly there is a great need for further in-
vestigation in the area of social awareness, but as
a beginning step, the teacher of adult basic educa-
tion can, with some degree of effzctiveness, aid

those students under her charge, to assume a better

- understanding of self and respect for each other.

The remaining portion of this paper will pro-
vide some basic guidelines and suggestions for use

by the adult basic education tﬁacher in her efforts

to better understand her students.
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Footnotes
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Guidance Guidelines
Suggestions for the ABE Teacher
Social Leadership and Development
1. What organized social activities do your
students participate in?
A. In the community?
B. In the neighborhood?
*** Tead a discussion centered around these questions.
Provide the ABE student the opportunity to discuss his
views on social activities as they relate to him.
2. How does the ABE student see himself in rela-
tiorn to other members of the class?
A. In relation to his neighbors?
B. In relaticn to his community?
C. In relation to his "group"?
*** Discussions pertaining to these questiocns should
center around the individual as he sees himself. The
discussion should evoke some positive responses from

each member of the class as they view each others role.

3. What leadership potentials can be identified?
| A. Within the class?
B. Within the "group"?
C. Within the neighborhood?
D. Within the community?
*** pevelop a discussion dealing with leadership roles.

Carefully observe and listen to the students as they
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discuss their views on leadership. Take time to note
with interest those students who show display signs of
leadership and leadership potential. Note also those
students who indicate an interest and a desire to follow

the emerging leaders in the class.

4. 1In what ways are "groups" similar? Different?
A. In social settings?
B. In community settings?
C. In class settings?
*x* Lead a discussion pertaining to "grbup" actions.
Stimulate and encourage responses that will tend to
yield responses from the class members or to the many
ways that groups are alike or different. |
5. What role does income play in one's social
life?
A. At home?
B. In the neighborhood?
'C. 1In the community?
*** A discussion on the "level of income" for an indivi-
dual or a group should create some interesting views for
the members of the class. The discussion leader should
attempt to involve each member of the class in express-
ing his own opinions about the role that income plays in

his day to day life.

What effects does one's culture and cultural
background have on his social and physical
environment?
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A. At home?
B. In the neighboriicod?
C. In the community?
D. In the total society?
*** Any discussion on culture and cultural backgrounds
of individuals and groups should yield some.very interest-
ing insights. The classroom teacher can derive a wealth
of information from a discussion of this type. Such
things as; dress, customs, habits, traditions, etc., will
serve to give the student a better understanding of him-
self and those around him. It is that information about
human beings which will help a student to understand him-
self better and to improve his rélations with others.
7. How can the ABE teacher use Sociodrama to help
the ABE students achieve new understandings
and insights? L
A. In the classroom?
*** Sociodrama is entirely spontaneous and unrehearsed.
Costumes are not needed. Props consist only of chairs,

tables, or other items commonly found in the classrooms.

Dramatic talent is not required; what the actors say is

more important than how it is said.
The first time that sociodrama is tried out, it is
important that each member of the group understand the

rules of the game. The teacher keeps the action moving,

)
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but does not direct the thinking of the students. The
teacher should aim to have every member of the group
understand what is expected.

For a first trial it is better to enact some home
problem. Some problems are real to each student. The
teacher should give the group free choice of home prob-
lems.

Sociodrama techniques are very useful if properly
done. Many facets cof an individual's or a group's social

awareness can be developed by using these techniques.
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Teacher Awarepess

There are certain basic institutions in all
societies. These institutions are: (1) religion, (2)
the family, (3) education, (4) economics, (5) health,

(6) government and politics, and (7) recreation.

These institutions are readily observable by most
teachers and educators. To the ABE teacher, a general
knowledge'of; and a review of these institutions, is of
great importance.

There is little doubt that the functions of our ba-
sic institutions are changing. This, in a changing socie-
ty and world, “is an absolute necéssity if the institu-
tions themselves are to survive. The family, for example,
has had some of its child-care functions transferred to
the school today, and children spend more time in school
than formerly was the case. GCur political institution
is constantly changing as the federal government accepts

more responsibility in such areas as health, welfare,

poverty, integration of schools. and fair employment prac-
ticés. Our economic system changes in areas such as taxa-
tion, tarrif, and thé degree of government supervision

or control. Also, the number of women entering the labor

force has. resulted in a change in the economy. Many more

examples, and elaborations of the above, could produce
some very interesting and useful discussions by the ABE 5

teacher and her class. 3
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Guidance Activities
=—r the ABE Teacher

I. Create an atmosphere for discussion about each of
the basic social institutions.
A. Prepare a bulletin board exhibit
showing the primary functions of
the basic institutions.
B. Compare the sociolization process
in the home and that received in

the school.

II. Prepare a discussion on the problems faced by
minority groups in each of-the basic institutions.
A. Divide the class into small groups
and present some basic questions
for discussion on specific parts
of each institution.
B. Stimulate informal feedback from
the students on the results of

their small group distussions.

IIT. Suggest a discussion on how the basic institutions
are similar and how they are different.
A. Suggest ways how these institutions
are alike and how they affect their

daily life.
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B. Suggest ways how these institutions
develop certain ways for individuals
to view themselves and those arcund

them.
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